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The main purpose of this study was
to find out the relationship between
teachers’ job satisfaction and school
climate as assessed by the students
in the four-year college institutions in
Bacolod City during the school year
1975-1680. Two groups of schools
were studied —five big schools, each
with a college enrolment of more
than 1500, and four small schools
with less than 1500 college students.
Answers to these questions were also
sought:

1. To what extent are the teachers
satisfied with their jobs in terms of
the following factors of job satisfac-
tion: (a) mental and physical exer-
tion, (b) relations with associates or
peers, (c) relations with superiors,
(d) job security, advancement, and
financial considerations, {e} interest
and emotional involvement, (f} job
status and job information, (g) phy-
sical surroundings and work condi-
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tions, (h) future and progress towards
goals, and (i) past achievement and
accomplishment?

2. What are the students’ percep-
tions of their school climate in terms
of (a) achievement orientation, (b)
orderliness, (¢} supportiveness, and
(d) welfare-social orientation when
schools are grouped according to size
of enrollment?

3, Is there relationship between
teachers’ job satisfaction and each of
the four dimensions of school climate
as assessed by students?

4. Ts there relationship between
teachers’ job satisfaction and the size
of schools?

The Job Satisfaction Survey used

in this study was patterned after John-
son's Job Satisfaction Scales. To check
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the validity of the iastrument, the
point biserial coefficient of correlation
was used. Each item was correlated
with the scale to which it belonged.
This analysis was based on data col-
lected on the school personnel of
Central Philippine University. Items
whose coefficients were negative and
below .20 were eliminated. The co-
effici=nt values for items in the re-
search version ranged from .23 to .67
which dz oted substantial correlation.
When the quastionuaire was tested
for reliability, the coefiicient alphas
of all the scales ranged from .65 to .92
whica showed that the scales were
sufficiently relialle

The validity and reliability of the
School Enviroument Assessment
Scales were already established by
Ruiz when he first made the scales.
Only the developmental scales were
used in the study. The coefficient
alphas ranging from .93 to .98 iudicat-
ed high internal cousistency.

The Job Satisiaction Survey was
administered to 317 coilege teachers.
To converi teachers’ scores for each
factor 1o “saiisfied-dissatisfied” ra-
tings, the perfect score for each factor
(number of items uader that facto;)
was mygjtiplied by 80% ,(, €07, 409,
and 209 to determine the lower limit
of each catet,\)ry of sotisfied dissatis-
fied rating. Since the teachers’ scores
were infezers, the obtained limits
rounded to the nearest whole numbers.
After the lunits were (kztermined, the
following categnries were identified.
the Very Smls‘wd the Satisfied, the
Neutral, the Diss: msfmd and the Very
Dissatisfied. The numier and percen-
tage ot respondenis fat ing under each
of the five groups were taken foreach
of the nine factors for every schocl
Then the number aud percentage of
respondents belonging to the com-
bined S-V3 and DS-VDS groups were
taken. The significance of the diffe-
rence between the percentages of
teachers with S-VSratings in the two

size groups was tested using critical
ratio. The difference between the per-
centages of teachers who obtained
DS-VDS rating’s was also tested for
significance.

The School Environment Assess-
ment Scales was admiuistered to
1108 college seniors to assess their
perceptions of their school climate.
The institutional score, an indicator
of the school climate, was obtained
using the “65% plus-35% minus”,
method of scoring. In each dimen-
sion, the mean and means of the

total

big and small schools were computed
These means were compared with
the mean obtained by Ruiz for the
forty-two institutions in the West
Visayas in 1973. Dilference between
the means of the two size groups was
also tested for significance.

Schools with medians above the
medians were classified as

total
having “high” scores, or favorable
climate, and those with medians below
the medxan total were classified ezs
having “low"™ scores, or uniavorable
climate. To determine the relation-
ship between teachers’ satisfaction
and school climate, the students’
scores on school climate were dicho-
tomized into “high” and “‘low. The
number of teachers having the various
satisfaction scores in schools with
favorable and unfavorable climates
was tallied. The mean score of each
group (with the favorable and with the
unfavorable climate), the mean
total
and the SD were computed. The
total
biserial coefficient of correlation was
then ebtained and tested for signifi_
cance.

Ta determine the relationship bet-
ween teachers’ satisfaction and the
size of scheools, the biserial r was
used. The mean satisfaction score of
each size group and the mean of afl
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the schools were computed as needed
iz the formula.

Findings showed that in each size
group, there was no significant dif-
ference between the percentages of
teachers with 3-VS ratings and those
with DS-VDS ratings in the two
factors of job satisfaction which are
{1} mental and physical exerticn and
{2} job status and jcb information.
Most teachers of both groups showed
great satisfaction where these two
factors are concerned. In regard to
the rest of the factors of job satisfac-
tion, teachers in big schools showed
areater satisfaction than those in
small schools. The highest average
percentage of correct responses were
on job status and job information,
while the lowest average percentage
of correct responses were ol security,
advancement, and financial conside-
rations. Thase indicate that a great
majority of the teachers were satisfied
regarding their job status and job in-
formation, but were dissatisfied with
their insuficient income and failure to
get promotions and pay iocreases.

In all the dimensions of school cli-
mate, there was no significant diife-
rence between the ebtained means of
the two size groups of scheols of Ba-
culod City in 1979 and the means for
the West Visayas in 1973. However,
in the dinensions of orderliness and
supportiveness, the differences bet-
ween the means of the big and small
schools were satistically sigaificant.
S:udents of small schools perceived
their school environmert as being
more oriented to orderliness and to
supportiveness than those of the

big schools did.

Among the four dimensions of
school climate, onlv one dimension
{Welfare-Sccial  Orientation)  was
slightlybat siguificanty related to tea-
chers’ job satisflaction. The rest of the
dimensions (Achievement Orientation,

Orderliness, and Supportiveness} had

negligible and insignificant relation
ship. There was substantial relation
ship between tcachers job satisfaction
and the size of schools. Teachers of
big schools were more satisfied than
those of small schools. This finding
collaborates the previous {indings
made which showed that teachers in
big schools showed greater satisfac-
tion than those in small schools in
seven factors of job satisfaction out
of the nine factors used in the present
study.

The following recommendations
are supported by findings of the study:

1. As pointed out, the teachers
were most dissatisfied with the fact
that superiors do not give recognition
for their work. An administrator can
make jobs seem more attractive by
giving recognition for the good work
of teachers., Teachers should be con-
sulted before action is taken fo assure
them that their feelings and reactions
are given impottance. Usually, good
suggestions for wavs of improvement
of the school and its programs come
from teachers.

2. Since findings of the study show
that teachers have insufficient income
to support their families, the govern-
ment should institute policies to in-
crease teachers’ salaries, monthly
allowances, and other {ringe benefits
to ameliorate their conditions and
boast their morale.

3. Teachers’ failure to get promo-
tions and pay increases they deserve
is one aspect with which teachers
were very dissatisfied. They should
be made familiar with the basis for
ranking in order to minimize com-
plaints and dissatisfaction.

It is also recommended that the im-
plementation of the “Master-teacher
plaa” in the public schools should be
extended to private colleges. Under
this system of career progression, a
teacher who exhibits a very high deg-
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ree of ecompetency, efficiency, initia-
tive, and creativity can be given a
higher salary upon promotion 10 mas-
ter-teacher position. This plan mav
improve private school teacher morale.

4. Administrators of small schools
should strive to make teachers’ work
conditions pleasant and wholesome.
Studies have shown a high correla-
tion between good working conditions
and the high level performance of
teachers. Aside from the wholesome
physical surroundings, desirable work
conditions should be given to teachers,
like personal consideration and oppor-
tunities for leadership.
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Administrators of the participat-
. 1 [ 1 1 .

ing schoois should be informed of
. * o 1

the resuiis of the study so that they
can administer tne same instruments
1wo or three vears later to derermine
whether “changes” have taken place
. . 1

in their schools,

ST}

6- Finally, it is recommerded thar
similar studies be conducted on school
climate as assessed by teachers and
and also on the relationship between
teachers’ job satisfaction and school
climate in public schools. Further re-
search of this nature would be most
helpful to administrators who would
want to improve their organizations.



