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AN ABSTRACT OF THESIS

A STUDY OF FILIPINO ADOLESCENTS' REACTIONS

TO THEIR READINGS

This study is concerned with the fourth level of read

ing. It was the purpose of this study to find the influence 

of reading on the concepts, attitudes, and behavior of 

Filipino adolescents.

A modified critical-incident technique was used as 

the basis for collecting the data. The aim of the technique 

was to obtain self-observation of internal behavior of stu

dents. Students were asked specifically how books, stories, 

poems, and articles had affected their attitudes, ideas and 

behavior. The major instrument used was the questionnaire, 

and the information gathered was supplemented and validated 

by interviews and further validated by case studies.

The subjects were 396 junior and senior students in 

both public and private schools in the city of Iloilo. In 

this study, three schools were chosen; namely, a private 

Roman Catholic school, a private Protestant school, and a 

public secondary school.

1
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The data gathered from the questionnaires were trans

muted to percentages to make values parallel and hence mean

ingful. Types of literature considered influential, the 

types of influence, the general types of readings, and the 

situation in which reading was done were each correlated with 

sex and age, respectively. The chi-square and the signif

icance of the difference between two percentages were used 

in determining the degree of relatedness between any two of 

the factors cited above.

A random sampling of thirty students from the original 

396 were interviewed. Students whose interview responses 

showed extreme patterns of high and low influence were 

selected for case studies. There were twelve students 

selected for case studies: six from the high influence group 

and six from the low influence group according to the cri

teria set up by the investigator. Other kinds of informa

tion to round out the case studies were taken from the 

guidance counselor’s records, teachers’ ratings and records, 

and cumulative records.

The findings from the questionnaire, interviews and 

case studies revealed the following:

1. That adolescents in general were most influenced 

by short stories.

2. That the event of the story, the personality of 

the characters and the usefulness of the ideas in personal
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life were the parts of the stories that influenced the stu

dents the most.

3. That there were changes in concepts, attitudes 

and behavior of the adolescents as a result of their readings.

4.That the adolescents as readers tend to be observ

ers, participators, and synthesizers in that order.

5. That the adolescents were most influenced in the 

following areas: philosophy of life and self-image.

6. That these adolescents were influenced more by 

voluntary reading than specifically assigned reading.

7. That the adolescents were influenced more by works 

of imagination than works of fact.

8. That adolescents were highly influenced by their 

readings, but such influence was not related to sex.

9.That adolescents were influenced more on the 

positive side than on the negative side.

On the basis of the findings, the following recom

mendations were offered:
1. Teachers put more emphasis on the use of the 

reading program for the development of character values.

2. Introspective reports might be used by teachers 

to ascertain the kind of reading materials that influence 

their students.

3.Teachers and librarians inform their students 

that there are other materials in the libraries that are as
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interesting as novels and short stories.

In addition, the study has pointed the need for fur

ther investigation such as:

1. The case study method be used for the study of 

individual patterns of response.

2. The relationship between reading and other vari

ables, such as socio-economic class and other personality 

characteristics, if any, be studied.

3. Negative influence from reading might be further 

investigated.

4. The relationship of sex to situation in which 

reading was done be further studied especially in schools 

where the males are segregated from the females.

5.The relationship between reading and intelligence 

and reading comprehension be studied.



CHAPTER I

INTRODUCTION

"Grow the Rizal way--Thru Reading” was the theme of 
the annual book week celebration in 1963 in Cebu City.1 This 

is a theme well worth the teacher’s attention. Even the lay

men must focus attention on the reading development of the 

youth. The aforesaid theme can take on full meaning only if 

the teachers, the parents, the librarians, the social worker, 

and the Bureau officials study the importance of reading.

It is common knowledge that reading has always been one 

of the individual’s important tools for gaining knowledge, 

and hence growing "the Rizal way." It is a means to one’s 

understanding of the other two "Rs" in basic learning, and 

the many other facets of education. With the lack of this 

important tool, a person may get to know only a fraction of 

what is going on around him. Among laymen, the ability to 

read is a standard of education. One calls a person literate 

if he knows how to read, and illiterate if he cannot tell 

one word apart from another word. It can be said, therefore, 

that the ability to read is a passport to the strata of the 

educated elite.

1
Tecla A. Espiritu, "Reading Guidance," Filipino 

Teacher, 18: 26, June-July, 1963.

5
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To be called an educated person is not the only objec

tive of reading; there are other ends. If the school curri

culum is examined, the teaching of reading is not just to 

enable a pupil to read, but it is also to develop a strong 

desire, love and appreciation for what is read, as a means of 

social and personal development through learning more about 

the world around him. The effectiveness of the reading is 
2 ultimately measured by the kind of reader it tends to produce.

Many books and articles had been written about reading, 

but not on the particular level of reading that will be dealt 

with in this study for this is concerned with the personal 

and social values that an individual derives from reading. 

Although it is hard to measure the effect of an author or a 

book on the reader, it is believed that an author read with 

enthusiam "changes the very fabric of the soul of the reader.”3

An episode in the life of librarian Anne T. Eaton of 

Lincoln School, Columbia University, illustrates how reading 

can change the well-being of a reader, which she called the 

Robin Hood episode.

2Felicula A. Tabat, "A Study of the Reading Interest 
of the First Year and the Fourth Year Students of the Iloilo 
High School” (unpublished Master’s thesis, Central Philippine 
University, Iloilo City, 1961), p. 1•

3Fehl L. Shirley, "The Influence of Reading on Adoles
cents," Wilson Library Bulletin, 43:256, November, 1968.
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. . . she had introduced Howard Pyle’s Robin Hood 
to the three children who had the good luck to live 
next door to her Tennessee home As a result, the 
Morrell children suffered one of those metamorphoses 
which are always an exciting delight to watch. They 
became Robin Hood. For months on end, everyone in 
the Morrell family was someone out of Robin Hood. 
Sherwood Forest sprang up amid the magnolias of 
Tennessee.4

Through reading an individual can identify himself 

with the characters and even with the problems of the 

characters. This identification could help him gain in-

sight into his own self. If reading influences a reader, 

the information on the effects of the different kinds of 

reading materials on the individual should be helpful in 

achieving better personal and social development through 

reading.5 It may be through reading that a person may 

gain a design for purposeful living or experiencing life 

more understandably.

I. THE PROBLEM

Statement of the problem. It was the purpose of 

this study (1) to observe what are the effects of reading 

materials on the concepts, attitudes and behavior of stu

dents, (2) to find out the areas of influence, (3) to find

4Frances Clarke Sayers, Summoned by Books (New 
York: The Viking Press, 1965), p. 72.

5Ibid.

reading.It
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out what type of materials is considered influential, (4) to 
find out if the influence is more on the positive or negative 
side, (5) to find out the personal involvement of the reader 
in his reading, and (6) to help library staff identify good 
reading materials for the students that will bring out the 
positive effects.

Scope of the problem. This research is concerned with 
the fourth level of reading,and is a study which aims to 
find out the positive effects of reading. The investigation 
was undertaken in three schools in the city of Iloilo; a 
public school and two private sectarian schools in the city 
of Iloilo. Half of the subjects of this study were taken 
from the public school and the other half from the private 
schools, the latter half being equally divided between these 
two private schools. The subjects, although taken only from 
the city and its districts, can still be considered a repre
sentative group of Filipino students since the students came 
from the different parts of the city and province, with 
varied religious, social, and family backgrounds.

The subjects were third and fourth year students from 
the above schools. The third and fourth year levels were 
chosen, as these are the grade levels, where Filipino adoles
cents are usually found. Four hundred students from the 
three schools were asked to report any changes in concepts,

6As defined on p. 10.
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attitudes, and behavior that they had experienced as a result 

of reading.

Since the ages of the students were largely concen

trated around fifteen to eighteen years, the investigator did 

not study the effects of reading by yearly intervals. One 

hundred seventy-four of the students, or 45.10 per cent of 

the cases, were fifteen years old; 136 of the students, or 

35.23 per cent of the cases, were sixteen; thirty-two, or 

8.30 per cent of the cases, were fourteen; thirty-one, or 

8.04 per cent of the cases, were seventeen; eight, or 2.07 

per cent of the cases, were eighteen; two or 0.518 per cent, 
were nineteen and above; and two, or 0.518 per cent,were 

thirteen. The original sampling was four hundred students: 

one hundred from a Protestant private school, one hundred 

from a Roman Catholic school, and two hundred from a public 
secondary school. Only 396 students, however, were made 

the subject of this study as four students did not hand in 

their copies of the questionnaire.

II. NEED FOR THE STUDY

Literature is not only a branch of fine arts, but also 

an instrument of dynamic social influence; and, while the 

effects of reading may seem immeasurable, teachers, libra

rians, authors, publishers, and parents nevertheless need to 
know the effects of this part of the program on the students.
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This study deals with the fourth level of reading. 

At this level, the passage takes the reader beyond the 

thoughtful analysis or critical review to a more stirring 

experience. The feel of the “shock of recognition” is 
 present.7 He recognizes a new or important idea in the 

action, characters, or values described. The impact of the 

material is such that he gains fresh insight into his own or 

other lives. He sees the problem through the problem of the 

character he reads about. There is interaction between the 

reader and the book. The thought which had been written 

centuries ago has come alive. In his reading, the reader 

has changed a little, or more, as a person, for he draws 

upon various characters, sources for qualities which he may 

incorporate into his self.

Most of the writings and researches on reading have 

to do with the teaching, techniques, and problems of read

ing. In the investigator’s search for a possible problem 

for study, she came across very many reports of these types 

of study. On the fourth level of reading, however, the 
reports were scanty. What really was the effect of reading? 

After reading, then what? The need to find out the influence 

of reading on the concepts, attitudes, and behavior of 

Filipino adolescents challenged the investigator, because 

the results of such a study would help the teachers, the 

students, the parents, and the librarians to counsel future 

7Shirley, loc. cit.
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users of the library. The guiding of students in their 

choice, as well as the advising of teachers about what to 

assign for home reading or outside reading is one of the du

ties which few librarians nowadays bother to do. It is hoped 

that because of this study, librarians will clearly see the 

need for reading guidance and the direction it should take.

It is also the aim of this study to help adolescents, 

through reading, understand themselves better and handle life 
 

situations more effectively.8

Finally, the study is also intended to help those who 

are in contact with adolescents, aside from teachers and 

librarians, guide adolescents in the use of library resources 

and provide conditions for the best development of each indi

vidual;9 so that adolescents will be prevented from making 

mistakes as they develop.

III. DEFINITIONS OF TERMS USED

The following terms are defined as they are used in 

this study.

Adolescent. An individual between ages 13 to 19•

Attitude. An overt verbal response indicating a 

tendency to act in a certain direction.

8Ruth Strang, The Adolescent Views Himself (New York: 
McGraw-Hill Book Co., Inc., 1957), P. 1.

9Ibid.
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Behavior., A change in the overt action of the indi

vidual as he has observed and responded.

Concept. An overt verbal representation of the common 

element distinguishing groups or classes, which includes 

abstraction and generalization.

Decision maker. The reader who has made a decision 

and is acting upon it or plans to do so if circumstances war

rant his action.10

High influence. The influence upon a reader who ex

hibits evidence of a combination of concepts, attitudes, and 

behavior influence and who has disclosed statements of self

understanding, understanding self in relation to others, 

understanding and empathy for others, and statements reveal

ing decision formulated and self-observed action taken by
11 

the subject regarding decision formulated.

The indifferent. The readers who exhibit apathy to- 
 wards reading.12

10Fehl Shirley, "The Influence of Reading,” Journal 
of Reading, 12:409, February, 1969•

12Fehl Shirley, "The Influence of Reading on Adoles
cents," Wilson Library Bulletin, 43:258, November, 1968.

12Fehl Shirley, "The Influence of Reading," Journal 
of Reading, 12:409, February, 1969.
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Influence. Power of a reading to make a reader aware 

of a reaction.

Low influence. The influence upon the reader who 
asserts that no specific reading materials have influenced 
his point of view, attitude or behavior; or discloses vague, 

 general statements about the influence of reading.13

Negative influence. Undesirable and anti-social 
influence of reading.

Observer. The reader who forms an internal judgment 
rather than an empathic association with the feelings of a 

. character.14 Downey termed this reader the Spectator.15

Participator. The reader who reacts as a participa
tor may achieve identity with a character or characters 

 or may become closely involved in the action.16 A partici- 
17 pator assumes one personality after another. There are

14James Squire, ’’The Response of Adolescents to 
Literature Involving Selected Experiences of Personal 
Development” (unpublished Doctoral dissertation, University 
of California, Berkeley, 1956), cited in Shirley, loc. cit.

15June Downey, Creative Imagination Studies in Psy
chology of Literature (London: Keggan Paul, 1929), cited 
by James Squire, ,“What does Research in Reading Reveal about 
Attitudes Towards Reading?” The English Journal, 58• 525, 
1969.

16Shirley, loc. cit. 17Downey‚ loc. cit.
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two types of participators as revealed in this study; namely, 

the partial and the intense. The partial participator is 

only tentatively involved in the action; and the intense 

participator shows a high degree of empathy or almost com

plete involvement. Practically, he is merged with the sub

ject he is enjoying, Downey termed this type of reader 
 Ecstatic.18

Positive influence. Beneficial or desirable influence 

of reading.

The synthesizer. The synthesizer is a reader who 

reflects a new reinforced construct or a new self-image. 

There are two types of synthesizers as reported in this 

study: those who show the self-image reaction and those 

that show the construct reaction. An individual who reacts 

as a synthesizer of impressions, ideas, feelings, and emo

tion, and who undergoes a unique transformation of character 

in developing a new self-image is called the self-image 

synthesizer; and the individual who reacts as synthesizer 

of impressions, ideas, feelings and emotion, and who under

goes a unique transformation of character by formulating a 

new construct or idea is called a construct synthesizer.

18Ibid. 19Shirley, loc. cit.
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IV. GENERAL PLAN OF THE STUDY

Chapter I is the introductory part of the manuscript. 

It is in this chapter where the statement of the problem, the 

scope of the problem, the need for the study, the definitions 

of terms used, and the general plan of study are found. 

Although there is a dearth of studies made on the influence 

of reading on the reader, the investigator tried her best to 

find related studies in this particular field.

A review of those related studies, conducted both in 

the United States and in the Philippines, is found in Chapter 

II of this report.

Chapter III gives the general background of this study, 

a description of the four levels of reading, the fourth level 

of reading, characterization of the Filipino adolescents; a 

description of the three schools, their location and respec

tive objectives, the teachers, the students, and the library 

and its role in the development of reading in each particular 

school.

Chapter IV describes the procedure and the sources of 

data—=the preparation and administration of the questionnaire 

given to the student, the follow-up interview on the question

naire and the case studies.

Chapter V gives the report of the findings and inter

pretation.
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Chapter VI gives the summary of the important find

ings and sub-findings of the study, the conclusions, and 

the recommendations made on the basis of these findings 

and recommendations for further research.



CHAPTER II

REVIEW OF LITERATURE AND OTHER RELATED STUDIES

Anybody has always looked at reading from its diag

nostic and corrective angle. However, in this study, one 

is dealing with the other side of reading—its effect on 

the person reading.

Opinions about the impact of readings range at least 

from the words of Plato to those of recent authors. Writing 

in The Republic on the importance of impression on the youth, 

Plato said, ”We should do our utmost that the first stories 

that they hear should be so composed as to bring the fairest
 lessons of virtue to their ears. 1

Abraham Lincoln, too, must have believed that the 

ideas in reading materials have powerful effects. After 

Uncle Tom's Cabin had swept the Northern States and he had 

first met Harriet Breecher Stowe he said, "Is this the little 
2 woman whose book made such great war?”

According to Lin Yutang, the discovery of a favorite 

author was like finding the reincarnation of the same soul. 

Although the author may have lived in another age, his think

ing and feeling are so akin to the reader’s that coming across

1David H. Russell, ”Some Research on the Impact of 
Reading,” English Journal, 47:398, October, 1968.

2Ibid.
17
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them in the pages of a book is "like a person finding his own 
image." 3

Margaret Early makes the observation that such influ

ence of literature on the reader is difficult to measure and 

study. She said:

If literature were an exact science, the study 
should have been simple, for it could be easy to 
describe its growth and effect in precise measurable 
stages, but then literature is an art—a complex 
art, and it is complex as humanity itself.4

But why study the effects of reading? Russell gives

an answer to this question. He says that there is a need to
 get information about factors influencing human behavior. 5

Also, knowledge of the effects of reading will influence the 

amount of future reading the pupil or student does, and this 

is a laudable concern of every English teacher. Teachers 

can do a better classroom job if the effects of reading 

are known. There is a need of clues to what happen when a 

boy meets a book.

Although almost all agree with Bacon's statement that

3 Lin Yutang, The Importance of Living (New York: 
Reynal and Hitcock, 1937), pp. 380-387, cited in Fehl
Shirley, "The Influence of Reading," Journal of Reading, 
12:360, February, 1969.

4 Margaret Early, "Stages of Growth in Literary Appre-
ciation," English Journal, 49:161, March, 1960.

5 Russell, op. cit., p. 399.
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"Reading maketh a full man,” and with Luther Burbank when he 

asserted that his whole life was changed by the reading of 

one book, Darwin’s Origin of the Species, and with similar 

testimony heard from learned, great, and good men concerning 

the effect of reading, yet evidences are still needed to sup- 

port this belief.6

It was because of this felt need that this present 

study was made. There were several studies made that form 

the background of this study.

Studies made abroad. The Encyclopedia of Educational

Research reports that reading has social effects. It stated 
that: 7

Reading may and does influence, to a greater extent 
and in varied directions, the understanding, attitudes, 
interests, beliefs, morals, judgment, and actions. 
However, numerous factors determine the extent and 
character of these factors such as reader’s background 
of experience, motives, and predispositions, emotional 
status, confidence in the press and its persuasive power 
and the prestige and personal influence of the opinion 
of leaders involved.

What people read is a measure of their attitude and 
the people whose attitudes are of most interest in the 
study of public opinion actually read enough to reveal 
their attitudes.

6Ibid., p. 400.

7"Sociology of Reading,"Encyclopedia of Educational
Research, Chester W. Harris, editor (third edition; New
York: The Macmillan Company, I960), p. 1094.
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Roger studied individual differences in the response 

of fourteen high level and fourteen low level readers and 
found variation in individual responses (as distinct from 

attitudes toward reading) to be correlated with reading abil
ity.8

Russell, in his attempt to study the effects of read

ing, categorized his research into four overlapping areas: 
(1) characteristic of material read, (2) the content of ideas 

communicated, (3) the traits of the readers, and (4) overt 
 

responses made. 9

He further stated that materials attractively presented 

and related to the reader's interests and reading ability have 
an initial advantage of producing effects.10

Russell examined seventy-three studies on the impact 

of reading on the individual and identified four variables 
affecting responses:11 the form of the reading materials, 

the content and ideas, the reader himself, and the setting 

in which responses are made. He further reported that inves

tigators found it difficult to distinguish the influence of

 
8 Charlotte Rogers, "Individual Differences in Inter

pretative Responses to Reading Short Stories at the Eleventh 
Grade Level" (unpublished Doctoral dissertation, University 
of Arizona, Tucson, 1965), cited by James R. Squire, "What 
Does Research in Reading Reveal about Attitudes towards 
Reading?" English Journal, 58:525, April, 1969.

9 Russell, op. cit., pp. 398-413.

10Ibid. 11Ibid.
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reading on other activities.

Downey related literary response to the psychological 

doctrine of identification. She presented a three-fold
12 classification of response: the Ecstatic, where the self-

conscious reader is merged with the subject that he is enjoy

ing; the Participator, where the reader assumes one personal

ity after another; and the Spectator, where the reader is 

detached from the action and evaluates it as an observer.

She hypothesized that the type and content of the literary 

selection affected the mode of response.

Early reports that the stages of growth of reading ap

preciation and its effectiveness falls in the following cate
gories:13 unconscious enjoyment, which is the beginning of 

appreciation; self-conscious appreciation; and conscious de

light, which is the primary object of a student of literature.

Squire analyzed the responses of fifty adolescent read

ers to four short stories and reported co-variation of literary 
judgment (dealing with formal qualities) and emotional self

involvement responses. He found that fewer literary judgments 

occur while adolescents are reading the central portion of a

12 June Downey, Creative Imagination Studies in Psycho
logy of Literature (London: Keggan Paul, 1929), cited in 
Squire, op. cit., p. 525-

13 Early, op. cit., pp. 161-167.
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story before involvement or at the end of reading. 14

He also identified six sources of misinterpretation 
in adolescent responses: (1) failure to grasp the essential 

meaning; (2) reliance upon patterns of stereotyped thinking; 

(3) unwillingness to accept unpleasant facts in interpret

ing characters and their actions; (4) critical predisposi

tions; (5) irrelevant associations; and (6) unwillingness to
 suspend judgment until the story is completed. 15

Using a similar method for classifying responses of 

college students to novels, Wilson reported an increase in 

the proportion of interpretative responses over prescriptive 

judgments, suggesting that individuals may be better able to 
15 control their emotional reactions as they grow older. He 

found that students begin involvement with literature in a 

comparatively groping and emotional fashion, with only their 

responses formulated in logical ways, and he urged teachers 

of literature to permit comparatively free response to liter

ary works before considering a close analysis.
The suggestion in Wilson’s study that the more

14 
James R. Squire, ed. The Responses of Adolescents 

while Reading Four Short Stories (Champaign, Ill.: National 
Council of Teachers of English, 1964), as cited by Squire, 
op.cit., p. 526.15 

Ibid.   16 James R. Wilson, Responses of College Freshmen to 
Three Novels (Champaign, Ill.: National Council of Teachers 
of English, 1966), as cited by Squire, ibid.
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sophisticated reader is able to control his emotional reac

tions while reading and thus achieve a more objective reaction 

is supported by the theoretical view of Harding,who be

lieves that the mode of response of the mature reader of a 

novel can be regarded as an extension of the mode of response 

by an onlooker of an actual event.

The reader not only enters into the experience by con

templating the experience; he knows that the characters in a 

literary selection are only part of a convention by which the 

author presents an evaluation of possible human experience. 

This view of the reader’s response at the receiving end of a 

conventional mode of communication contrasts sharply with the 

conception of the process of response as one involving pri

marily identification and vicarious experience.

Whitehead 18 found differences in sex, age, and school 

less important than the qualities of a novel in affecting 

the reader’s ease of identification.

A series of studies have identified some of the effects 

which reading can have on individuals. It was reported by17 D.

W. Harding, “Psychological Processes in the Read
ing of Fiction," British Journal of Aesthetic, 2: 133-147, 
1962, as cited by Squire, ibid.18Frank Whitehead, ’’The Attitude of Grammar School 
Pupils toward Some Novels Commonly Read in School,” British 
Journal of Educational Research, 21: 104-111, 1956, as cited 
by Squire, ibid.
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Shirley 19 in her studies that students are influenced in the 

following major areas: self-image, philosophy of life, cul

tural groups, social problems, sensitivity to people and 

political science.

Waples and others 20 reported that adult reading had 

six social effects: instrumental, acquisition of useful 

information, increased self-esteem and prestige, reinforce

ment of personal view, distraction from anxieties, and en

riched aesthetic experiences.
 Loban 21 reported significant differences in responses 

of reading of highly sensitive and less sensitive adolescent 

readers, particularly of stories intended to evoke human sym

pathy .
He also found a consistent tendency of subjects to 

identify with adolescents most closely resembling themselves.

Lodge 22 showed that the reading of biography can in
fluence the ideas held by some junior high school students.

19 Fehl Shirley, "The Influence of Reading on Adoles
cents,” Wilson Library Bulletin, 43: 256, November, 1968.

20 Waples and others, What Reading Does to People 
(Chicago: University of Chicago Press, 1940), as cited by 
Squire, op. cit., p. 526.

21 Walter Loban, "A Study of Social Sensitivity (Sym
pathy) among Adolescents," Journal of Educational Psychology, 
44: 102-112, February, 1953.

22 Helen C. Lodge, "The Influence of the Study of Biog
raphy on the Moral Ideology of the Adolescents at the Eighth 
Grade Level," Journal of Educational Research, 50: 241-255, 
December, 1956.
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Blount 23 found the reading of junior novels to influ

ence adolescent attitudes toward the "ideal" novel; he also 
said that factors in the novels (form, content of ideas) are 

more important than factors in the reader (sex, scholastic 

ability) or the setting in which the novel is read.

Rankin24 in her studies with older girls indicated that 

people are influenced in their initial choice of reading ma

terials by such factors as theme, format, illustration and 

size of the book.

Tatara25 reported that the reading of four novels about 

scientists affected student concepts of scientists, although 

not always in a positive way.
However, intelligence and skill in critical reading 

may partially minimize the effect of bias on reading responses.

Brown, 26 for example, found virtually no relationship

23 Nathan S. Blount, ’’The Effects of the Selected Junior 
Novels and Selected Adult Novels on Student Attitudes toward 
the Ideal Novel” (unpublished Doctoral Dissertation, Florida 
State University, Tallahassee, 1963), as cited by Squire, op. 
cit., p. 527.

24 Marie Rankin, Children’s Interest in Library Books 
of Fiction. Teacher’s College Contribution“^o Education, No. 
906 (Columbia Bureau of Publication, Teacher’s College of 
Columbia University, 1944), as cited by Russell, op. cit., 
p. 400.

25 Walter T. Tatara, “Effects of Novels on Ideas about 
the Scientists," Journal of Educational Research, 58: 5-9 
January, 1956.

26 Pauline Brown, The Relationship of Attitude and 
Reading Comprehension to Critical Reading Response (Boston: 
University School Education, 1966), as cited by Squire, loc. 
cit.
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between attitudes toward racial issues and communism and the 
critical reading responses of 270 tenth-grade college-prepa- 
ratory students, although she did report that favorable 
attitudes of large numbers of students is demonstrated by
Daigh 27 in his analysis of the use of literature as a peda
gogical tool in educating youth in Nazi Germany.

Daigh reports that while shunning direct political 
instruction through literature, German educators carefully 
selected class reading and placed books in libraries which 
awakened in young readers the “consciousness of being a Ger
man" and developed an awareness of their duty to party, father- 
land, and people. All of the readers had made sacrifices for 
the common good. All evidence collected by Daigh, largely 
circumstantial, suggests that the program was resonably suc
cessful, particularly with young people exposed to several

 years of relatively subtle suggestion. 28
These typical studies thus suggest that reading affects 

the individual in various ways, but the nature of the inter
action is highly individualistic.

Russell and Shrodes,29 who examined the possible use of 

27 Charles F. Daigh, "The Role of Literature in the Edu- 
cation of Youth in the Third Reich," (unpublished Doctoral 
Dissertation; University of Illinois, Urbana, 1967), as cited 
by Squire, ibid.

28Ibid.

29David H. Russell and Caroline Shrodes, "Contributions 
of Research in Bibliotheraphy to the Language Arts Program," 
School Review, 58: 334-342, 1950, as cited by Squire, ibid.
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bibliotherapy, reported, that the impact of literature on 
individuals cannot be predicted, and cautioned against the 
indiscriminating use of books to promote change in attitude 
and behavior.

Sandefur and Bigge 30 explored the impact of reading 
on adolescent behavior. Recent studies in this area continue 
to demonstrate the therapeutic impact of books on some pa
tients in clinical situations, and also the lack of adequate 
theory and professional standards even in the mental health 
fields. Although studies of bibliotherapy are interesting 
for what they reveal about the impact of reading, they seem 
to have few implications for the classroom.

Carlsen 31 stated that adolescents like to know intros- 
pectively how it would feel to assume roles in society; they 
want to identify with the inner feelings of characters. Per- 
haps, books written in the first person helped readers iden- 
tify with the internal reactions of the character. Also, 
the criticalness of the racial issue appeared to evoke in
terest and inquiry. He further concluded that what is vital 
to students is revealed in their choice of books—frequently 
not what we prescribe for them.

30 J. T. Sandefur and Jeanette Bigge, An Exploratory 
Study of the Effects of Bibliotherapy on the Behavioral 
Pattern of Adolescents (Emporia: Kansas State University, 
1965), as cited by Squire, ibid.

31 G. R. Carlsen, ’’Behind Reading Interests," English 
Journal, 43: 7-12, January, 1954.
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However, Squire32 contended that approaches to the 

reading and study of literature introduced in the classroom 

may also affect the attitudes and responses of readers.

Purves33 found important differences in the reaction 

of thirteen year old American, British, German, and Belgian 

students, differences which he attributed to varying educa

tional and cultural patterns. Researches demonstrate that 

methods of teaching and conditions of teaching can affect an 

individual’s attitude and responses toward reading. The at

titudes which readers bring to a book and the attitudes which 

they derive from their reading are intimately related to the 

process of reading itself, and to the personality qualities 

of the reader.

Karlin34 suggested that teachers should promote reading 

as the common denominator of the high school curriculum, to 

provide a base for appreciating some conditions that influ

ence growth in reading, and to encourage efforts in behalf 

of the students.

He further stated that success in reading involves the 

ability to read and the area of experience and such personality

32Squire, op. cit., p. 528.

33Alan C. Purves and Victoir Rippers, Elements of Writ
ing about Literature (Champaign, Ill.: National Council 
Teachers of English, 1968), as cited by Squire, ibid.

34 Robert Karlim, "About Reading and the High School 
Students,” English Journal, 58: 386, March, 1969.
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factors as intelligence, the significant relationship between 

reasoning ability and. reading achievement; sex — girls seem 

to have a slight edge over boys in reading development; in
terest and attitudes; and language development.

An attempt to get at some underlying motives in read-

ing was made by Rudman36 who sent copies of a questionnaire 

to over six thousand older children, parents, teachers, and 

librarians. He found that children’s "read-about," and "look 

up" and behavior do not necessarily coincide.

The effect of reading may be determined also by the 

difficulty of the materials which the person is attempting 

to decipher. If one cannot read a passage, it probably will 

not affect him. Exception to this observation is found in 

clinical cases who cannot read but who nevertheless dislike 

printed materials. This fact is documented by reports of 

workers in reading clinics who deal with hundreds of cases of 
children faced by the continual frustration of inability to 

recognize and comprehend printed words and who have developed 

negative attitudes toward all print. This effect may be so 

deep-laid and far-reaching and so unfortunate that all reading,

35Ibid., p. 388.

36 Hervert Rudman, "Informational Needs and Reading 
Interests of Children in Grades IV through VIII," Elementary 
School Journal, 55: 502-512, May 1955, as cited by David H. 
Russell, "Some Research on the Impact of Reading," English 
Journal, 47: 401, October, 1958.
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or attempts at it, become a tedious job, as reported by 

Russell.37

Child and associates38 analyzed the contents of third- 

grade readers of basic reading series and found a dominance 

of middle-class values in the books. He suggested an inter

esting list of possible effects of the reading of the books.

This sampling of studies is perhaps sufficient to show 

that the content of reading materials is being studied ser- 

iously. At first glance it would seem that the ideas, con- 

cepts, biases, and prejudices of an author stated directly or 

indirectly in a story would affect the reader. Horror comic 

books may be a cause of juvenile delinquency, or moral tomes 

produce a virtuous young man, but it is not definite that the 

content has such a direct effect. In some studies given be- 

low, the reader himself and his attitudes and personality 

intrude into the picture and affect the impact of the print.

Some researches such as those mentioned earlier tend 

to show really that sex, age, intelligence, and reading abil

ity seem to be important influences on any effects a story or 

passage may have on the reader.

37 David H. Russell, "Some Research on the Impact of 
Reading,” Eng1ish Journal, 47: 401, October, 1958.

38 Irwin L. Child and others, "Children’s Textbooks and 
Personality Development: An Exploration in the Social Psy
chology of Education," Psychology Monographs, 60, No. 5 
(1946), p. 54, as cited by Russell, ibid.
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Hoveland 39 has indicated, that effects depend upon 

(a) an individual’s readiness to accept or reject a given 

idea, (b) his general susceptibility to persuasion and social 

influence: his "persuasability,” and (c) the interpersonal 

relationship of his group and (d) the individual’s conformity 
or independence in relation to group influences. Cecil40 

draws a literary parallel to the act of reading when he says:

Every reader is a Lady of Shalott, who, secluded 
in her secret chamber, forgets the hours as she sits 
watching the endless procession of human thought, and 
passion and action, as it passes, motley and tumultous
ly across the gleaming mirror of literature.

What are the characteristics that make the reader, 
like the Lady of Shalott, see his inner self thought in the 

mirror of his reading? Research to answer questions like this 

is greatly needed.

There are evidences that the attitude which the reader
 brings to the page affects what he gets from it. Good 41 

showed that different types of directions resulted in dif-
 ferent scores on tests of reading comprehension. Jackson 42

39 Carl I. Hoveland, "Effects of the Mass Media of Com- 
munication,” Handbook of Social Psychology, Vol. II, ed. by 
Gardner Lindzey (New York: Addison-Wesley, 1954), pp. 1062- 
1103.

40 Lord David Cecil, The Fine Art of Reading (Indiana
polis: Bobbs-Merrill, 1957), p. 9.

41 Carter V. Good, “The Effect of Mental-Set of Atti- 
tude on the Reading Performance of High School Pupils,” 
Journal of Educational Research, 14: 178-186, October, 1926, 
as cited by Russell, op. cit., p. 404.42 

Evalene P. Jackson, "Effects of Reading Upon Atti
tudes Towards the Negro Race,” Library Quarterly, 14: 47-54, 
January, 1944, as cited by Russell, ibid.
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showed that the effects of reading on attitudes toward Negroes 

are influenced by the previous attitudes held by the reader. 

Crossen43 showed that attitudes affect critical judgments of 

passages read.

Taba44 recorded and classified the discussion of books 

and stories by twenty-five students in an eighth grade class. 

She found that projections (attempts to understand and eval- 
uate behavior) accounted for fifty-one per cent to eighty- 

seven per cent of the statements made by individuals. Less 

frequent were generalization, self-references, and irrele

vances. Taba believed that her classification of response 
showed four types of readers: (a) those who enter into a 
story freely and fully without generalizing about it, (b) ego- 

centric readers who find meaning only in the light of their 
own experience, (c) egocentric readers who make prescriptive 

judgments about story characters, and (d) readers who project 

or generalize and thus find new experience in their reading.

Other studies were made that have related detailed as- 

pects of personality to reading responses.

43Helen J. Crossen, "Effects of the Attitude of the 
Reader upon Critical Reading Ability," Journal of Research, 
42: 289-298, December, 1948, as cited.by Russell, ibid.

44
Hilda Taba, Reading Ladders for Human Relations 

(revised edition; Washington: American Council on Education, 
1949),pp. 7-15.
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Kay45 obtained evidence that persons with high anxiety 

levels read predominantly about their own problems in news- 

paper materials.

From the studies mentioned above, it can be hypothe- 

sized that the impact of reading is determined by the situa- 

tion in which the reading is done, by the reader’s expectation 

or set, by his overt purpose for reading, by his conscious or 

unconscious needs, by the personality traits or patterns which 

affect much of his conduct, and by combinations of these fac- 

tors.
The lack of comprehensive studies about the impact of 

reading is a curious commentary on fashions in research or on 

the inability of school people and psychologists to get sup- 

port for research projects.

In a recent review of reading research, Scott46 con- 

cludes that "the most serious shortcomings of research find- 

ings are the limited help they give on the understanding and 

the influencing of the motivation of the reader, and the li- 

mited evidence they provide that reading produces important 

changes in individuals."

45Herbert Kay, "Toward an Understanding of News-Read
ing Behavior," Journal.Quarterly, 31: 15-32, 1954, as cited 
by Russell, op. cit., p. 405.

46 Winfield C. Scott, "A Forest View of Present Research 
in Reading, "Educational and Psychological Measurement, 14: 
208-214, 1954, as cited by Russell, ibid., p. 406.
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 Similarly, Russell47 has indicated the dearth of re

search in this area and outlined ten topics under the effects 

of reading on which research is needed.

Despite these statements which disclose the scarcity 

of research studies on the effects of reading, some sociolo

gical and psychological studies have come to the fore on this 

subject.

Hoveland48 made a study on the effects of books, news-
 papers, and magazine. Schramm49 has a book dealing with the 

effects of newspapers and comics and the comparative effects 
of the mass media. Lowdermilk50 compared the effects of lis

tening to media programs and reading the printed versions of 

the recordings on pupils’ attitudes toward freedom of speech 

and of assembly. He found that reading was more effective 

than listening in changing attitudes but that the two could 

be combined.

47David H. Russell, "Unsolved Problems in Reading," 
Elementary English, 31: 335-338, October, 1954, as cited by 
Russell, ibid.

48Carl I. Hoveland, I. L. Janis and H. H. Kelley, Com
munication and Persuasion (New Haven: Yale University Press, 
1956), as cited by Russell, ibid.

49Wilbur L. Schramm, ed., The Process and Effects of 
Mass Communication (Champaign, Ill.: University of Illinois 
Press, 1954), p. 586.

50R. Lowdermilk, "Attitude Shifts from Reading and 
from Radio Program Listening," (unpublished Doctoral disser
tation; Ohio State University, Ohio, 1959), as cited by 
Russell, ibid.
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A few other reports have indicated the wide variety 
of possible effects. Lind 51 found that college students re- 

ports of causes and effects of childhood reading tend to show 

four types of reading: (a) reading as escape, (b) reading as 

temporary diversion, (c) reading as organizing influence on 

personality, and (d) reading in relation to objective interests.
 Russell52 found that beginning teachers reported memo- 

ries of over fifteen different kinds of effects, the most com- 

mon of which were identification with character(s), enjoyment 

of humor and adventure, and enrichment of everyday experiences. 

Gray53 summarized some thirty reports to show that reading 
may have social effects in influencing (a) beliefs, (b) atti- 

tudes and morale, (c) public opinion, (d) voting, and (e) 

crime and other anti-social behavior.
Boyd and Mandier54 studied the responses of eight and 

nine-year olds to stories and pictures of people and animals. 

Their findings included the following: (a) stories with hu- 

man characters elicit more personal identification and involve-

51Katherine Lind, "Social Psychology of Children’s 
Reading," American Journal of Sociology, 41: 454-469, Jan
uary, 1936.52 

David H. Russell, "Reading Disabilities and Mental 
Health: A Review of Research," Understanding the Child, 16: 
24-52, October, 1954, as cited by Russell, ibid.

53 William S. Gray, "The Social Effects of Reading," 
School Review, 55: 269-277, May, 1947, as cited by Russell, 
ibid., p. 407.

54 Nancy A. Boyd and G. Mandler, "Children’s Responses 
to Human and Animal Stories and Pictures," Journal of Consult- 
ing Psychology, 19: 367-371, as cited by Russell, ibid.



ment than animal stories, (b) socially disapproved behavior 

in the stories elicits expression of punishment and socially 

approved behavior more projection of the self, (c) socially 

disapproved behavior by human characters in the story may 

arouse anxiety in the subject. Also at the elementary school 
55 level, Smith used the free-response method to find out the 

effects of reading. He asked children to write about any 

changes in their thinking or attitudes resulting from reading. 

Thus prompted, sixty-one per cent of the group told of changes 

in attitude as a result of reading. Thirty per cent listed 

changes in concepts, ideas, and understanding, but only nine 

per cent reported changes in behavior as a result of their 

reading•
Meckel56 analyzed the responses of ninety-six high 

school seniors to a novel of family life. Although he quotes 

many positive examples, Meckel warns that ’’identification bet

ween the reader and character may be repressed and the reading 
content criticized or rejected” when a story character exhi

bits "unaccepted” behavior or personality traits or suffers 

unpleasant experience.

55 Donald E. Smith and others, "Reading Improvement as 
a Function of Student Personality and Teaching Methods," 
Journal of Educational Psychology, 47: 47-59, January, 1956.

56 Henry Meckel, "An Exploratory Study of the Responses 
of Adolescent Pupils to Situation in a Novel,” (unpublished 
Doctoral dissertation; University of Chicago, Chicago, 1946), 
as cited by Russell, loc. cit.
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Weingarten57 used two questionnaires to get the res- 

ponses of 1,256 students in seventeen colleges and universi- 

ties on the personal benefits of their voluntary reading. 

The average student checked four values but the only one 

checked by more than half the group was the contribution of 
reading to "philosophy of life." The benefits of reading, in 

descending order of frequency, were: helped understanding of 

the meaning of life, sixty per cent; changed attitudes, thir- 

ty-nine per cent; stimulated imitation in behavior of a char- 

acter, thirty-four per cent; helped in finding the ideal self, 

thirty-five per cent; recognized problems similar to their 

own, thirty-two per cent; tried to develop personal qualities 

read about, thirty per cent; increased self-understanding 

through identification, twenty-nine per cent; helped in the 

solution of their own problems, twenty per cent; helped in 

the selection of a vocation, eleven per cent.
The books most useful as reported in the second ques- 

tionnaire were The Bible, Seventeen, The Robe, Seventeenth 

Summer and Of Human Bondage. Despite these rather optimistic 
percentages, Weingarten feels that only a small amount of the 

purposive reading of the group revealed developmental values 

to them. This conclusion may be a valid one because of a pos

sible tendency to give congenial answers on the questionnaires.

57 Samuel Weingarten, "Developmental Values in Volun
tary Reading," School Review, 62: 222-230, April, 1954, as 
cited by Russell, op. cit., p. 408.
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A study by Waples58 and his colleagues gives few solid 

quantitative data, but it does provide a useful categoriza- 

tion of possible effects of reading. These are: (a) instru- 

ment-using information in print to help in the solution of 

personal practical problems, (b) prestige — increasing self- 

esteem by reading materials favorable to one’s own group, 
(c) reinforcement of view already held, (d) aesthetic response 

— appreciation of beauty and other literary qualities in the 
writing, and (e) respite or escape such as "killing time” or 

"having a good laugh.”

Some research studies revealed that effects are often 

personal and original, that the same passage may produce dif- 
59 ferent effects on different students. As Squire concludes 

in his study, ’’The evidence seems largely to support the point 

of view that readers respond to literature in a unique and 

selective way.” Such a fact need not necessarily discourage 

further study of the effects of the same materials on differ

ent persons, or of the effects of different materials on the 

same person.

Studies made in the Philippines. Books and magazines 

55 * * 8Douglas Waples, R. R. Berelson, and F. R. Bradshaw, 
What Reading Does to People (Chicago: Chicago University
Press, 1940), as cited by Russell, ibid., p. 409.

59 James R. Squire, "The Responses of Adolescents to 
Literature Involving Selected Experience of Personal Develop- 
ment" (unpublished Doctoral dissertation; University of
California, Berkeley, 1956), as cited by Russell, ibid.
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published in the Philippines give a meager account of the 

impact of reading materials on students. The studies that 

have been made are mostly on the reading interests of stu

dents. Results of reading are sometimes mentioned in passing, 

but such mention is not so clear as to warrant belief.

Because of the paucity in research on the effects of 

reading here in the Philippines, the investigator can only 

mention a few, but even in these few, the major findings are 

on reading interest and not on the effects of reading.

Tabat,60 in her study of student interests in one of 

the public schools here in the city, gave the following find-

ings :

When students are asked if they have ever tried to 
imitate in some respect a story character they have 
greatly admired, 57.9 per cent of the seniors and 57.2 
per cent of the freshmen answered ”yes” while 22.0 per 
cent of the seniors and 26.0 per cent of the freshmen 
answered "no."

When asked whether they consider in general the 
situation given in books or stories unreal in compari- 
son with situations in real life, 38.7 per cent of the 
seniors and 32.4 per cent of the freshmen answered "yes" 
while 37.4 per cent of the seniors and 37.4 per cent of 
the freshmen answered "no."

When asked whether while reading they find them- 
selves experiencing the emotion the author gives to the 
character, 77.8 per cent of the seniors and 58.0 per 
cent of the freshmen answered "yes,” while 10.0 per 
cent of the seniors and 20.0 per cent of the freshmen 
answered "no."

60 Felicula A. Tabat, "A Study of the Reading Interests 
of the First Year and the Fourth Year Students of the Iloilo 
High School " (unpublished Master's thesis; Central Philip- 
pine University, Iloilo City, 1961), pp. 106-108.
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When asked whether there are numerous scenes of 

happenings which they have often clearly recalled from 
books or stories they have enjoyed, 67.0 per cent of 
the seniors and 62.0 per cent of the freshmen answered 
"yes," while 13.0 per cent of the seniors and 23.6 per 
cent of the freshmen answered "no.”

When asked whether there was any author they had 
liked so well that they had read two or more of his 
books in rather close succession, 37.0 per cent of 
the seniors and 30.4 per cent of the freshmen answered 
”yes," while 35.8 per cent of the seniors and 41.5 per 
cent of the freshmen answered "no."

When asked whether they had read books or stories 
that had given them a better understanding of what life 
is like in some other parts of the Philippines, 31.4 per 
cent of the seniors and 31.7 per cent of the freshmen 
answered ”yes," while 29.4 per cent of the seniors and 
42.4 per cent of the freshmen answered "no."

When asked whether they had read books or stories 
that had given them a better understanding of what life 
is like in some foreign countries, 31.4 per cent of the 
seniors and 31.7 per cent of the freshmen answered "yes," 
while 29.4 per cent of the seniors and 42.4 per cent of 
the freshmen answered "no."

When asked whether they had read a book or story 
which has a strong influence on their choice of a voca- 
tion, 17.8 per cent of the seniors and 18.6 per cent 
of the freshmen answered "yes," while 45.1 per cent of 
the seniors and 50.8 per cent of the freshmen answered 
"no."

When asked whether there were books or stories 
they had read which led them to take up a new hobby, 
21.5 per cent of the seniors and 20.5 per cent of the 
freshmen answered "yes," while 39.3 per cent of the 
seniors and 48.2 per cent of the freshmen answered "no."

When asked whether there were books or stories that 
helped them solve some pressing problems, 26.4 per cent 
of the seniors and 26.8 per cent of the freshmen answered 
"yes," while 33.4 per cent of the seniors and 24.8 per 
cent of the freshmen answered "no."

From the responses of the students above, we can deduce 
that students were influenced by their readings, but that the
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influence was not extensive.

From the study made by Pedro M. Pascasio,61 entitled 

"A Study of the Leisure-Time-Reading Activities of 1,130 

High School Students in Arellano University in 1948," it can 

be seen that students read, but the study did not make men- 
tion of the results of reading.

Jamero62 made a study on the activities of adolescent 

girls, one of which was reading, but the study mentioned only 

reading interests and nothing of the impact of reading.

Out of the findings of all the studies reported above, 

it can be concluded that the impact of reading is related to 

a constellation of factors in literature, in people, and in 

the settings in which reading is done. Impact is a result 

of numerous and interesting variables, among them being the 

nature of the message, the structure of the situation, the 

reader’s previous experiences and expectations, and his per
sonality and value system.

It is the expectation of this study to find out if 

such variables are also influential if a study is made in a 

Philippine setting with Filipino adolescents as the subjects.

61 Pedro M. Pascasio, "A Study of the Leisure-Time- 
Reading Activities of 1,130 High School Students in Arellano 
University in 1948" (unpublished Master’s thesis; Arellano 
University, Manila, 1949), as cited by Tabat, ibid.

62 Anita Jamero, "The Study of the Leisure-Time Acti
vities of the Adolescent Girls" (unpublished Master’s thesis; 
San Agustin University, Iloilo City, 1957).



CHAPTER III

GENERAL BACKGROUND OF THE STUDY

The art of reading is an acquirement which means more 

than the pronunciation of words, more than repetition of sen

tences and discovering the meaning. It is the heart of the 

curriculum. If it indeed plays an important part in educa

tion itself and leads the way to broad, deep culture, it is 
no art to be neglected or lightly regarded.1

The task then of the educator is to bring the young 
and the great together. Now, curiously enough, the 
greatest works are just the ones which the young under
stand. It is only the great things... whose meaning 
leaps out fiercely enough to attract the child... They 
deal with the major passions, love, hate, fear, remorse, 
religious feeling, superstition; they expand our deepest 
instincts, truth, justice, retribution, the fatality of 
character... The great works of art are those which have 
exhibited these passions and those problems with such 
accuracy and power that they have become the alphabet 
of the whole subject to our race, so that an acquaint
ance with them is, as it were, an acquaintance with 
race it self.

Why read? Munson has stated various reasons why stu
dents should read: to gain perspective (history); to broaden 

horizons (travel); to find a place in society (vocations); 

to acquire culture (arts); to understand the world about them 
(science, economics); to cultivate moral values (philosophy); 

to build up a body of information which will enable them to

1Frances Clarke Sayers, Summoned by Books (New York: 
Viking Press, 1965), P. 54.

2Ibid., p. 55.
42
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 develop individual judgment.3

Gray and Rogers4 stated that the motives for reading 

are ritual or from force of habit, sense of duty to fill in 

or kill time, to know and understand current happenings, for 

immediate personal satisfaction or value, to meet practical 

demands of daily living, to further vocational interest, to 

carry on and promote professional or vocational interests, 

to meet personal-social demands, to meet socio-civic needs 
and demands (good citizenship), for self-development or im

provement, including extension of cultural background, to sa

tisfy strictly intellectual demands and to meet spiritual 

needs.

The amount of reading varies with factors such as age, 

sex, place of reading, attendance at movies, membership in 

professional organizations.

I. READING

Reading in this study is dealt with from the above 

angle, but why should a study be made when people already 

know so much about reading. The purpose of this study is not 

just to find out why books are read and who reads the book.

3Amelia H. Munson, An Ample Field; Books and Young 
People (Chicago: American Library Association, 1950),p. 13.

4William S. Gray and Bernice Rogers, Maturity of Read
ing (Chicago: University of Chicago Press, 1956), p. 273, as 
cited in "Sociology of Reading," Encyclopedia of Educational 
Research, ed. Chester W. Harris (Third edition; New York: 
Macmillan., I960), p. 1089.
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As stated previously, many books and articles were written 

about reading, but not on the particular level of reading 

that is now being studied. It is safe to qualify the above 

statement if reading is examined on its different levels. 
5What is reading? Lee in her article categorized read

ing into two levels in order to answer this question. First, 

it centers around such phrases as translating symbols into 

sound, saying words, getting meaning from the printed page. 

The second may be stated as bringing personal meaning to the 

printed page, reacting to the ideas, evaluating the author’s 

recorded thoughts, gaining increased understanding through 

experiencing the recorded understanding of another.

The first group obviously involves the mechanics, the 

superficial phases of reading, while the latter involves the 

deeper, more personal, more truly significant aspects of read

ing. Both are necessary for the success of each other. In 

fact, the second or true reading can only take place if me

chanics should be brought into the learning process.

The four levels of reading. Russell shared a similar 

philosophy to the one stated above, but he divided reading 

into four levels.

5Dorris M. Lee, ’’What is Reading?” The Reading Teacher, 
22: 403, February, 1969.

6David H. Russell, ’’Contribution of Reading to Per
sonal Development,” Teachers College Record, 68: 435-442, 
May, 1960.
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The first level is largely concerned with the associa

tion of printed words with their sounds• This is known as 

"barking at words" or drill, giving less attention to the 

meaning. The second level is reading for literal meaning. 

This is getting facts and following explicit directions. Such 

reading may have functional values for a student who wants to 

find out something about the Philippines or find a new recipe 

for rice to help a kitchen aficionado on a week-end cooking 

spree•

The third level is interpreting what is read. This is 

going beyond the literal meaning of the words, literal com

prehension of the fact or the main idea to read between the 

lines. Here the reader draws some conclusion from the pas

sage, evaluates or analyzes critically what he reads.

But students also read at the fourth level. This level 

or depth of reading takes them beyond thoughtful analysis or 

critical review to a more stirring experience. A new or an 

important idea in the actions, characters, or value described 

is recognized. There is great impact of the material, and 

fresh insight into one’s life is gained. In his reading, the 

reader is changed as a person.

Most reading is done at the second or literal level, 

and most of the writing and research in the field of reading 

has to do with the first two levels. A lot has been known 

about word recognition, perception, the teaching of phonics, 

ways of developing comprehension of the printed pages.
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Such activities make many contributions to the individ
ual . The young child enjoys his new-found skill of working 
out new words, and the world’s work and its week-end hobbies 
involve the use of much factual reading matter contributing 
to knowledge and skill. Granted a medium of reading skill in 
the individual, books and libraries are storehouses of infor
mation for him. Thus, reading at the second level may have 
many influences on personal development, as in increasing 
skill in making model airplanes or in preparing a traveler 
in Spain to get the most out of direct experiences in a for
eign country. Reading, then, at the second level can be a 
big help to people.

At the third level, he is not so sure of his ground 
as he is when concerned with word recognition or literal com
prehension. A feature of recent research, however, has seen 
considerable work on critical and creative reading abilities. 

7 Clark, in a recent study in the University of Cali
fornia, developed twenty-three lessons in reading to predict 
beyond the given facts and tested some ways of teaching these 
in the classroom. He found that tests of reading to predict 
were relatively independent of vocabulary and comprehension. 
In going from literal comprehension to personal interpreta
tion as in prediction, the reader puts more of himself into

7Charles M. Clark, "Teaching Sixth-Grade Students to 
Make Predictions from Reading Materials" (Doctoral Disserta
tion, University of California, Berkeley, 1958), as cited 
by Russell, ibid.



his reading. He thinks beyond the line of print. The percep
tual process is the stimulus to many kinds of thinking-to- 
drawing analogies, or checking a writer’s point of view, or 
to begin an attack on a personal problem. As suggested be
low, more work needs to be done in exploring this process of 
thoughtful reaction to an author’s ideas.

It is at the fourth level, however, that one’s know
ledge is slight and his needs are great, and so it is with 
effects of reading on individuals that this study is chiefly 
concerned. Can Longfellow or other poets influence the reader 
deeply? Do we really have books that changed the world? Can 
a book, story, essay, or poem change one person, much less 
the world? Can reading have the effect Lin Yutang believed 
in as the ’’reincarnation of the same soul?” In the world of 
television, radio, comic books, politicians, parents, teachers, 
librarians, can a book be an experience which changes the na
ture of reality for the young reader? Can a book make the 
reader ’’quietly passionate” about an idea or a cause? Or can 
a book help a person to the self-insight attributed to a man 
who reading a passage said, ”It’s like seeing myself in ano
ther world.” Can a book fill a boy with courage or help him 
find himself? Or is this too much to ask, even of great lit
erature? Reading may be useful at all four levels, but somehow 
this fourth level seems the most tantalizing and important of 
all.

Unfortunately, the evidence about effects at the fourth
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level of reading is sparse. Perhaps it will always be shaky 
in the scientific sense and one should always have to rely 
in part on individual testimony regarding the effects of 
books or literature. Down through the generations, great 
and good men have testified to the influence of a book or 
books in their lives. One missionary had even testified that 
her being a missionary is a result of a line she read from a 
book. The evidence then that reading affects lives is large
ly confined to the subjective, individual testimony with which 
this study will deal.

II. THE SUBJECTS

The subjects of this study were adolescents from three 
8 

different schools. In Dickens introduction to the Tale of 
Two Cities, he gives a good description of what an adoles
cent is:

It was the best time, it was the worst time, it 
was the age of wisdom, it was the age of foolishness, 
it was the epoch of belief, it was the epoch of incre
dulity, it was the season of Light, it was the season 
of Darkness, it was the spring of Hope, it was the win
ter of Despair, we had everything before us, we had 
nothing before us, we are all going to heaven, we are 
all going direct the other way.

9Hanna described the adolescent as neither a child 
nor an adult. According to her, it is that intermediary state

8Charles Dickens, Tale of Two Cities (New York: Mac
millan, 1928), p. 1.

9Geneva R. Hanna and Marian K. McAllister, Books, 
Young People, and Reading Guidance (New York: Harper & 
Brothers, 1960), p. 26.
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of human development between childhood and adulthood during 

which so many vital changes take place in the individual 

both physically and psychologically.

Other psychologists term this as a period of "storm 

and stress.”

To get a clear picture of adolescents, there is a need 

to understand them, the way people look and study them. The 

kind of understanding needed are: (a) understanding of the 

many-sided aspects of adolescent development in various en

vironments and (b) understanding of the individual adoles

cents with whom one is in contact.
Partridge* 11 reveals in his book that the number one 

activity of adolescents of both sexes in the early years is 

reading books, and they differ only in other activities.

Ruth Strang, The Adolescent Views Himself; A Psy
chology of Adolescence (New York: McGraw-Hill, 1957) , pp. 
2—3.

11Dalton Partridge, Social Psychology of Adolescence 
(New York: Prentice-Hall, 1958),p. 12.

At this age, the adolescents begin to show their being 

mature readers. Characteristics that are shown by a mature 

reader are: increasing knowledge, gaining of self-insight, 

and developing social conscience

They also read according to their needs. As revealed 

in the report of the Commission of the Reorganization of Se

condary Education, which was revised in 1918, and which came 

to be known as the Seven Cardinal Principles of Education,
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the following are known as the needs causing adolescents to 
read: (1) command of fundamental processes, (2) worthy home 

membership, (3) vocation, (4) health, (5) citizenship, (6) 
12 worthy use of leisure, (7) ethical character.

The Educational Policies Commission of the National 

Education Association summarized the educational needs of 

youth under the heading “Ten Imperative Needs of Youth” in 

their volume Education for All American Youth as the follow

ing: (1) The need to be like others, (2) The need for emo

tional independence from adults, (5) The need for wholesome 

family relationships, (4) The need to learn adult roles, 

(5) The need for peer status, (6) The need to understand the 
physical world, (7) The need for success, (8) The need for 

assuring social responsibility, (9) The need for beauty, 
13 (10) The need for fun and relaxation. 

14Quinto revealed that Filipino adolescents have these 

purposes in reading books: (a) offer entertainment and di
version, (b) increase capacity to enjoy life, (c) add mean

ing to living, (d) help to interpret life itself, (e) extend 
interests and actual experiences and (f) stimulate creative 

self-expression .

12Hann, op.cit.,pp. 4-7.

13Ibid., pp. 52-55.

14Purification G. Quinto, “Personal  Development and 
Recreation through Literature,” Filipino Teacher, 20: 516, 
February, 1966.
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When boys or girls live in an environment utilizing 

or stressing the use of good books for personal development, 

they do the following things: (a) build many interests for 

the present and the future, (b) dream dreams of life ahead 

and beyond, (c) set worthwhile goals for themselves and (d) 

pursue ideals which are worthy of universal effort and per
sonal sacrifices.

The needs of youth today are the basis of the kind of 

reading they enjoy. As adolescents are unconsciously seek

ing a new and different integration with his family, so he 

finds himself one with the community- The library is one of 

the places where there should be no question about the recog

nition of his adult status. It should function in building 
15 citizenship and aid the individual in self-realization.

In order to achieve this, the library must supply 

young people with books they want and set before them the 

books they don’t know that they want- Reading invokes the 

reader’s highest powers, stimulate and continue to nourish 

the growth of his independent judgment and the consistent 

development of the individual® In other words, the library 

helps in the development of the individual to become a better 

citizen of his country through reading-

15Hanna, op cit., pp. 336-341. 

16Amelia H. Munson, An Ample Field: Books and Young 
People (Chicago: American Library Association, 1950), pp. 
25-26.
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The 396 Filipino adolescents who were the subjects of 

this study are currently enrolled in three different schools. 

The ages range from 13 to 19 years, with the average age of 

15 years and 11 months. Most of the students came from the 

city proper and the district of Iloilo, but some came from 

the different towns of the province.

As the schools are both private and public high schools, 

it can be deducted that all types of students are represented 

in the study. For the private school, a Roman Catholic school 

and a Protestant school were chosen so that all types of 

readers can be represented in this study.

Most of the students came from middle class families. 

Their parents are teachers, government employees, farmers, 

merchants, laborers, private firm employees, labor leaders, 

and private practitioners.

There were four hundred students who were asked to 
answer the questionnaire: one hundred from school A, 100 

from school B, and two hundred from school C. Out of four 

hundred, only 396 actually answered the questionnaire; four 

refused to answer or at least failed to give back the ques

tionnaire to the investigator. Of the 396, 177 or 44.7 per 

cent were boys, and 219 or 55.3 per cent were girls. The 

distribution of the students were as follows: School A: 58 

girls and 38 boys; School B: 50 boys and 50 girls; School 

C: 89 boys and 111 girls.

The age level of students were distributed as follows:
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15 years, 2 students; 14 years, 32 students; 15 years, 174 

students; 16 years, 136 students; 17 years, 31 students; 18 

years, 8 students; 19-20 years, 5 students; and 10 refused 

to give, or perhaps forgot, to give their age. Almost half 

of the students were 15 years old.

III. THE ADOLESCENT AND HIS READING

There were several studies made which attempted to re

veal the kind of reading adolescents indulge in.

The course of study in reading and literature. This 

type of reading has something to do with the reading program 

of the school. As most of the reading was done when students 

reached high school, it is understood that students read be

cause of reading requirement of the Bureau. The Course of
17Study in Literature for Secondary Schools published by the 

Bureau of Public Schools and Private Schools of the Depart

ment of Education formed part of the background for the in

vestigation.

The course of study presents the principal objectives 

in the teaching of literature in the secondary school as 

follows:

1. To cultivate the attitudes, habits, and skills

17Philippines (Republic). Bureau of Public Schools. 
Course of Study in Literature for Secondary Schools (Manila, 
1932,Rev. 1936), p. 10 
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essential to efficient reading.

2. To establish permanent, verified, and desirable 

interests in reading.

3.To enrich and extend experience through reading a 

wide variety.

4. To inculcate fundamental attitudes and ideals of 

behavior.

The students taking part in this study had the follow

ing background in literature as based on this course of stu

dy. In the public schools, the students in their first year 

and second year were introduced to literature in general 

through selections that were interesting because the back

ground was familiar and because of the appeal which they made 

to their interest in knowing about their country and people.

The world of nature, the life of people in other lands, 

stories of achievement, characters in literature and history 

that personify high idealism were the subject of study in 

literature. In the public school the first and second year 

students use a textbook entitled, The Wonder World of Read

ing , Book I and II, written by Lorenzo and Santos, published 

in Manila by the Macaraig Publishing Company, copyright 1963• 

The student readings from this book include the following 

subjects: history of Philippine literature, nationalism, 

heroism, humor, sport, short stories with local color, essays 

and biographies.

In their third year, they were led to further study 
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of the various types of literature, such as drama, the short 

story, novels, and essays. In their fourth year their sub

ject matter contains representative selections culled from 

the literary heritage of various Western and Oriental coun- 

tries, like that of ancient Greece, Roman, Spanish, and Japa

nese literature. Of course American and English literature 

is also included in their studies. Both third and fourth 

year used the book written by Fosdick and Subido, entitled 

English for Philippine High Schools, published in 1954- by 

MacMillan Co. of New York. Students in the fourth year were 

helped to realize that there is a vast and extensive liter

ature handed down from the past.

A study of the scope of the teaching of literature, 

reveals that by the time the student enters the fourth year, 

he has come in contact with the different general types of 

literature.

In the private schools, Philippine Adventure, Book I 

and II, written by Juan c. Laya, Loreto Paras-Sulit, and Fe 

Manza, were used both for first and second year students. 

Although most of the stories and articles were written by 

Filipino author, the editor made it a point also to include 

foreign authors.
The books were divided into eight parts dealing with 

different subjects such as nationalism, biography, service, 

leisure time, outdoor sports, and unity. As a supplemen

tary text the second year students used Morales et al,



56
Achievement and Self-Discovery. Selections from this book 

include home life, sports, adventure, humor, vocation, biog

raphies, and nature. Like the public schools, the private 

schools also use Literature for Philippine High Schools by 

Fosdick and Subido

To enrich the national ideals of the students, the 

teachers also made them read the Philippine Prose and Poetry, 

Vol. 1-4, for the first to the fourth year students respec

tively.

Home reading was required of the students, but they 

were free to make their own selections in order to meet the 

home-reading requirements in points. All books on the home

reading list have been evaluated according to length, diffi

culty, theme, value as literature, and suitability for Fili

pino students. The point value of a book ranges from one to 

seven, depending on the above standards. A minimum of twenty- 

five points for home reading is required for the first year, 

twenty-seven points for the second year, thirty points for 

the third year, and thirty-two points for the fourth year.

The students were also required to read supplementary 

reading inside the classroom as a group, and these supple

mentary readers were supplied by the library upon the request 
of the teachers.

Other readings. There were several studies made in 

the Philippines which attempt to reveal the reading interest 
of adolescents.
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18Tabat in her studies of reading preference of fourth 

and first year students of the Iloilo High School, reported 
that the subject preference of fourth year students in order 
of rank were: fairy tales, detective stories, adventure, tra
vel, family life, love, history, nature stories, sports, hob
bies, western humor, aviation, animal, biography, and sea.

She further reported that boys showed more interest in 
history, Westerns, science, sea, biography, humor, and love; 
while girls showed more interest in travel, family life, 
school life, nature, and hobbies. 

Short stories was ranked first as the type of litera
ture liked best, followed by other choices in order of rank 
preference: novel, history, plays, letters, biography, auto- 

19 biography, poetry, speeches, and essays.
In newspaper reading, comics ranked first, followed 

by other choices in order of rank preference: headlines, 
news-pictures, movies, world news, political news, beauty 
hints, advice to lovelorn, radio program, local news, sports, 
fashion, store ads, financial, cross-word puzzle, weather, 

20 and editorial.

18Felicula Tabat, "A Study of the Reading Interest of 
the First Year and the Fourth Year Students of the Iloilo 
High School” (unpublished Master’s thesis; Central Philippine 
University, Iloilo City, 1961), pp. 54-56.

19Ibid., p. 58.

20Ibid., p. 65.
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Manila Times is the newspaper most often read, followed 

by Manila Chronicle, Iloilo Times, Philippines Herald, and 

Manila Bulletin.
Among the magazines, Hiligaynon ranked first (as this 

magazine is received most often at home), followed by Philip

pines Free Press, Kislap, Women' s Magazine, Liwayway, Sunday 

Times, Home Life, Yuhum, Bulaklak, Reader's  Digest, and Free 

World.
Foreign magazines read were Your Health, followed by 

Good Housekeeping, Reader's  Digest, Newsweek, Life, Time, 

Better Homes and Gardens, Popular Mechanics, National Geog

raphic , Ladies Home Journal, Popular Science, Coronet, Satur

day Evening Post.
Local magazines read most were Hiligaynon, Philippines 

Free Press, Kislap, Women's Magazine, Liwayway, Sunday Times, 
21 Bulaklak, Free World, Yuhum, and Red Cross.

Her studies also revealed that students read comics.

It was reported that world affairs ranked the highest 

in the reading of adolescents followed by science, psychology, 
22 music and art.

23The study made by M. I. Berger revealed that college

21Ibid., pp. 66-101. 
22“Summary of Reading Investigations, July 1, 1947”  

June 30, 1948," Journal of Educational Research, 42: Feb
ruary, 1949.

23M. I. Berger, ’’College Students and Their Preferences 
of Magazine and Radio Commentator,” Journal of Educational 
Research, 50: 197-202, November, 1956.
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students have the following preference in rank order: Time, 

Life, Newsweek, U.S. News, Saturday Evening Post, Look, Re

porter, Collier, Atlantic Monthly, Reader's Digest, Harper, 

New York, Nation, and Fortune.
24Jones revealed in his investigation of extra-curricu

lar reading of students the following reading in rank order: 

Life, Reader's Digest, Saturday Evening Post, Time, Look, Col

lier , and Newsweek. 
25Gesell reported that boys and girls prefer to read 

classics, detective stories, novels, animal stories, and ad

venture. Sport books and magazines were very strong with boys. 
26Jamero reported that adolescent girls prefer to read 

adult fiction, classics, and juvenile fiction. They also 

read Manila Times, Confidential Tabloid, comics depicting 

adolescent life like Patsy Walker, adventurers, like Super

man and Tarzan, and also local comics like Pilipino Komik 

which are popular with girls. Magazines read are Reader's 

Digest, Life, Better Home and Garden, and local magazines like 

Kislap, Hiligaynon, Philippines Free Press, Women's Magazine, 

and Movie Confidential.

24Harold D. Jones, “The Extracurricular Reading Inter
est of Students in a State College,” School and Society, 72: 
40-43, July 15, 1950.

25Arnold Gesell, Frances L. Ilg, and Louis Armes Bates, 
Youth: The Years from Ten to Sixteen (New York: Harper and 
Brothers, 1956),pp. 441-443.

26Anita Jamero, ’’The Study of the Leisure Time Activi
ties of Adolescent Girls” (unpublished Master’s thesis, San 
Agustin University, Iloilo City, March, 1957).
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IV.THE SCHOOLS

There were three schools involved in this study, A 

Protestant private school, which will be called School A in 

this study, a Roman Catholic private school, which will be 

called School B, and a public secondary school, which will be 

called School C.

School A. School A is a church-related institution 

in the sense that it was founded and has been fully, and is 

now partly, supported by a religious denomination and that 

its entire life and its management are dominated by Christian 

motives.
The aim of the school is to provide a well-rounded 

education, to develop students spiritually, intellectually, 

socially, and physically, to the end that they may become con
tributing citizens who are impelled by high spiritual ideals. 

To accomplish this purpose, the University seeks to provide 

its students with a stimulating atmosphere permeated by the 
spirit of the Great Teacher and expressed in an educational 

program that encourages intensive search for truth and know

ledge, unhampered by prejudices, superstition, or dogmatism. 

The school was founded in 1905 on twenty-four hectares 

of land in Sambag, Jaro, a district of Iloilo, just three 

miles from the city proper, by the American. Baptist Foreign 

Mission Society,
An elementary vocational school was started which, a
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little later, was expanded into a high school for boys who 

worked to maintain the school plant in exchange for educa

tion. In its sixty-five years of service to the Iloilo com

munity, the school has risen from a vocational school to its 

present University status.

The University has a total enrolment of 5,040 students 

from the kindergarten to post-graduate level. The University 

High School has an enrolment of 839 students for the year 

1969-70. These students came from the city proper, districts 

of Iloilo like Jaro, La Paz, Mandurriao, Molo, Lapuz, and 

Arevalo, and from the towns of the province of Iloilo. There 

were students also from Mindanao, Luzon, Negros, Capiz, Aklan, 

and Antique.

Engaged to educate these 839 students, were twenty- 

four full-time, and ten part-time, faculty and staff members. 

There were six English faculty members, all holders of Bache

lor of Science in Education degree, major in English. To 

promote reading among the students, these six faculty members 

require home reading reports and book reviews aside from the 

daily assignment. The High School librarian cooperated with 
the faculty members by organizing a reading Club which aims 

to promote love for reading among students.

A new high school library was opened in October 1963 

on the second floor of the high school annex. It has a full- 

time librarian and work students who help in providing ten 

hours service a day, six days a week, to high school students.
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The library has a total collection of 2,538 volumes, 

which are technically classified into general works, reli

gion, philosophy, social sciences, languages, pure sciences, 

technology, arts, literature, and history. In addition, the 

library subscribes to local and foreign periodicals namely: 
Boy's Life, Current Events (Braille edition), Current Science 
and Aviation, Current Science and Aviation (Braille edition), 

Free World, Philippine Junior Red Cross, Philippines Free 

Press, Pilipino, Popular Mechanics, Popular Science Monthly, 

Science News, Seventeen, Tagumpay, Teens, Weekly Nation and 

World Current Events. The library subscribes to four dailies: 

Manila Chronicle, Manila Daily Bulletin, Manila Times, and 

Philippines Herald, which add to the rich resources of the 

high school students. The reading materials come to the high 

school library either as purchases or gifts from friends of 

the University.

Also, housed in the high school library building is 

the Children's Literature Collection and the Vocational Col

lection which high school students can freely use, subject 

to the existing rules of the library.

School B. School B is a Roman Catholic institution 

of learning for men and women owned and conducted by the Agus- 
tinian Fathers of the Province of the Holy Name of Jesus of 

the Philippine Islands.

This institution aims at character-building and char
acter-training with a view to turning out good Catholic
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Filipino citizens who will ably play their part in society 

and who will bring credit to themselves and to their Alma 

Mater in and outside the classroom.

It also teaches that it is the duty of the student of 

a Catholic institution to render to the Lord His due by liv
ing an exemplary religious life and this the students should 

do by complying with attendance at mass.

The school was founded on January 12, 1894, as a part 

of the University of Santo Tomas with the intention only of 

educating Filipino boys until 1940, when it began to admit 

women for the first time. It separated from the University 

of Santo Tomas and assumed its own identity on February 5, 

1917. In its span of seventy-six years of service in the 

field of education to the Filipino community, it has developed 

from a small secondary school into a full fledged University, 

The school is located at General Luna and Jalandoni 

streets right in the heart of the city proper. It has a to

tal enrolment of 8,580 students from kindergarten to post

graduate level.

The secondary school, which is the focus of this study, 
has an enrolment of 1,556 students, 1,261 of whom were en

rolled in the day school, and 275 were enrolled in the night 
school, It is worthy of note that this school offers day 

and night classes, in order to accommodate working students. 
Most of the students came from the city proper and districts 

of Iloilo and nearby towns and provinces.



64

There were thirty-three teachers, two assistant prin

cipals for the day classes and night classes, and one over

all principal. The teachers were all Bachelor’s degree holders 

with majors in their respective fields. Some had units to

wards their master’s degree, and a few are going to graduate 

in April, 1970. 

There were nine English teachers, all holders of the 

degree of Bachelor of Science in Education with a major in 

English. Individual experience of teachers ranged from five 

to fifteen years.

The teachers of English and other teachers of the 

school cooperate with the librarian in sponsoring programs 

and activities that encourage students and teachers to ex

plore the world of books and make use of the library.

The school has four different libraries on the campus, 

with a separate library for the combined high school and ele

mentary department located on the first floor of the Anatomy 

building. It has a total holding of 6,771 volumes which are 
technically classified into general works, philosophy, reli

gion, social sciences, languages, pure sciences, technology, 

arts, literature, history.
The library subscribes to both local and foreign per

iodicals, namely: Boy's Life, Catholic Digest, Catholic News, 

Child Life, Children, Children’s Digest, Finance, Free World, 

High School Journal, Home Life, Humpty Dumpty, Jack and Jill, 

Kates, Liwayway, Mission, News Digest, Newsweek, Reader’s



65

Digest, School Activities, School and Community, School and 
Society, School Science, Senior Scholastic, Teens, and Young 
Children.

The library also subscribes to four dailies, the Ma
nila Chronicle, the Manila Daily Bulletin, the Manila Times, 
and the Philippines Herald.

The above library holdings can be freely used by stu
dents, subject to the existing library regulations.

School C. A public secondary school located on a two- 
hectare lot on M. H. del Pilar street just at the outskirts 
of the district of Molo. The City Municipal Council had ap
propriated this place for the school site, as it is away 
from factories and at the same time accessible to all dis
tricts .

The school was founded by Oscar Ledesma in 1941 with 
Mr. Vicente Cornelio as its first principal.

The objectives in putting up this public secondary 
school were: (a) to provide secondary education for the city 
residents and (b) to meet the financial problems of the mas
ses .

Prom a small enrolment just before the World War II, 
the school has now grown to 4,731 students, mostly from mid
dle class and working families throughout the district and 
city proper of Iloilo.

The school at present provides free education to the 
students with the help of former Senator Rodolfo T. Ganzon
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and the financial assistance of the city government.

There were 186 teachers who were employed by the govern

ment to educate the students, with the help of the Superinten

dent of City Schools, the Principal, the Assistant Principal, 

and other office helpers.

There were thirty-one English teachers, all holders 

of the Bachelor of Science in Education degree, major in Eng

lish, whose experience ranged from 1 to 25 years.

The library is located in Building No. 1 adjacent to 

the Guidance Counselor’s office, and near the principal’s 

office. As in many public schools, this part of the school 
program is quite neglected, though through whose fault it is, 

not known. The librarian, with the help of the assistant lib

rarian gives services to the library patrons on an eight hours 

a day, five days a week basis. The books were locked inside 

the aparadors which lined the walls of the library hall, as 
there is no space for a stack and working area.

The books were not properly cataloged, nor are they 

accessible to the students, due to lack of funds to buy lib

rary materials and fear of the librarian to have books so 

freely used by the students, for librarians are accountable 

for any book lost.
The need for a good library should be the immediate 

concern of city and school officials. The 8,000 volumes of 

books were rarely used by students as they were not displayed 

or made known to the students.
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There were fifteen magazines that come to the library 

as subscriptions and as gifts that were used by the 4,731 

students and 186 teachers. They were Weekly Nation, Science 

Bulletin, Esso Silangan, Panorama, Women's Magazine, Graphic, 

Liwayway, Free World, Freedom, Junior Red Cross, Now Maga

zine , Progress, Science Review, Israel News.

The library also subscribes to four dailies: Manila 
Chronicle, Manila Daily Bulletin, Manila Times, Philippines 

Herald.

Aside from the above shortcomings of this library, 

half of the reading room of the library itself is used as a 
classroom due to lack of space.

The reading room and reading materials are explicitly 

mentioned here as this will shed light on the findings of the 

reading element of the students in this particular school.

Reading, the subjects, the adolescents and their read
ings, and the schools form the background of this study.



CHAPTER IV 

METHOD AND PROCEDURES

The purpose of this study was to find out the Fili

pino adolescents’ reactions to their readings. It is, there

fore, the concern of this study to find out the social and 

personal values that the individual derives from his read

ing.

In this investigation the students were asked to re

port any changes in concepts, attitudes, and behavior that 

they had noted as a result of their readings.

A modification of Flanagan’s critical incident tech
nique1 was used for collecting data. The object of this mo

dified critical incident technique in this study was to ob

tain self-observation and other evidences on the internal 

behavior of students. It was also the purpose of this tech

nique to find out if participants would gain self-insight 
into their own problems and be aware of realistic solutions 

to their problems.
In this study, the student himself was instructed to 

tell specifically how books, poems, short stories, articles, 

and other types of literature had affected his ideas, atti

tudes or behavior. They were also asked what type of

1
John C. Flanagan, "Critical Requirements: A New 

Approach to Employee Evaluation," Personal Psychology, 2: 
419-425, as cited by Nathaniel Lees Gage, Handbook of Re
search in Teaching (Chicago: Rand McNally, 1963),pp. 570- 
371.
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literature and what part of that literature influenced them 

most.

A pre-tested questionnaire was the major instrument 

used in order to obtain students reactions. This question- 
2 naire was devised by Fehl Shirley under the advisorship of 

Ruth Strang, noted guidance and reading specialist. The ques

tionnaire was revised to suit the Philippine situation and 

Filipino students’ reading comprehension. This questionnaire 

was supplemented and validated by interviews and case stu

dies.

I. THE SUBJECTS

An inspection of Table I reveals that there were 396 

students who participated in the study. The students were 

junior and senior high school students from three schools in 

the city of Iloilo. Ninety-six, or 24.25 per cent, came 

from School A. Of the ninety-six, 58, or 39.58 per cent, 

were boys, and 58, or 60.42 per cent, were girls. One hun

dred students, or 25.25 per cent, came from School B. Of 

the 100, 50, or 50.00 per cent of the cases were boys, and 

50, or 50.00 per cent of the cases were girls. Two hundred 

students, or 50.50 per cent of the cases came from School C. 
Of the two hundred, 89, or 44.50 per cent of the cases were 

boys, and 111, or 55.50 per cent of the cases were girls. 

2
Associate professor of education, Wisconsin State 

University, Eau Claire.
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TABLE I

PERCENTAGES OF BOYS AND GIRLS FROM THE THREE 
SCHOOLS PARTICIPATING IN THE STUDY

School

No. of Students 
Used in the Study No. of 

Boys %
No. of 
Girls %

Average 
AgeFrequency %

A 96 24.25 38 39.58 58 60.42 15.6
B 100 25.25 50 50.00 50 50.00 16
C 200 50.50 89 44.50 111 50.50 15.11

Total 396 177 219 15.8
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Average age of students from School A was 15 years and 6 

months; that of students from School B, 16 years, and that 

from School C, 15 years and 11 months. General average age 

of students from all three schools was 15 years, 1 month, 

and 10 days.

Table II-A shows the age level of the third and fourth 

year students from the three schools. School A has 2 stu

dents who were 13 years old, 17 students who were 14 years 

45 students who were 15 years old, 23 students who were 

16 years old, 4 students who were 17 years old, and 3 stu

dents who were 18 years old.

From School B, there was 1 student who was 14 years 

old, 41 students who were 15 years old, 51 students who were 

16 years old, 5 students who were 17 years old, 2 students 

who were 18 years old.

From School C, there were 15 students who were 14 years 

old, 88 students who were 15 years old, 62 students who were 

16 years old, 22 students who were 17 years old, 3 students 

who were 18 years old, and 2 students who were 19 years old.

Table II-B shows the number and percentage of students 

from the three schools by age. There were 2 students who 

were 13 years old, 53 students who were 14 years old, 174 

students who were 15 years old, 156 students who were 16 years 

old, 31 students who were 17 years old, 8 students who were 
18 years old, and 2 students who were 19 years old. There 

were ten students who did not give their age.



TABLE II - A

AGE LEVEL OF STUDENTS FROM THE THREE SCHOOLS

BY SCHOOLS
N = 396

Note: Ten students did not give their ages.

Age
School A School B School C

TotalF % F % F %

19 2 1.043 2
18 3 3.19 2 2.00 3 1.502 8
17 4 4.25 5 5.00 22 11.46 31
16 23 24.44 51 51.00 62 32.30 136
15 45 42.90 41 41.00 88 45.80 174
14 17 18.10 1 1.00 15 7.81 33
13 2 2.12 2

Total 94 100 192 386
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TABLE II - B

AGE LEVEL OF STUDENTS FROM THE THREE SCHOOLS

N = 396 BY AGE

__Age_
School A School B School C

Total %F % F % F %

19 2 100.00 2 .518

18 5 37.50 2 25.00 5 57.5 8 2.07

17 4 12.90 5 16.10 22 71.00 51 8.04

16 25 16.70 51 57.50 62 45.60 136 55.25

15 45 25.85 41 23.55 88 50.60 174 45.10

14 17 51.40 1 15.50 15 45.40 55 8.55

15 2 100.00 2 .518
Total 94 100 192 386
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II. THE QUESTIONNAIRE

The questionnaire consists of two parts. Part I, A,

asked the students to think about and remember the books, 

poems, short stories, or articles they had read. They were 

asked to list at least five of those books, poems, articles, 

or other types of literature which they could remember. Part 

I, B, asked the students to check those that changed their 

point of view, attitude, or behavior. Extra evaluation 

sheets were attached to the questionnaire so that the stu

dents could use them, if they wanted to evaluate more than 

one selection.

The questionnaire asked for the student 's name, age 
in years and months, his class level, and the date when the 

questionnaire was administered.

Part II is the evaluation part. The evaluation part 

asked for the age of the student when he did the reading 
which he proposed to report on. He was also made to under

stand that he could use words or expressions in the dialect 

that would best describe the reading he evaluated.

Part A, number 1, asked for the specific part or parts 

of the reading which influenced him. He was asked to speci
fy which of the following parts of the reading or other fac

tors changed his concepts, attitudes, or behavior: (a) a 
line or phrase, (b) the events of the story, (c) the perso

nality of the character, (d) the usefulness of the idea in 

your personal life, (e) the outcome of the story, (f) the
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beauty of the language, and (g) an illustration.

Part A, number 2, asked the student to recall the ex

pression or the idea, if he had chosen a, d, or f of number 

1. He was also asked to write that expression or idea in 

the space provided on the questionnaire.

Part A, number 3, asked the student to describe the 

incident, event, character, or illustration if he had chosen 

b, c, e, or g of number 1. He was also asked to write his 

answer in the space provided on the questionnaire.

Part A, number 4, asked the student the reason why he 

read the selection. He was asked to check one or as many as 
applicable of the following reasons: (a) required reading, 

(b) recommended by a friend, (c) written by my favorite 
author, (d) attractive illustration and cover, (e) big let

ters, (f) attractive title, (g) easy to read, (h) I read it 

by chance, and (i) other reasons. For (i), the student was 

asked to give his reason or reasons. Part A, number asked 

the student for the length of time the changes in concept, 

attitude, or behavior lasted. He could check any of the fol
lowing periods of time: (a) one day, (b) one week, (c) one 
month, (d) more than a month, and (e) other periods of time. 

For (e), the student was asked to write the specific period 

of time.

Part B, number 1, asked the student to describe brief

ly how the book, poem, story, or article changed his attitude, 
ideas, or behavior. Sub-item (a) asked the student how he
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felt before his reading, (b) asked the student how he felt 

after his reading, (c) asked the student what he was doing 

before his reading, and (d) asked the student what he did 

after his reading.

Part B, number 2, asked for any comments the student 

wished to make.

With the official permission of the principals of 

each school, the questionnaire was administered to the third 

and fourth year students of School A, B, and C on the follow

ing dates: School A, September 5, 1969, for the fourth year 

students and September 5, 1969, for the third year students; 
School B, September 15, 1969, for both fourth and third year 

students; and School C, September 12, 1969 for the third year 

students and September 15, 1969 for the fourth year students.

The investigator herself administered the question

naires with the help of the teacher-in-charge. The ques

tionnaires were administered under normal classroom condi

tions to four sections of the fourth year and four sections 

of the third year of each of the three schools.

As soon as the papers were gathered, the data were 

classified and analyzed.

The frequencies for each item were obtained and were 
translated into percentages in order to make the interpreta

tion and comparison of parallel values more meaningful. The 

percentages were computed to three significant figures. 
When the fourth decimal figure was five or more, its value



was added to the preceding figure and rounded up to the next 

higher digit. When it was less than five, it was dropped 

without adding its value to the preceding figure.

The content analysis was made of the responses to the 
questions on (a) areas influenced;3(b) reported influences 

on concept, attitude, and behavior; (c) type of responses, 

and (d) self-involvement reaction. The investigator did the 

analysis and the categorization. She tried to be as objec

tive as possible in her analysis of the contents of students* 

statements. Her analysis and categorization was checked by 

her advisers.

Correlation studies were also undertaken. First, 

choice of reading was correlated with sex, then with age of 

atud^nt^3 with the use of the chi-square test. Next, sex 

and. age of students were correlated with general types of 

readings with the use of the chi-square. Third, sex and age 

of students were correlated with the situation in which read
ying was done, with the use of the chi-square. Fourth, sex 

was correlated with nature of response by testing the signi

ficance of the difference between percentages or proportions.

The correlation studies were done first within each 
schools and later among the schools, that is, by taking into 
consideration the combined frequencies of all schools. The 
importance of the elements in literature and the areas of

3As defined on pp. 119-120.
4As defined on p. 171.
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An interview followed after the questionnaires were 

analyzed and. tabulated. This was conducted in order to va

lidate questionnaire results. The interview was done two 
months after the questionnaire was administered. Thirty stu

dents were interviewed: ten from School A, ten from School 

B, and ten from School 0.

The subjects were taken at random from the list of 

students who answered the questionnaire. With the help of 

the guidance counselor and the teachers, the subjects were 

called one by one to give free responses to the same questions 

that were asked in the questionnaire. They were asked to cla

rify certain portions of their answers to the questionnaire, 

which the investigator did not know how to interpret.

Examples of such instances are:
A. Question: Why do you give short stories as the 

type of readings that influence you? What about other types 

of readings?
Answer: There are no other books in the library, 

and if there are, they are not enough for us students, so I 

do not have the chance to read other types of reading mater
ials .

Others answered the above question by telling the

III. THE INTERVIEW

influence was determined by the frequency count for each 

item.



investigator that they do not have time since they do house

hold chores during their free time. Still others answered 

the above question by telling the investigator that they are 

not interested in reading other types of literature.

B. Question: What do you mean by your statement: ”I 
made it a point to be always ready for the unexpected event?" 

(This is in connection with Part II, B, number 1, letter d, 

of the questionnaire. Selection in question was: I. V. 
Mallari, "Mother Closes the Gate of the Garden.”)

Answer: My parents are already old and I want to be 

prepared if they die. You see, I am the youngest in the fa
mily and our source of livelihood depend on my father’s mea

ger income. If my parents die as what happened to the boy 

in the story, then I should know what to do.
C. Question: What changes in your idea took place 

when you read the story "Dahong Palay?"
Answer: I began to understand that we should not 

belittle weaklings for they may even prove strong men if test

ed by circumstances.
D. Question: According to your answer in the question

naire, you wanted to be a lawyer as a result of your reading. 

Were you not interested in taking up law before your reading?
Answer: I did have a plan to take up law when I’ll 

reach college, but I forgot all about it. Reading the book 

rekindled my ambition and in fact intensified my ambition to 

take up law so that I can help the helpless. (The selection
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read in this particular situation was: Railroad to Freedom, 
by Hildegarde Hoyt Swift.)

The instances are just samples of the interview that 
the investigator conducted among the thirty students of the 
three schools.

IV. THE CASE STUDIES

Students whose questionnaire and interview responses 
showed extreme patterns of high and low influence were select
ed for case studies. After qualitative analysis of the in
terview responses, six students representing the extreme in 
high influence among the thirty students were chosen. The 
criteria for the selection of the six subjects showing high 
influence were the following:

1. Evidence of a combination of concept, attitude, 
and behavior influence.

2. Statements disclosing the development of 
a. Self-understanding,
b. Understanding of self in relation to others, 
c. Understanding and empathy for others.

3. Statements revealing decisions formulated.
4. Statements revealing self-observed action taken 

by the subjects regarding decision formulated.
The criteria for the selection of the six cases show

ing low influence were:
1. Assertion by the students that no specific book,
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story, poem, or article had influenced his point of view, at
titude, or behavior.

2. Vague, general statements about the influence of 
reading.

These twelve students from School A, B, and C were 
given books to read. All the books that these students read 
were taken from just one library so as to insure equality of 
opportunity to read. With the guidance of the investigator, 
the students freely chose their own reading. Although the 
students came from different schools, the investigator lent 
books to the students so that they could use materials that 
were not available in their own libraries. All the books 
were borrowed from the library of School A.

After each student borrowed a selection of his choice, 
he was given two months to read and ponder on the contents 
of the book. The same questionnaire was administered to him 
in order to elicit comparable responses. Aside from the re
sults of the questionnaire, data for studying these twelve 
cases included information from counselors' records, teach
ers* observations, and students’ commulative records. Free 
responses to the same questions asked in the questionnaire 
two months before and in the interview became the basis of 
these case studies.

The books chosen for these twelve case studies were: 
Christy, by Catherine Marshall; The Bridges at Toko-Ri, by 
James Michener; Ramona, by Helen Junt Jackson; Quo Vadis,
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by H. Sienkiewicz; Ben Hur, by Wallace; Old Man of the 

Sea by Ernest Hemingway; Roller Skates, by Ruth Sawyer; 

Green Years, by A. T. Cronin; Moby Dick, by Herman Melville; 
A Wrinkle in Time, by Madeline L' Engle; "The Fall of the 

House of Usher," by Edgar Allan Poe; and Sister Carrie, by 

Theodore Dreiser.



CHAPTER V

THE RESULTS OF THE STUDY

The purpose of this study was to find out the Filipi

no adolescents’ reactions to their readings based on the res

ponses of high school students to the questionnaire, respon

ses made in interviews and on data obtained from case studies.

A modified critical incident technique was used to ob

tain information, through self-observation, about internal 

behavior of students. The questionnaire was the basic ins

trument used to gather data; the findings from this was sup

plemented and validated by interviews and case studies.

I. FINDINGS ON THE QUESTIONNAIRE

Findings of the questionnaire study are presented in
to three parts: (A) Findings from the Selections Remembered, 
Checked as Influential and Evaluated by Students, (B) The 

Content Analysis, and (C) The Statistical Analysis.

A. FINDINGS FROM THE SELECTIONS REMEMBERED, CHECKED AS 
INFLUENTIAL AND EVALUATED BY STUDENTS

Readings remembered by students. Findings of the 

questionnaire study in all three schools showed that stu

dents remembered having read the following number of selec

tions: School A had a total of 436 titles, or 22.28 per cent 
of the grand total; School B, a total of 492 titles, or 25.23
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per cent; and School C, a total of 985 titles, or 52.49 per 

cent. Table III-A shows these findings.

Also shown in Table III-A is the reading of students 

by schools. School A students made the following choice of 

readings: short stories, 6 or 1.475 per cent; novels, 282 

or 64.60 per cent; poetry, 88 or 20.15 per cent; essays, 14 

or 3.22 per cent; dramas, 8 or 1.833 per cent; biographies, 
10 or 2.230 per cent; fables, 1 or .23 per cent; and other 

types of literature, 27 or 6.2 per cent.

School B students made the following choice of read

ings: 122 or 27.0 per cent, of the readings were short sto
ries; 161, or 32.65 per cent, novels; 148, or 30.00 per cent, 

poetry; 28, or 5.68 per cent, essays; 9, or 1.824 per cent, 

dramas; 6, or 1.218 per cent, biographies; 5, or .608 per 

cent, fables; and 5, or 1.01 per cent, other types of liter
ature.

School C students made the following choice of read

ings: 543, or 55.10 per cent, of the readings were short 

stories; 124, or 12.60 per cent, novels; 187, or 19.00 per 

cent, poetry; 85, or 8.65 per cent, essays; 52, or 3.25 per 
cent, dramas; 4, or .406 per cent, biographies; 5, or .507 

per cent, fables; 5, or .507 per cent, other types of lit

erature.

Preferred choices by schools. Table III-B shows the 
choices of students by schools. The choice of readings by 

the students were as follows: 682 or 54.62 per cent of the



TABLE III - A 

READINGS REMEMBERED BY STUDENTS 

BY SCHOOLS

Types of Literature
School A School B School C

TotalF % F % F %
Short Stories 6 1.475 133 27.00 543 55.10 682
Novels 282 64.60 161 32.65 124 12.60 567
Poetry 88 20.15 148 30.00 187 19.00 423
Essays 14 3.22 28 5.68 85 8.63 128
Dramas 8 1.833 9 1.824 32 3.25 49
Biographies 10 2.30 6 1.213 4 .406 20
Fables 1 .230 3 .608 5 .507 9
Other Types of 
Literature

27 6.200 5 1.01 5 .507 37

Total 436 100.00 495 100.00 985 100.00 1,914
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TABLE III - B 

READINGS MENTIONED BY STUDENTS 

BY CATEGORY
N = 1,914

Types of Literature
School A School B School C

Total %F % F % F %
Short Stories 6 .88 133 19.51 543 79.61 682 35.62
Novels 282 49.70 161 28.40 124 21.90 567 29.62
Poetry 88 20.80 148 35.00 187 44.20 423 22.10
Essays 14 11.00 28 22.10 85 66.90 127 6. 64
Dramas 8 1.833 9 1.824 32 65.30 49 2.57
Biographies 10 50.00 6 30.00 4 20.00 20 1.05
Fables 1 11.10 3 33.30 5 55.60 9 .47
Other Types of 

Literature 27 73.00 5 13.50 5 13.50 37 1.93
Total 436 493 985 1,914 100.00
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readings were snort stories; 567 or 29.62 per cent, novels; 
423 or 22.10 per cent, poetry; 127 or 6.64 per cent, essays; 

49 or 2.57 per cent, fables; 37 or 1.93 per cent, other types 

of literature.

From the percentages above, one can deduce that School 

A students prefer novels to all other types of literature. 
Poetry comes a poor second, and the other types of reading 
are neglected.

School B students also seem to prefer novels, but 

their choices are somewhat more evenly distributed among 

short stories, novels, and poetry; the other types of read
ings are also neglected.

The report on the choices of types of literature of 

students in School C shows that they prefer short stories as 

their number one choice. Poetry comes a poor second, and 

novels rank third; other types of reading are also neglect

ed. These findings are almost similar to Tabat’s study, 

where she reported that students from the Iloilo High School
1 preferred short stories to other reading materials. It 

seems the students from the public schools prefer to read 

short stories to any other types of readings.

In general, the students from the three schools pre
ferred short stories as their number one choice; novels come

1Felicula A. Tabat, "A Study of the Reading Interests 
of the First Year and Fourth Year Students of the Iloilo High 
School" (unpublished Master’s thesis; Central Philippine Uni
versity, Iloilo City, 1961), p. 58.
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second, and poetry third. The rest of the types of readings 
were rarely mentioned (maybe they were read but not remem

bered) by students.

Readership by category. Table III-B shows the number 

and percentage of students in each school who chose each par
ticular type of reading.

In School A, short stories had only 6 readers, or .88 

per cent; in School B, 183, or 19.51 per cent; and in School 

C, 543, or 79.61 per cent, of the total group selecting that 

type of literature. The novel had 282 readers, or 49.70 per 

cent, in School A; 161 readers, or 28.40 per cent, in School 
B; and 124, or 12.60 per cent, in School C. Poetry had 88 

readers, or 20.80 per cent, in School A; 148, or 35.00 per 

cent, in School B; and 187, or 44.20 per cent, in School C. 

Essays had 14 readers, or 11.00 per cent, in School A; 28, 
or 22.10 per cent, in School B; and 85 readers, or 66.90 per 
cent, in School C. The drama had 8 readers, or 16.33 per 

cent in School A; 9 readers, or 18.37 per cent, in School B; 

32 readers, or 65.30 per cent, in School C. Biographies had 
10 readers, or 50.00 per cent, in School A; 6, or 30.00 per 
cent, in School B; 4 readers, or 20.00 per cent, in School C. 
Fables had 1 reader, or 11.10 per cent, in School A; 3, or 
33.30 per cent, in School B; and 5 readers, or 55.60 per cent 

in School C. Of the other types of literature, School A had 
27 readers, or 73 per cent; School B, 5, or 13.50 per cent; 

and School C, 5, or 13.50 per cent.



An examination of the choices by category reveals that 
most readers of short stories are in School C; of novels in 
School A; of poetry, in School C; of essays, in School C; of 
dramas, in School C; of biographies, in School A; of fables, 
in School C; of other types of literature, in School A.

Readings checked as influential. Table IV-A shows 
reading recorded or checked by students as having influenced 
them or changed their point of view, attitude, or behavior. 
The total number of responses was 672. School A had a total 
of 190, or 28.27 per cent; School B, 134, or 19.78 per cent; 
and School C, 348, or 51.95 per cent.

Responses by schools. In School A, three, or 1.578 per 
cent of influential reading were short stories; 114, or 60.00 
per cent were novels; 40, or 21.05 per cent were poems; 7, or 
3.695 per cent were essays; 2, or 1.053 per cent were dramas; 
8, or 4.21 per cent were biographies; 1, or .525 per cent 
were fables; and 15, or 7.89 per cent were other types of 
literature.

In School B, 48, or 35.81 per cent were short stories; 
44, or 32.82 per cent, novels; 23, or 17.17 per cent, poetry; 
10, or 7.46 per cent, essays; 2, or 1.492 per cent, dramas; 
3, or 2.24 per cent, biographies and fables; and 1, or .746 
per cent, other types of literature.

In School C, 208, or 59.80 per cent were short sto
ries; 41, or 11.78 per cent, novels; 60, or 12.23 per cent,
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TABLE IV - A 

READINGS RECORDED AS INFLUENTIAL BUT NOT EVALUATED 

BY SCHOOLS
N = 672

Types of Literature
School A School B School C

TotalF % F % F %

Short Stories 3 1.578 48 35.81 208 59.80 259
Novels 114 60.00 44 32.82 41 11.78 199
Poetry 40 21.05 23 17.17 60 12.23 123
Essays 7 3.695 10 7.46 17 4.88 34
Dramas 2 1.053 2 1.492 12 3.45 16

Biographies 8 4.21 3 2.24 1 .285 12

Fables 1 .525 3 2.24 4 1.15 8

Other Types of 
Literature

15 7.890 1 .746 5 1.435 21

Total 190 100.00 134 100.00 348 100.00 672
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essays; 17, or 4.88 per cent, poetry; 12, or 3.45 per cent, 

dramas; 1, or .285 per cent, biographies; 4, or 1.15 per 

cent, fables; and 5, or 1.435 per cent, other types of lit
erature.

In general, 259, or 38.55 per cent of the "influen

tial selections” were short stories; 199, or 29.60 per cent, 

were novels; 123, or 18.50 per cent, were poems; 54, or 

5.06 per cent, were essays; 16, or 2.58 per cent, were dra

mas; 12, or 1.785 per cent, were biographies; 8, or 1.19 per 

cent, were fables; 21, or 3.525 per cent, were other types 
of literature.

Table IV-A shows that the most influential type of 
reading in School was the novel. Poetry was a poor second, 

and other types of reading made little impact.

In School B, short stories and novels seemed to have 

influenced an equal number of students. Poetry had some in

fluence, but all the other types of reading together did not 

have even as much influence as poetry had.

In School C, most of the students were influenced by 

short stories. Poetry seemed to have influenced the students 

also, but the other types of readings seemed to have little 

impact on the students.

In general, the students were greatly influenced by 

short stories, novels, and poems. The other types of liter

ature made little impact on the students.

Influence by category. Table IV-B shows the influence
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TABLE IV - B 

READINGS RECORDED AS INFLUENTIAL BUT NOT EVALUATED 

BY CATEGORY
N = 672

Types of Literature
School A School B School C

Total %F % F % F %

Short Stories 3 1.158 48 18.50 208 80.25 259 38.55

Novels 114 57.30 44 22.10 41 20.60 199 29.60

Poetry 40 32.50 23 18.70 60 48.75 123 18.30

Essays 7 20.60 10 29.40 17 50.00 34 5.06

Dramas 2 1.053 2 12.50 12 75.00 16 2.38

Biographies 8 66.66 3 25.00 1 8.34 12 1.785

Fables 1 12.50 3 37.50 4 50.00 8 1.190

Other Types of 
Literature 15 71.43 1 4.76 5 23.81 21 3.525

Total 190 134 348 672 100.00
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of readings by category. Short stories were the most influ

ential in School C where 208, or 80.25 per cent of the group 

selecting short stories as influential, chose it. The novels 

were most influential in School A, where 114, or 57.30 per 
cent, selected it, but it also had strong influence in School 

B and in School C. Poetry was most influential in School C, 

but the other schools also had good showings of those who 

were influenced by poetry. The essay was most influential 

in School C and so was the drama and the fable. Biographies 

were most influential in School A and so were other types of 

literature, in contrast to the other school.
Examining the tabulated responses of the schools, one 

can conclude that the short stories were the most influen

tial, having accounted for 38.55 per cent of all influential 
readings, the novels are next (29.60 per cent), and poetry, 
third (18.30 per cent). All the other types together account 

for only 13.00 per cent of influential reading.

Reading evaluated by students. Table V-A shows the 

selections evaluated by students in this study. These were 

the actual selections which the students evaluated as having 
influenced them. The total number of responses was 503. 

School A evaluated 138, or 27.44 per cent of the selections; 
School B, 99, or 19.68 per cent; and School C, 266, or 52.88 

per cent.

By schools. School A evaluated 3, or 2.17 per cent
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TABLE V - A 

READINGS EVALUATED BY STUDENTS 

BY SCHOOLS
N = 503

Types of Literature
School A School B School C

TotalF % F % F %

Short Stories 3 2.17 32 32.30 162 60.90 197
Novels 83 60.10 29 29.30 27 10.15 139
Poetry 30 21.70 20 20.20 44 16.52 94
Essays 6 4.35 9 9.09 15 5.64 30
Dramas 2 1.45 2 2.02 9 3.38 13
Biographies 7 5.07 3 3.03 2 .752 12
Fables 1 .725 3 3.03 4 1.503 8
Other Types of 

Literature
6 4.35 1 1.01 3 1.125 10

Total 138 100.00 99 100.00 266 100.00 503
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of short stories; 83, or 60.10 per cent, novels; 30, or 21.7 

per cent, poetry; 6, or 4.35 per cent, essays; 2, or 1.45 

per cent, dramas; 7, or 5.07 per cent, biographies; 1, or 

.725 per cent, fables; and 6, or 4.35 per cent, other types 

of literature.

School B had 32 or 32.20 per cent, short stories; 29, 
or 29.30 per cent, novels; 20, or 20.20 per cent, poetry; 9, 

or 9.09 per cent, essays; 2, or 2.02 per cent, dramas; 3, or 

3.03 per cent, biographies; 3, or 3.03 per cent, fables; and 

1, or 1.01 per cent, other types of literature.

School C evaluated 162 or 60.90 per cent short stories; 

27, or 10.15 per cent, novels; 44, or 16.52 per cent, poetry; 

15, or 5.65 per cent, essays; 9, or 3.38 per cent, dramas; 2, 
or .752 per cent, biographies; 4, or 1.503 per cent, fables; 

and 3, or 1.125 per cent, other types of literature.
Students from the three schools evaluated 503 titles. 

Short stories were considered the most influential by the 
students. The novel comes next, and poetry, third. The other 
types of literature did not make much impact on the students 

as compared with the first three mentioned.

From the responses of the students of School A, it can 
be seen that the novel was the most influential among the 
types of literature. The same was true in School B, but short 

stories made a great impact on the students of School C. Po

etry was also considered most influential, but the rest of the 

types of literature together were neglected by the students.
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Responses by category. Table V-B shows that short 

stories were considered the most influential in School C 
where 162 or 82.25 per cent of those evaluated short sto
ries chose them. The novel was most influential in School 
A where 83 or 59.70 per cent selected it, but it had also 
strong influence in School B and in School C. Poetry was 
also influential in School C, but the other schools also had 
a good number of those who were influenced by poetry. The 
essays were most influential in School C. Dramas, biog
raphies, fables and other types of literature were not con
sidered most influential in the three schools.

Part of reading recorded as influential. Table VI-A 
shows the responses of the students on the part of the read
ings which they recorded as influential. There was a total 
of 913 responses: 263, or 28.71 per cent for School A; 196, 
or 21.48 per cent for School B; and 454, or 49.81 per cent 
for School C.

Parts of the book mentioned as influential were: 
(1) a line or phrase, (2) the events of the story, (3) the 
personality of the character, (4) the usefulness of the idea 
in your personal life, (5) the outcome of the story, (6) the 
beauty of the language, and (7) an illustration.

Responses by schools. Within the schools, the fol
lowing are the findings: In School A, 69, or 26.22 per cent, 
reported that they were influenced by the events of the story;



TABLE V - B 

READINGS EVALUATED BY STUDENTS 

BY CATEGORY
N = 503

Types of Literature
School A School B School C

Total %F % F % F %

Short Stories 5 1.52 32 16.23 162 82.25 197 39.20
Novels 85 59.70 29 29.50 27 19.45 139 27.65
Poetry 30 31.90 20 21.50 44 46.80 94 18.70
Essays 6 20.00 9 30.00 15 50.00 30 5.96
Dramas 2 15.40 2 15.40 9 69.20 13 2.58
Biographies 7 58.40 3 25.00 2 16.66 12 2.38
Fables 1 12.50 3 37.50 4 50.00 8 1.59
Other Types of 

Literature 6 60.00 1 1.01 3 30.00 10 1.99
Total 138 99 266 505 100.00
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TABLE VI - A 

PART OF READING RECORDED AS INFLUENTIAL 

BY SCHOOLS
N = 913

School A School B School C
TotalPart of the Readings F % F % F %

The events of the story 69 26.22 54 27.55 138 30.41 261
The personality of the character 65 24.70 45 22.95 107 23.60 217
The usefulness of the idea in 

your personal life 44 16.73 37 18.88 72 15.55 153
A line or a phrase 32 12.17 23 11.73 43 9.475 98
The outcome of the story 14 5.33 15 7.65 44 9.70 73
The beauty of the language 25 9.50 11 5.62 26 5.73 62
The illustrations 14 5.33 11 5.62 24 5.29 49

Total 263 100.00 196 100.00 454 100.00 913
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65, or 24.70 per cent, by the personality of the character; 

44, or 16.73 per cent, by the usefulness of the idea in their 

personal life; 32, or 12.17 per cent, by a line or a phrase; 

14, or 5.33 per cent, by the outcome of the story; 25, or 

9.5 per cent, by the beauty of the language; and 14, or 5.33 

per cent, by the illustrations.
In School B, 54, or 27.55 per cent were influenced by 

the events of the story; by the personality of the charac

ter, 45, or 22.95 per cent; by the usefulness of the idea 

in their personal life, 37, or 18.88 per cent; by a line or 

a phrase, 23, or 11.73 per cent; by the outcome of the sto
ry, 15, or 7.65 per cent; by the beauty of the language, 11, 
or 5.62 per cent; by the illustration, 11, or 5.62 per cent.

In School C, 138, or 30.41 per cent were influenced 

by the events of the story; by the personality of the char
acter, 107, or 23.60 per cent; by the usefulness of the idea 

in their personal life, 72, or 15.55 per cent; by a line or 

a phrase, 43, or 9.475 per cent; by the outcome of the sto

ry, 44, or 9.7 per cent; by the beauty of the language, 26, 

or 5-73 per cent; and by illustrations, 24, or 5.29 per cent.

Responses by category. Table VI-B shows the respon

ses of students on the influence of the parts of the read
ings in terms of the number of responses which are as fol

lows: the events of the story, 261, or 28.58 per cent; the 

personality of the character, 217, or 25.77 per cent; the
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TABLE VI - B 

PART OF READING RECORDED AS INFLUENTIAL 

BY CATEGORY
N = 913

_______ Part of the Readings_______
School A School B School C ___

Total %F % F % F %

The events of the story 69 26.43 54 20.66 138 52.90 261 28.58

The personality of the character

The usefulness of the idea in
65 29.90 45 20.70 107 49.40 217 23.77

your personal life 44 28.71 37 24.19 72 47.10 153 16.76

A line or a phrase 32 32.65 23 23.45 43 43.90 98 10.73

The outcome of the story 14 19.20 15 20.55 44 60.25 73 8.00

The beauty of the language 25 40.30 11 17.75 26 41.95 62 6.79

The illustrations

Total

14

263

28.55 11

196
22.45 24

454
49.00 49

913
5.37

100.00
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usefulness of the idea in personal life, 152, or 16.76 per 

cent; a line or a phrase, 98, or 10.73 per cent; the out

come of the story, 73, or 8.00 per cent; the beauty of the 
language, 62, or 6.79 per cent; the illustrations, 49, or 

5-37 per cent.

From the tabulation of the percentages of the respon
ses of the different schools, it can be deducted that in all 

the three schools, the events of the story rank first as the 

part of the reading that influenced the students most, fol

lowed by the personality of the character, usefulness of the 

idea in personal life, a line or a phrase, the outcome of 

the story, the beauty of the language, and illustrations, in 
that order.

In general, the students are agreed in their ranking 

of the above items except in School A where the students 

ranked the beauty of the language fifth in their choice out 

of the seven items.

Reasons for choosing the selection. Table VII-A 

shows the tabulated responses of the students on the ques

tion: Why did you choose to read this selection? The to

tal number of responses were 565: 157, or 27-99 per cent
were from School A; 141, or 24.96 per cent, from School B; 

and 267, or 47.05 per cent, from School C.
The following were the reasons for reading the selec

tion: required reading, attractive title, recommended by a



TABLE VII - A 

REASONS FOR CHOOSING THE SELECTION 

BY SCHOOLS
N = 565

Reasons
School A School B School C

TotalF % F % F %

Required Reading 26 16.56 32 22.70 103 38.55 161

Attractive Title 31 19.73 18 12.76 46 17.22 95

Written by my Favorite Author 27 17.20 23 16.30 36 13.49 86

Easy to Read 8 5.10 19 13.48 21 7.86 48

Recommended by a Friend 28 17.83 8 5.67 11 4.12 47

Attractive Illustration and Cover 9 5.73 14 9.925 16 5.99 39

Short 3 1.91 14 9.925 15 5.62 32

It is my Hobby 5 3.183 2 1.418 4 1.50 11

Big Letters 3 1.91 2 1.418 5
I Read it by Chance 1 .637 2 1.418 3
Other Reasons 16 10.20 7 4.96 15 5.62 38

Total 157 100.00 141 100.00 267 100.00 565 102



friend, written by my favorite author, easy to read, attrac

tive illustrations and cover, short, it is my hobby, big 

letters, I read it by chance, and other reasons.

Responses by school. The students in School A gave 

the following as their reasons: because the selection was 

a required reading, 26, or 16.56 per cent; because of the 
attractive title, 31, or 19.73 per cent; because it is writ

ten by my favorite author, 21, or 17.20 per cent; because 

it is easy to read, 8, or 5.10 per cent; because it is rec

ommended by a friend, 28, or 17.83 per cent; because of at
tractive illustrations and cover, 9, or 5.73 per cent; be

cause it is short, 3, or 1.91 per cent; because it is a 

hobby, 5, or 3.183 per cent; because of big letters, 3, or 

1.91 per cent; because it was read by chance, 1, or .637 per 

cent; because of other reasons, 16, or 10.20 per cent.

The students in School B also gave the following rea
sons: because the selection was a required reading, 32, or 

22.70 per cent; because of the attractive title, 18, or 12.76 

per cent; because it is written by my favorite author, 23, 

or 16.30 per cent; because it is easy to read, 19, or 13.48 
per cent; because it is recommended by a friend, 8, or 5.67 

per cent; because of attractive illustrations and cover, 14, 
or 9.925 per cent; because it is short, 14, or 9.925 per 
cent; because it is a hobby, 2, or 1.418 per cent; because 

of big letters, 2, or 1.418 per cent; because it was read
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by chance, 2, or 1.418 per cent; and because of other rea

sons, 7, or 4.96 per cent.

The students in School C also gave the following rea

sons: because the selection was a required reading, 103, 

or 38.55 per cent; because of the attractive title, 46, or 
17.22 per cent; because it is written by my favorite author, 

36, or 13.49 per cent; because it is easy to read, 21, or 
7.86 per cent; because it is recommended by a friend, 11, 

or 4.13 per cent; because of attractive illustrations and 

cover, 16, or 5.99 per cent; because it is short, 15, or 

5.62 per cent; because it is a hobby, 4, or 1.5 per cent; 
because of other reasons, 15, or 5.62 per cent. The above 

findings are found in Table VII-A.

Responses by category. In general, the following are 

the findings for the three schools concerning the reasons 
given for the choice of reading: required reading, 161, or 

28.50 per cent; attractive title, 95, or 16.81 per cent; 
written by my favorite author, 86, or 15.22 per cent; easy 
to read, 48, or 8.49 per cent; recommended by a friend, 47, 

or 8.32 per cent; attractive illustrations and cover, 39, 
or 6.90 per cent; short, 32, or 5.66 per cent; a hobby, 11, 
or 1.95 per cent; big letters, 5, or .89 per cent; by chance, 
3, or .53 per cent; and other reasons, 38, or 6.73 per cent. 

Table VII-B reveals this findings.
Another interesting view can be had by looking at



TABLE VII - B

REASONS FOR CHOOSING THE SELECTION

BY CATEGORY
N = 565

Reasons
School A School B School C _

Total %F % F % F %

Required Reading 26 16.15 32 19.85 103 64.00 161 28.50

Attractive Title 31 32.65 18 18.95 46 48.40 95 16.81

Written by My Favorite Author 27 31.40 23 26.70 36 41.90 86 15.22

Easy to Read 8 16.65 19 39.60 21 43.75 48 8.49

Recommended by a Friend 28 59.60 8 17.00 11 23.40 47 8.32

Attractive Illustration and Cover 9 23.10 14 35.90 16 41.00 39 6.90

Short 3 9.375 14 43.75 15 46.90 32 5.66

It is My Hobby 5 44.45 2 18.18 4 36.37 11 1.95

Big Letters 3 60.00 2 40.00 5 .89

I Read it by Chance 1 33.30 2 66.70 5 .53

Other Reasons 16 42.10 7 18.40 15 39.50 38 6.73

Total 157 141 267 565 100.00
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the commonest reasons given, by schools. Ten per cent res

ponse is arbitrarily taken here as an index of commonest 

reasons. Tabulation of the findings reveals that "attrac

tive title" ranks first with School A, closely followed by 
"recommended by a friend,” ’’written by my favorite author,” 

and ’’required reading,” in that order.
In School B, "required reading” is the most frequent 

reason, followed by ’’written by my favorite author," "easy 

to read,” and “attractive title.”

In School C, ’’required reading” is also the reason 
most often given, followed by ’’attractive title” and ’’writ

ten by my favorite author.”
In general, the three commonest reasons given by the 

students from the three schools are the following: (1) re

quired reading, (2) attractive title, (3) written by my 

favorite author, in that order.

Thirty-nine selections most frequently mentioned by 

students. Table VIII shows the thirty-nine books, short 

stories, poems, and essays mentioned at least three times 

by students from the three schools. Among the short stories, 
’’Dahong Palay," by Arturo Rotor topped the list, followed 

by "Tamarind Tree,” by T. Bayot. Among the poems, ’’Annabel 
Lee,” by Edgar Allan Poe topped the list, followed by "Rho

dora,” by Ralph Waldo Emerson. Among the novels, Adventures 
of Tom Sawyer, by Mark Twain, ranked first, followed by 

Heidi, by Johanna Spyri. The following is the frequency
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TABLE VIII 

THIRTY-NINE SELECTIONS MOST FREQUENTLY MENTIONED BY STUDENTS 

Total Number of Responses: 503

Author and Title
School

Total %
Type of 

LiteratureA B c

Rotor, Arturo "Dahong Palay" 28 28 5.57 Short Story

Bayot, T. "Tamarind Tree" 19 19 3.78 Short Story

Poe, Edgar Allan "Annabel Lee" 1 14 15 2.985 Poem

Poe, Edgar Allan "Cask of Amontillado" 2 15 15 2.985 Short Story

Emerson, Ralph Waldo "Rhodora" 5 5 2 12 2.385 Poem

Villa, Jose Garcia "The New Sky" 12 12 2.385 Short Story

Irving, Washington "Ichabod Crane" 8 2 10 1.990 Short Story

Longfellow, Henry Wordsworth "Psalm of Life" 4 5 9 1.790 Poem

Shakespeare, William Romeo and Juliet 2 6 8 1.590 Drama

Coleridge, Samuel Taylor "Rime of the Ancient
Mariner" 7 7 1 • 392 Poem

Tolstoy, Leo "Three Arshins of Land" 7 7 1.392 Short Story

Sub-Total 22 32 88 142 107



TABLE VIII (continued)

THIRTY-NINE SELECTIONS MOST FREQUENTLY MENTIONED BY STUDENTS 

Total Number of Responses: 503

________ Author and. Title
School

Total %
Type of 

LiteratureA B c

Sub-Total Carried. Forward. 22 32 88 142

Kipling, Rudyard. "Moti-Guj-Mutineer" 7 7 1.392 Short Story

Freeman, Mary F. Wilkins "The Gala Dress" 6 6 1.193 Short Story

Twain, Mark Adventures of Tom Sawyer 3 3 6 1.193 Novel

Villa, Ninoh "Toller of the Bells" 6 6 1.193 Short Story

Sulit, Loreto Paras "Harvest" 5 5 .994 Short Story

Javellana, Steven "The Flood" 5 5 .994 Short Story

Spyri, Johanna Heidi 3 1 1 5 .994 Novel

Twain, Mark Prince and the Pauper 4 1 5 .994 Novel

Espinosa, Lazaro M. "The Love of Cely & Vir
gil" 4 4 .795 Short Story

Tennyson, Alfred "Ulysses" 4 4 .795 Poem

Sub-Total 32 33 130 195
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TABLE VIII (continued)

THIRTY-NINE SELECTIONS MOST FREQUENTLY MENTIONED BY STUDENTS

Total Number of Responses: 503

Author and Title
School

Total %
Type of 

LiteratureA B C

Sub-Total Carried Forward 32 33 130 195

Benitez, Paz Marquez "Dead Stars” 4 4 .795 Short Story

Pedroche, Conrado "Amor Seco" 4 4 .795 Short Story

Carbonel, Rolando "Beyond Forgetting" 2 1 3 .596 Poem

Dicken, Charles Tale of Two Cities 2 1 3 .596 Novel

Alcott, Louisa Little Women 5 3 .596 Novel

Cleary, Beverly Fifteen 3 3  596 Novel

Dixon, F. W. Hardy Boys 2 1 3 .596 Novel

Homer Iliad 2 1 3 .596 Epic

Kilmer, Joyce “Trees” 1 2 5 .596 Poem

Scott, Walter Ivanhoe 2 1 3 .596 Novel

Rizal, Jose Noli Me Tangere 1 2 3 .596 Novel
Sub-Total 50 38 142 250 109



TABLE VIII (continued)

THIRTY-NINE SELECTIONS MOST FREQUENTLY MENTIONED BY STUDENTS 

Total Number of Responses: 503

Author and Title
School

Total %
Type of 

LiteratureA B c

Sub-Total Carried Forward 50 38 142 230
Porter, William Sidney ’’The Third Ingredient" 1 2 3 .596 Short Story
Shelley, Percy Bysche "Ode to the West Wind" 3 3 .596 Poem
Aesop "The Boy Who Cried Wolf" 3 3 .596 Fable
Folk Tale "The Legend of Malakas and 

Maganda" 3 3 .596 Folklore
Guerrero, Wilfredo Ma. "The Basketball 

Fight" 3 3 .596 Short Story
Mallari, I. V. "Mother Closes the Gate of 

the Garden" 3 3 .596 Short Story
Icasiano, Francisco "Ningas Cogon" 3 3 .596 Essay

Total 51 43 157 251 49.907
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of the choices of the students from the three schools re
garding the thirty-nine books, short stories, and poems.

"Dahong Palay," by Arturo Rotor was mentioned 28 
times, or by 5.57 per cent of the students; "Tamarind Tree," 
by T. Bayot, 19, or 3.78 per cent; "Annabel Lee," by Edgar 
Allan Poe, 15, or 2.935 per cent; "Cask of Amontillado," by 
Edgar Allan Poe, 15, or 2.935 per cent; "Rhodora," by Ralph 
Waldo Emerson, 12, or 2.385 per cent; "Ichabod Crane," by 
Washington Irving, 10, or 1.99 per cent; "Psalm of Life," 
by Henry Wordsworth Longfellow, 9, or 1.79 per cent; "Romeo 
and Juliet," by William Shakespeare, 8, or 1.59 per cent; 
Rime of the Ancient Mariner," by Samuel Taylor Coleridge, 

7, or 1.392 per cent; "Three Arshins of Land," by Leo Tolstoy, 
7, or 1.392 per cent; "Moti-Guj-Mutineer," by Rudyard Kipling, 
7, or 1.392 per cent; "The Gala Dress," by Mary E. Wilkins 
Freeman, 6, or 1.193 per cent; Adventures of Tom Sawyer, by 
Mark Twain, 6, or 1.193 per cent; "Toller of the Bells," by 
Ninoh Villa, 6, or 1.193 per cent; "Harvest," by Loreto Paras- 
Sulit, 5, or .994 per cent; "The Flood," by Steven Javellana, 
5, or .994 per cent; Heidi, by Johanna Spyri, 5, or .994 per 
cent; "The Love of Cely and Virgil," 4, or .795 per cent; 
"Ulysses," by Alfred Tennyson, 4, or .795 per cent; "Dead 
Stars," by Paz Marquez Benitez, 4, or .795 per cent; "Amor 
Seco," by Condrado Pedroche, 4, or .795 per cent; "Beyond 
Forgetting," by Rolando Carbonel, 3, or .596 per cent; Tale 
of Two Cities, by Charles Dickens, 3, or .596 per cent;
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Little Women, by Louisa Alcott, 3, or .596 per cent; Fifteen, 

by Beverly Cleary, 3, or .596 per cent; Hardy Boys, by F. W. 

Dizon, 3, or .596 per cent; Iliad, by Homer, 3, or .596 per 

cent; "Trees," by Joyce Kilmer, 3, or .596 per cent; Ivanhoe, 

by Walter Scott, 3, or .596 per cent; Noli Me Tangere, by 

Jose Rizal, 3, or .596 per cent; "The Third Ingredient," by 

William Sidney Porter, 3, or .596 per cent; "Ode to the West 
Wind," by Percy Bysche Shelley, 3, or .596 per cent; "The 
Boy Who Cried Wolf," by Aesop, 3, or .596 per cent; "The 

Legend of Malakas and Maganda," folklore, 3, or .596 per 
cent; "The Basketball Fight," by Wilfredo Ma. Guerrero, 3, 
or .596 per cent; "Mother Closes the Gate of the Garden," by 

I. V. Mallari, 3, or .596 per cent; "Ningas Cogon," by Fran

cisco Icasiano, 3, or .596 per cent.
The remaining selections were mentioned fewer than 

three times by students. It is to be noticed that out of 

503 responses, only 251 were recorded in Table VIII. This 

means that the remaining figure of 252 reflects the individ

ual variation in response on the number of books that were 

mentioned only once. This list may be of assistance to teach

ers, librarians, and others interested in the preparation of 
reading lists for adolescents.

It is interesting to note the relative popularity of 
”Dahong Palay," a short story that portrays a change in the 

personality of the character from a weakling to a courageous 

person. The large response is recorded only among the students 
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from School C whose reading materials were mainly short sto

ries, because of the lack of other types of literature in 

their school and home libraries. But even among the read

ings in School C alone, the above title seems the most popu

lar. In a study of relationship of needs and interest to 
 reading, Carlsen2 stated that adolescents like to know in- 

trospectively how it would feel to assume particular roles 

in society, whether that of a weakling or that of a coura

geous one; they also want to identify with the inner feelings 
of the characters.

Also, adolescents would like to feel that from being 

weak as they now are, they could grow to be strong men in the 
future; so that, in reading the story of Sebio, they are look

ing at themselves and are assured that they need not remain 

helpless, but can become strong individuals under test by cir
cumstances.

Perhaps, this story helped readers identify with the 

internal reactions of the character.

Response to time element. The investigator did not 

make a study on the length of time the influence lasted, al

though such a question was included in the questionnaire. 
The findings are included in this write-up as Table IX, but 
they are rejected as inconclusive since the statements of the 
students on that particular element seem unreliable. To

2G. R. Carlsen, "Behind Reading Interest," English 
Journal, 43: 712, January, 1954.



TABLE IX 

LENGTH OF TIME INFLUENCE LASTED

Time Element School A School B School C Total

At the Moment Reading Was Done 3 4 2 9
1 Day - 6 Days 14 16 61 91

1 Week - 3 Weeks 26 17 58 101

1 Month - 11 Months 35 25 63 123

1 Year - 1 Year and 11 Months 25 15 21 61

2 Years - 2 Years and 11 Months 3 1 10 14

3 Years - 3 Years and 11 Months 1 1 8 10

4 Years - 4 Years and 11 Months 0 0 4 4

5 Years - 5 Years and 11 Months 0 0 . 1 1

Forever 14 0 0 14

Time Not Given 17 20 38 75

Total 138 99 266 503
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illustrate the above statement, the following samples were 

given.
Heidi, by Johanna Spyri, was evaluated by the student 

as having influenced her. The student in her response re

ported that this particular book helped her gain self-insight 

to her problem in the family. She does not get along with 
her grandmother. Anything that the grandmother said made her 
mad. After reading the book, she found out that the fault 

lies within herself. Heidi was very much loved by the grand

father, because she is very lovable and obedient girl. Through 
that incident, she began to see her difficulty and what kind 

of a girl she was, so that in the long run she made herself 
adjust to the family environment to her grandmother’s delight. 

According to her, she and her grandmother are getting on very 

well.
The book was read when the student was only 13 years 

old, and she evaluated this book at the age of 15; however, 

when asked how long the influence lasted, the answer was “one 

week.” If the influence lasted only for a week, then the stu

dent could have not remembered the book at all, and she could 
have gone back to her old ways and relationships with her 
grandmother. In an interview with this student, she stated 
that she and her grandmother are still on friendly terms, 
which shows that the answer of ”one week” influence is not 
a true indicator of the length of time the influence lasted 

with this particular student.
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Another evidence is the evaluation of one of the Mills 

and Boon stories which teenagers are crazy about nowadays, 
entitled The Ghost of Monte Carlo, by Barbara Cartland, which 

according to the student influenced her up to the present and 

may even last forever. Yet, the same reader exhibited no evi

dence of having been influenced either in her written or her 
verbal response.

The above are just two examples, but they give evidence 

that the students may have misunderstood the question and were 

not able to answer it as the investigator hoped for them to 

do. On this basis, the investigator deemed it unnecessary 
to make a study of this particular variable.

Response to span of time from reading to evaluation. 

Table X gives the findings on the response of the student to 

the span of time reading was done up to the time of evalua
tion. According to the responses of the students, there were 
144 selections that were evaluated less than a month from the 
time of reading up to evaluation; 151, from 1 month to 11 

months; 130, from 1 year to 1 year and 11 months; 43, from 
2 years to 2 years and 11 months; 18, from 3 years to 3 years 
and 11 months; 11, from 4 years to 4 years and 11 months; 
none, for 5 to 5 years and 11 months; and 5, from 6 years to 
6 years and 11 months.

Findings reveal that student evaluated books, short 

stories, poems, essays, dramas, biographies, and other types 

of literature from less than a month up to 6 years. The



TABLE X 

SPAN OF TIME FROM READING TO EVALUATION

Time Element School A School B School C Total

Less Than a Month 30 17 97 144

1 Month - 11 Months 39 56 76 151
1 Year - 1 Year and 11 Months 34 31 65 130

2 Years - 2 Years and 11 Months 22 4 17 43

3 Years - 3 Years and 11 Months 8 5 5 18

4 Years - 4 Years and 11 Months 5 3 3 11

5 Years - 5 Years and 11 Months 0 0 0 0

6 Years - 6 Years and 11 Months 0 3 2 5

Total 138 99 266 503
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range, therefore, of time from the moment a selection was 
read up to this study is less than a month up to 6 years 
and 4 months.

Most of the readings which were evaluated less than 
a month from the time of reading are the "required readings."

B. THE CONTENT ANALYSIS

Analysis by subject areas. Ideally, a content analy
sis is done by a committee who pool their ideas in deciding 
whether a statement belongs to a designated category. Since 
this is the first study made in the Philippines, and since 
the purpose is just to explore the reactions of students, a 
committee was not formed to analyze the students’ statements. 
The investigator herself did the analysis and the categoriza
tion. She tried to be as objective as possible in her ana
lysis of the contents of students’ statements. Her analysis 
and categorization were checked by her advisers.

A content analysis of the responses revealed the areas 
in which the students were influenced. They can be identi
fied as: self-image, philosophy of life, cultural groups, 
law, career, science and technology, social problems, family 
problems, economic problems, political science, sensitivity 
to people, and miscellaneous. The suggestion for this cate
gorization of areas of influence came from Fehl Shirley’s 
study.3 The investigator used Shirley’s study so that she

3Fehl Shirley, "The Influence of Reading on Adoles
cents," Wilson Library Bulletin, 43: 256-260, November, 1968.



can compare some incidental areas which can be found in her 
study to those of Shirley.

As used in this study, the above areas were defined 
thus: (a) self-image — student’s conception of himself or 
his role; (b) philosophy of life — the reader’s analysis of 
the grounds of, and concepts expressing, fundamental belief 
as they view life; (c) cultural groups — the reader’s con
ception of human races as revealed in his readings; (d) law 
— rule of conduct or action prescribed or formally recognized 
as binding or enforced by a controlling authority, as seen by 
the reader; (e) career — a profession for which one trains 
and which is undertaken as a permanent calling; (f) science 
— knowledge covering general truths or the operation of gen- 
neral laws, especially obtained through scientific method; 
(g) technology — the application of which is learned through 
books and other resources; (h) social problems — questions 
related to human society, the interaction of the individual 
and the group, or the welfare of human beings as member of 
society; (i) family problems — questions related to a group 
of individuals under one roof usually under one head; (j) eco
nomic problems — questions related to the production, dis
tribution, and consumption of material resources; (k) poli
tical problems — questions related to governmental institu
tions and processes; (1) sensitivity to people — a state of 
being readily affected or changed as a result of people’s ac
tion or criticism; and (m) miscellaneous — ambiguous, general
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statements directed toward none of the specific areas of in

fluence given above.

Table XI shows the distribution of responses among 

the areas. The table shows two types of percentages: per 

cent in category, which is the percentage of a sub-area in 

relation to the major area, and the per cent in total, which 

is the percentage of a major area in relation to the total 

findings.

Following are the few illustrative comments from the 

students:

Self-Image: (Selection: Up a Road Slowly, by Iris 
Hunt) " felt happy and imagined myself as the character in 

the book. How would I feel if I were in place of the girl 

in the story who has so many responsibilities. Reading the 

book made me aware of my responsibility to my younger brothers 
and sisters."

(Selection: "The Psalm of Life," by Henry Wordsworth 

Longfellow) "I was lazy sometimes, but reading the poem gave 

me a sense of responsibility. I feel I would be good. I 

tried to do better at home and at school. I wish everybody 
should read it.”

Philosophy of Life: (Selection: Helen Keller, by V. 
W. Brooks) "A real soldier does not acknowledge defeat before 

the battle is over. The book was the best book I have ever 

read, and I liked it very much. It really changed my perso
nality."

120
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TABLE XI

NUMBER AND PERCENTAGE OF READING REPORTED 
BY STUDENTS IN AREAS OF INFLUENCE

Number of Responses: 516

Areas Number Per Cent 
in Category

Per Cent in 
Total

Self-Image
Total 112 21.7

Self 78 69.64 15.10
Self in Relation

to Others 34 30.36 6.59
Philosophy of Life

Total 206 40.
General 30 14.57
Adventure 2 .97
Ambition 2 .97
Beauty 1 .485
Confidence 2 .97
Contentment 1 .485
Courage 23 11.17
Death 17 8.25
Defense 1 .485
Equality 2 .97
Evil 1 .485
Fear 3 1.457
Friendship 6 2.91
Happiness 5 1.457
Harmony 1 .485
Honesty 1 .485
Hope 7 3.395
Humor 12 5.82
Grief 10 4.85
Individualism 1 .485
Knowledge 2 .97
Love 15 7.28
Moral Values 24 11.65
Optimistic 2 .97
Patience 1 .485
Perseverance 7 3.395
Reality 1 .485
Religion 18 8.74
Responsibility 2 .97
Sacrifice 4 1.94
Success 2 .97
Trust 1 .485
Uncertainty 1 .485
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TABLE XI (continued)

NUMBER AND PERCENTAGE OF READING REPORTED 
BY STUDENTS IN AREAS OF INFLUENCE 

Number of Responses: 516

Areas  Number
Per Cent 
in Category

Per Cent 
in Total

Cultural Problems
Total 11 2.0298

American 1 9.09Chinese 1 9.09
French 1 9.09
Indian 1 9.09
Negroes 4 36.35
Japanese 1 9.09
Spaniard 2 18.20

Law
Total 2 .387

Career
Total 7 1.356

Science and Technology
Total 12 2.325

Economic Problems
Total 8 1.5494

Family Problems
Total 26 5.04

General 19 73.10
Adultery 1 3.845
Marriage 5 19.20
Sex 1 3.845

Social Problems
Total 27 5.23General 2 7.40

Cruelty 1 3.71
Drug Addiction 1 3.71
Emotional Pressure 1 3.71
Feuds 6 22.22
Flood 1 3.71
Justice 1 3.71Prisoner 1 3.71Punishment  1 3.71
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TABLE XI (continued)

NUMBER AND PERCENTAGE OF READING REPORTED 
BY STUDENTS IN AREAS OF INFLUENCE

Number of Responses: 516

Areas Number
Per Cent 
in Category

Per Cent in 
Total

Riot 1 3.71
Slavery 3 11.10
Social Classes 1 3.71
War 7 25.90

Sensitivity to People
Total 2 .387

Political Science
Total 15 2.81

General
Communism 2 13.33
Democracy 3 20.00
Government 3 20.00
Nationalism 4 26.66
Patriotism 3 20.00

Miscellaneous 88 17.05

Grand Total 516 100.00
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(Selection: "Psalm of Life," by Henry Wordsworth 

Longfellow) "It touched my heart, made me realize that life 

is great, and was given to us so that we could make use of 

it, the very best we can. I feel something heavy within me. 

I felt I was guilty of my being not thankful to Him for 

creating me."
(Selection: "The Cheater," by John Smith) "I feel 

grateful, because I think that this article will change my 

attitude in life. I feel that I was the one concerned and 

I realized how wrong I was in cheating."
(Selection: The Old Man and the Sea, by Ernest Heming

way) "I found out that the successful person was the one who 

did the most with what was given to him and not the person 

who appear to have done the most."

Cultural Groups: (Selection: Samurai, by Sabaro Sa

kai) "I admire the attitude of the Japanese for they prefer 

to die for their country than live under the power of another." 
(Selection: Up From Slavery, by Booker T. Washington) 

"His being not accepted in society because he is a colored 

man give me a deep compassion and sympathy for him. I recom

mend others to read Booker T. Washington’s biography." 
(Selection: Hailroad to Freedom, by Hilgarde Swift) 

"The flight of the Negro slaves in the South to gain freedom 

impressed me. The story of the Negro girl who killed his 
master but was acquitted by the court made me decide that it 

is my duty to help by becoming a lawyer so that I can help
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my countrymen."
(Selection: Noli Me Tangere, by Jose Rizal) "I was 

innocent of the oppression of the Spaniards. Reading the 

story made me realize the fact that the Spaniards although 

civilized our people oppressed also the Filipino people." 
(Selection: Uncle Tom' s Cabin, by Harriet Beecher 

Stowe) "Before reading the book, I was not content of what 

I was. I wanted to be somebody else. I never knew what life 
is. After reading the novel, I understood how foolish I had 

been. Uncle Tom was just a slave but he never complained. 

During the first few days, the effect was very strong that 
I often found myself isolated from the others, pondering upon 

the things I had read. This book gave me a clearer view of 

slavery in the new-born America. It made me feel how Abraham 

Lincoln felt when he fought for the emancipation of slavery."

Career. (Selection: Disputed Passage, by Lloyd 
Douglas) "I was formerly prejudiced against the course medi

cine. The novel enlightened me concerning the practice of 
medicine. I now appreciate those who are taking the course, 

and I also plan to take up a vocation related to medicine if 

not medicine at all."
(Selection: "I Nearly Lost my Daughter," an article) 

"I felt that if ever I will become a parent, I will let my 
daughter or son have their freedom to choose their own career." 

(Selection: The Nun's Story, by Kathryn Hulme) "Read
ing the book made me decide to be a nun. Although I wanted
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to be a nun since I was a child, I did not come up openly 

about it, but the book gave me courage to face opposition 

regarding my decision."

Science and Technology. (Selection: What is Inside 

the Engine, by H. Zim) "After knowing the technique stated 

in the book, I felt like experimenting it, and I tried to do 
some experiment applying what I had learned from the book."

Economic Problems. (Selection: "Harvest," by Loreto 

Paras-Sulit) "Lack of food made the characters stole what do 
not belong to them. I am not happy as I saw the situation 

of families because of poverty."
(Selection: The House of Seven Gables, by Nathaniel 

Hawthorne) "The characters died for love of money. It taught 
me a lesson that one cannot bring money to his grave."

Family Problems. (Selection: Little Women, by Louisa 
May Alcott) "Before reading the book, I felt I had no close 

relationship with my mother or complete love for my mother. 

I think she is too strict. After reading the book, I turned 
a new leaf. I changed my attitude toward my mother. I had 
learned a lesson from the little women. I began to understand 

that my mother loves me very much. The book taught me a les

son." 
(Selection: David Copperfield, by Charles Dickens) 

"I thought that having step-parents would be good as long as 

they behave as if they were your parents, but reading the



book made me conclude that it is better to be an orphan than 

to have step-parents."

Social Problems. (Selection: "Riot Articles" in the 

Life Magazine) "After reading the students’ riot in the Unit

ed States, Prance, and other parts of the world, I began to 

think that one should think twice before doing something dras

tic like demonstrations."
(Selection: Valley of the Dolls, by Jacqueline Susann) 

"The characters are pill addicts and I don’t think it is good 

for me to be like them. The story gives me a lesson."
(Selection: Lorna Doone, by Richard D. Blackmore) "Be

fore reading the book, I felt that the poor had no chance to 
survive if their main antagonist does not know the meaning 

and importance of justice. After reading the book, my ear
lier concept changed provided that the government takes ac

tive part in fostering justice for the welfare and rights of 
the people."

Sensitivity to People. (Selection: Gone with the 
Wind, by Margaret Mitchell) "I had been so shy before. I al

ways felt as people look at me that they were talking about 
me. Seeing the character of Scarlet O’Hara who talked with 
people around her with ease made me bold and my shyness was 
gradually overcome. Now I can even sing in public without 
the slightest inhibition."

Political Science. (Selection: Animal Farm, by George
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Orwell) "The book is a modern tale about the present day 

problem. I become more aware of the ways of communism, and 

the ways it usually work."
(Selection: A Time to Stand, by Lord Walter) "The 

character never surrendered although he was surrounded by 

his enemies. When found, a bayonet was sticking at his sto
mach. Before reading, I felt indifferent. I took freedom 
and democracy for granted. I took courage lightly. After 

reading, I felt a burning fervor for democracy and deep hat

red for killing, murder, and captivity. I pondered over my 

plight and situation and began to value the things which I 

took for granted."

Miscellaneous. (Selection: "Thought," by Teodoro 

Locsin) "We need other people, both friends and enemies. 

We can't live alone."
(Selection: "Toller of the Bells," by Ninah Villa) 

"I found out that it is a very interesting story. I sympa
thized with Gavino. I try to think the greatness of Gavino 

to the people of the barrio as the toller of the bells."

Responses on the areas of influence. The effect of 
reading reported by the students in the areas of influence is 
shown in Table XI. Readings, as used in this study, has two 
aspects: (1) the reported book, story, poem, or article that 
influenced the student or (2) the reported area in which the 

student was influenced. Therefore, a student could report
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two reactions to one book which influenced him in two differ

ent areas; this is counted as two readings. Another student 

could report one reaction to a book and an article, which 
influenced him in one area. This is also considered two 

readings.
The largest area of influence reported was Philosophy 

of Life; forty per cent of the readings were in this area. 
This included accounts of striving after the meaning of life 

and finding ways of coping with life’s vicissitudes — with 

courage, death, moral values, and religion mentioned most 
frequently.

The second largest area reported by students was Self- 

Image . Twenty-one and seven tenths per cent of the readings 

reported were in this area. Students reported introspective- 

ly that reading helped them achieve a new self-image, for 

they considered their reading more in reference to themselves 
than in relation to others. Some of them appeared to gain 
greater self-understanding and insight into their own perso
nalities, which then helped them set realistic goals.

The third largest area was a miscellaneous section to 
which belonged 17.05 per cent of the total readings. This 
included ambiguous, general statements directed toward no 
specific area of influence.

It is interesting to note that the fourth area, Social 

Problems, included only 5.23 per cent. Readings included 

here are about riots, drug addiction, feuds, war. Reading



in this area may have been induced by current events, such 

as war in Vietnam and the Middle East, and riots in other 
parts of the world.

In the fifth area, which is Family Problems, the read

ings were 5.04 per cent of the total, with emphasis on the 

family as a whole. This also suggests association of read
ings with domestic problems of today.

The reading materials that the students reported in

fluenced them were listed under subject and sub-group areas. 

Some selections were tallied under several subject areas be

cause individuals reported that they were influenced in dif

ferent ways. The patterns of influencing were complex and 

suggest wide individual variation.
The miscellaneous section got quite a big percentage 

compared with the other groups, because the areas of influ
ence reported by many students did not fall in specific sub

ject areas.
Most students reported positive or beneficial influ

ences from reading; however, a few students reported books 

that had influenced them in an undesirable way. One boy re

ported that the "The Legend of Sleepy Hollow," affected him 

in a negative way. Since reading the book, he cannot visit 
his friends at night because he is afraid of the dark. One 
girl, after reading "Toller of the Bells," by Ninoh Villa, 

urged people not to follow the life of Gavino who died work

ing.
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The only negative effects of reading gathered from 

responses of the students were their being afraid of the 

dark, or their inability to sleep as a result of fear. The 

investigator feels that this is a negligible effect of read

ing in comparison with the positive effects.

Influence on concepts, attitudes, behavior, and com

bination of influences. A qualitative analysis of the re

ported influence on concept, attitude, and behavior was made. 

It needs to be noted that the behavior response indicating 

action is more evident and influence on it is easier to de
tect than that on either concept or attitude.

The following are illustrative comments of the respon
ses from the three schools exhibiting changes in concept, in 

attitude, in behavior and in a combination of these.

Influence on concepts. (Selection: Lorna Doone, by 

Richard B. Blackmore) "In reading the story, I come to know 
that the forces of evil cannot survive in combat against the 
forces of goodness, and that true love survives all obstacles 
that block its way to felicity and immortality."

(Selection: "Rip Van Winkle," by Washington Irving) 

"I realize how much man struggle for his rights though he 
don’t have match for his enemy."

(Selection: "The Unfading Beauty," by H. Carew) "It 

brought an interesting moral lesson to me. I realized that 

beauty is not shown physically but through inner self of



the individual, the unfading beauty that will last forever, 

that is not found disguising but true in the heart of a per

son. "
(Selection: The Good Earth, by Pearl Buck) "It gives 

me the idea how Chinese live and their way of earning a liv

ing. I read and re-read the story since it gives me moral 

lesson."
(Selection: Tale of Two Cities, by Charles Dickens) 

"It made me understand the causes of riots and revolts. It 

gave me a clearer view of the people of France, the differ

ent social classes and their attitudes toward life. Lastly, 

I understand what true friendship is."

Influence on attitude. (Selection: ’’The Cheater,” by 

John Smith) "I feel grateful, because I think that this arti
cle will change my attitude to a new life. I feel that I was 

the one concerned and I realized how wrong I was in cheating 
in some of my subjects."

(Selection: "My Boss, Jackie Kennedy,” by Mary B. 

Gallagher) "After reading the book, I didn’t appreciate Jackie 

Kennedy so much. Her character was not the same as I pic

tured it. I felt indifferent towards her. I didn't like her 
as much after finishing the story."

(Selection: ’’The Tamarind Tree," by A. Bayot) "Before 

reading, I felt lazy to read about the story. After reading, 

I realized that the story is interesting and I have in mind 
that reading is such an exciting one. I had changed my atti-
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tude towards reading."

(Selection: "Oh Diyos Ko, Bakit OA Ang Mga Katoliko," 

by Mars Ravelo) "I felt mad and ashamed of the over-acting 

of the Roman Catholics, because I am also a Roman Catholic."

(Selection: "Rime of the Ancient Mariner," by Samuel 
Taylor Coleridge) "I pity the people who disregarded the 

things created by God. I promised to myself that I will not 
follow these kind of people."

Influence on Behavior. (Selection: "The Boy Who 

Cried Wolf,” Aesop’s Fable) "I told a lie to my friend that 
after reading the story, I went to church for confession.” 

(Selection: "Cask of Amontillado," by Edgar Allan 

Poe) "I did insult people before, but after reading the book 

I felt afraid to insult anybody nor did I attempt to insult 

others. I am afraid that what happen to Fortunato in the 

story may also happen to me if I do what he did.” 
(Selection: ’’Cask of Amontillado,” by Edgar Allan 

Poe) "1 am angry with the boys for teasing me, so I insulted 

them, but reading the story made me feel sorry for what I 
have done, so I apologized to the person insulted." 

(Selection: Sue Barton, Senior Nurse, by Boylston) 

"I had not yet planned my career for the future, but read
ing the book made me decide to take up nursing."

(Selection: Sweet Sixteen, by Anne Emery) ”I am an
xious to read the story. I felt so grateful after reading 
and 1 decided to follow the character trait of the girl in



the story, except when it comes to love affair which I should 

set aside until I reach the proper age."

Combination of Related Changes. Many reported changes 

in concept, attitude, and behavior were not given separately, 

or in isolated form, but in combinations of two of three re
lated elements.

(Selection: Going on Sixteen, by Betty Gavanna) "I 

felt happy and gay, I then realized because I am also a boy

ish type that I can change also as the character. I hope 
also to be like any normal girl." (Concept + Attitude.)

(Selection: The Robe, by Lloyd Douglas) "I was mis

guided. I took my belief for granted. I seldom talked with 

God. I did not appreciate the early Christians. Reading 

the book made me felt bad. I felt inspired. I felt chal

lenged. I realized the deeper meaning of Christianity, so 
I tried to make up for the bad things I did. The incident 

when Marcellus was killed because of his faith and belief in 

God inspired me. It made me realize that one's conviction 

must be defended and one may even suffer for his strong be
lief in God." (Concept + Attitude + Behavior.)

(Selection: The Count of Monte Cristo, by Alexander 

Dumas) "The book gave me the idea not to take revenge to 
those who did not wrong you, may they be related to your ene
mies. Also I was made to realize that I should be helpful 

to those who need help. I should not lost hope because not 

all the time I will suffer or be oppressed." (Concept +
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Attitude.)

(Selection: The Scarlet Letter, by Nathaniel Haw

thorne) "This made me realized the follies that can happen 

to girls who do not stay out of trouble. It made me see how 

a person can be criticized and hurt if they do not watch 

themselves. I hate the husband and Rev. Dimmesdale for not 
standing with the wife. I pity the women who get into this 
kind of a mess. The events in the story made me see clearly 

the ways of the early American and their view about adultery." 

(Attitude + Concept + Behavior.)

Response by schools. Table XII-A shows the frequen

cy and equivalent percentages of the changes in concept, at

titude, and behavior induced by influential reading. A to

tal of 235 responses are distributed as follows; School A, 
only concept changed, 40, or 50.00 per cent; only attitude 

changed, 13, or 16.25 per cent; only behavior changed, 6, or 

7.5 per cent; combination of reactions, 21, or 26.25 per 
cent. School B, only concept changed, 12, or 30.80 per cent; 

only attitude changed, 7, or 17.95 per cent; only behavior 
changed, 14, or 35.90 per cent; and combination of reactions, 
6, or 15.35 per cent. School C, only concept changed, 32, or 
27.61 per cent; only attitude changed, 54, or 46.51 per cent; 

only behavior changed, 15, or 12.94 per cent; and combination 
of reactions, 15, or 12.94 per cent.

Responses by category. Table XII-B shows the findings



TABLE XII - A

CHANGES IN CONCEPTS, ATTITUDES, AND BEHAVIOR

BY SCHOOLS
N = 235

School A School B School C
Types of Reactions F % F % F % Total

Concepts 40 50.00 12 30.80 32 27.61 84
Attitude 13 16.25 7 17.95 54 46.51 74
Behavior 6 7.50 14 35.90 15 12.94 35
Combination of Reactions 21 26.25 6 15.35 15 12.94 42

Total 80 100.00 39 100.00 116 100.00 235
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TABLE XII - B 

CHANGES IN CONCEPTS, ATTITUDES, AND BEHAVIOR 

BY CATEGORY
N = 235

Types of Reactions
School A School B School C

Total %F % F % F %
Concepts 40 47.60 12 14.39 32 38.10 84 55.73
Attitude 13 17.55 7 9.45 54 73.50 74 31.50
Behavior 6 17.10 14 40.00 15 42.90 35 14.90
Combination of 

Reactions 21 50.00 6 14.30 15 35.70 42 17.87
Total 80 59 116 235
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as revealed by students' reports: change in concept has 84, 

or 35.73 per cent; followed by change in attitude which has 

74, or 5=31.50 per cent; change in behavior, 35, or 14.90 per 

cent; and combination of reactions, 42, or 17.97 per cent.
From the findings as revealed by the students’ res

ponses, it can be deducted that in School A, the greatest 
changes were in concept. School B had a large group which 
is highly influenced in their behavior and other in their 

concepts. School C students were highly influenced in their 

attitudes and quite a number reported changes in concept.

In general, the students were most highly influenced 
in their concepts and attitudes, but changes in behavior 
were common, too, except in School A where the students are 

more often convinced than persuaded to action.

Self-Involvement reaction. Responses were also clas
sified into dimension of self-involvement. The adolescents 
who reacted to this study appeared to fall into these dimen
sions: the indifferent; the observer or spectator; the par

ticipator, partial or intense; the synthesizer who creates 
either a self-image or a construct; or one who makes a de
cision.

Table XIII-A shows the frequency and percentages in 
the different schools and in general of the reported self
involvement reactions of the students. There was a total 

of 568 reactions distributed among the following schools: 
School A, 105, or 28.5 per cent; School B, 72, or 19.6 per

138



TABLE XIII - A 

SELF-INVOLVEMENT REACTION 

BY SCHOOLS
N = 368

Types of Reactions
_ School A School B School C Sub- 

Total TotalF % F % F %
Indifferent 1 .95 3 4.17 4
Observer 50 47.60 22 30.56 59 30.91 131
Participator 

Partial 
Intense

13
3

12.39
2.855

16
1

22.21
1.389

78
5

40.82 
2.616

107
9

116

Synthesizer
Self-Image Reaction
The Construct Reaction

11
15

10.49
14.29

11
8

15.29
11.10

30
11

15.70 
5.76

52
34

86

The Decision Maker 4 4.76 7 9.72 4 2.092 16
A Combination of Dimensions 

of Self-Involvement 7 6.66 4 5.56 4 2.092 15
Total 105 100.00 72 100.00 191 100.00 368
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cent; and School C, 191, or 51.9 per cent.

Responses by schools. School A students reported the 
following: indifferent, 1, or .95 per cent; observer, 50, 
or 47.60 per cent; partial participator, 13, or 12.39 per 

cent; intense participator, 3, or 2.855 per cent; self-image 
reaction, 11, or 10.49 per cent; construct reaction, 15, or 
14.29 per cent; decision maker, 5, or 4.76 per cent; and 
combination of dimensions of self-involvement, 7, or 6.66 
per cent.

School B students reported the following: indiffer

ent, 3, or 4.17 per cent; observer, 22, or 30.56 per cent; 
partial participator, 16, or 22.21 per cent; intense partici

pator, 1, or 1.389 per cent; self-image reaction, 11, or 

15.29 per cent; construct reaction, 8, or 11.10 per cent; de

cision maker, 7, or 9.72 per cent; and combination of dimen
sions of self-involvement, 4, or 5.56 per cent.

School 0 students reported the following: indifferent 

none, observer, 59, or 30.91 per cent; partial participator, 
78, or 40.82 per cent; intense participator, 5, or 2.616 per 
cent; self-image reaction, 30, or 15.70 per cent; construct 
reaction, 11 or 5.76 per cent; decision maker, 4, or 2.092 
per cent; and combination of dimensions of self-involvement, 
4, or 2.092 per cent.

Responses by category. Table XIII-B shows the find

ings from the three schools regarding their self-involvement



TABLE XIII - B

SELE-INVOLVEMENT REACTION

BY CATEGORY
N = 386

Types of Reactions
School A School B School C Sub- 

Total Total PercentagesF % F % F %
Indifferent 1 25.00 3 75.00 4 1.08
Observer 50 38.20 22 16.80 59 45.00 151 35.60
Participator 
Partial 
Intense

15
5

12.15
33.30

16
1

14.95
11.10

78
5

72.90
55.60

107 
9

116
29.09
2.44

31.53

Synthesizer
Self-Image Reaction 
The Construct Reaction

11
15

21.15
44.10

11
8

21.15
23.50

50
11

57.70
32.40

52
34

86
14.12
9.24

23.56

The Decision Maker 5 31.25 7 43.75 4 25.00 16 4.35
A Combination of 
Dimensions of Self
Involvement 7 46.65 4 26.67 4 26.67 15 4.08

Total 105 72 191 386 100.00
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to their readings: indifferent, 4, or 1.08 per cent; observ

er, 131, or 35.60 per cent; partial participator, 107, or 
29.09 per cent; intense participator, 9, or 2.44 per cent; 

self-image reaction, 52, or 14.12 per cent; construct, 34, 

or 9.23 per cent; decision maker, 16, or 4.35 per cent; and 
combination of dimensions of self-involvement, 15, or 4.08 
per cent.

From the frequencies and percentages given above, it 

can be deduced that School A students were mostly observers 

of the experience unfolded in their readings. The synthesi
zers were half the number of the observers.

The biggest group of School B students were observers, 
and some of the students were also partial participators. 
School C students can be classified as partial participators, 
and there are observers and participators.

As a whole, one can see that students from School A, 
B, and C were either observers, participators, or synthesi
zers. Only a very few students were classified as indiffer
ent or decision makers in their readings.

The observer reaction was the major type of self-in
volvement response reported. It is to be expected that the 

observer would be the major self-involvement reaction as the 
largest area of influence reported is on philosophy of life.

Brief descriptions of the kind of responses as well 

as examples from each category are given below.

The Indifferent. This reader exhibits apathy toward
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readings.
(Selection: Romeo and Juliet, by William Shakespeare) 

"I cannot recall the story since the teacher did not explain 

it very well, and I can't say I was influenced in any of my 

readings as I don’t care to read anyway."
(Selection: "Annabel Lee," by Edgar Allan Poe) "I 

don’t like to read the poem, but since it was our assign

ment, I was forced to read it."

The Observer. The characteristic attitude of the ob

server is based on external judgment rather than on empathic 
association with the feelings of a character.

(Selection: "The FBI - Nobody Knows," by Fred J. 
Cook) "I found out that FBI can be powerful that it was 

feared that it may take over the government."
(Selection: Noli Me Tangere, by Jose Rizal) "Books 

are the things which can turn people into the right path of 

life."
(Selection: Helen Keller, by V. W. Brooks) "A real 

soldier does not acknowledge defeat before the battle is 

over."

The Participator. The reader who reacts as a parti
cipator may achieve identity with a character or characters, 
or he may become closely involved in the action. Two deg
rees of self-involvement as participator were noted in the 
verbal reports: partial and intense. The partial partici
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pator, who is only tentatively involved in the action, is 

represented by such comments as:
(Selection: Sense and Sensibility, by Jane Austen) 

"I daydreamed thinking myself to be in place of the charac

ter."
(Selection: Sound of Music, Maria Augusta von Trapp) 

"1 was moved by the incident when Captain von Trapp died and 
all his children did not cry as a symbol that they would be 

brave in the days to come."
(Selection: “The New Sky," by Jose Garcia Villa) "The 

mother was so courageous in facing the problems of life which 

her husband left for her to face alone. She hide her grief 
from her children. I pitied the mother and I think she did 
the right things that a widow should do to her children. I 

was so touch by the incident."
The intense participator shows a high degree of em

pathy or almost complete involvement:
(Selection: “God Sees the Truth but Waits," by Leo 

Tolstoi) "I felt sorry for the character but I admired the 

way he endure the punishment for the crime he had not com
mitted. I wiped the tears falling because I cannot helped 

crying."
(Selection: The Adventures of Peregrine Pickle, by 

T. Smollett) "I admired the personality and character of 
Peregrine. She is just 12 years old but she was courageous. 

I cried when her parents died leaving her an orphan. I then



understand how important parents are. I like the book very 
much. I hope others will also read it."

(Selection: "Dahong Palay," by Arturo ,Kotor) "I felt 

intensely angry with the person who have no feelings for 

others. If I were Sebio I would box them or even kill them."

The Synthesizer. The report of the synthesizer re
flects a new reinforced construct or a new self-image. An 

individual who reacts as a synthesizer of impressions, ideas, 

feelings, and emotion may undergo a unique transformation of 
character in developing a new self-image or he may formulate 
new constructs.

The self-image reactions. (Selection: "Sin of Omis

sion," by Margaret Sangster) "The poem was very useful. It 

changed my personal life. Before, I will always say, I will 

do that tonight but night came, yet I did not do what I in

tend to do. I promised myself that I will do it the follow
ing morning, but I never fulfill my promise. My attitude 

was changed when I read the poem."
(Selection: "Toller of the Bells," by Ninoh Villa) 

"I was very lazy to perform my task at home. I even quar
reled with my elder sister for I did not obey her order to 
wash our clothes. Reading the book made me feel ashamed of 
myself and I now perform my work faithfully."

(Selection: How To Stop Worrying and Start Living, 
by Dale Carnegie) ’’The book helped me a lot to face my prob
lems. I certainly practice it one by one and I see a great
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changed in my attitude. Please try to read it also. It may 

also helped you."
The construct reaction. (Selection: "Tamarind Tree," 

by A. Bayot) "I pity the character. It is a moral lesson to 

us that no matter how ugly our neighbor is, we should try to 
understand him. There is no progress in the community with
out understanding one another. We should not bear false wit
nesses against our neighbors if we have not seen what they 
are doing. We may carry the misunderstanding even to our 

grave."
(Selection: "Gettysburg Address," by Abraham Lincoln) 

"I know the meaning of democracy, the origin of liberty and 
equality among men in reading this essay. A worthy and good 

article to be read."
(Selection: "Two Years Before the Mast," by H. R. 

Dana) "It gives me the idea how responsibilities makes a 

true man."

The Decision Maker. The decision maker has made a de

cision and is acting upon it or plans to do so if circum

stances warrant his action.
(Selection: Florence Nightingale, by Ruth R. Hume) 

"I felt proud of her who helped so great during the war even 
though she was a girl. I agree with her beliefs and I have 
the desire to follow her. It is a very good example for all 

young girls today to follow."
(Selection: "The New Sky," by Jose Garcia Villa) "The



story reminded me that once I graduate from college I must 

find work to help my family."
(Selection: The Timberline Nurse, by Boylston) "I 

wanted to be a nurse upon reading the book."

Combination of dimensions of self-involvement. As 
was evidenced by the reported influences on concept, atti
tude, and behavior, these self-involvement reactions were 

frequently combined into related dimensions.
(Selection: "Friendship," by Ralph Waldo Emerson) "I 

didn’t have any knowledge of how friends arrived in a situa
tion. I had the feeling then of what friendship could make; 
the facts and lesson that hypocrisy tends to destroy friend

ship. I had learned to adjust myself when going out with 

friends. I am trying to be more truthful and avoid the ten
dency to be a hypocrite. Emerson is a righteous author of 
such an essay that revealed the composition of friendship. 
I feel great for him, for such a person to get a fuller view 
of another person’s attitude toward another." (Synthesizer: 
Construct + Self-Image + Decision Maker.)

(Selection: Heidi, by Johanna Spyri) "I was always 

lonely because I couldn’t get along well with my grandmother. 
Reading the book gave an idea how to get along with my grand
mother so I felt happy about it. I tried and I am now get

ting along with old folks especially my grandmother." (Syn
thesizer: Self-Image and Decision-Maker.)
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C. THE STATISTICAL ANALYSIS

Statistics regarding the over-all findings in this 
study were given in the previous tables up to Table XIII.

Findings of the main study: Influence on concepts, 

attitudes, and behavior. The introspective and retrospec
tive reports of 396 adolescents confirmed the hypothesis 
that reading influences concepts, attitudes, and behavior. 

Only four out of 396 adolescents reported no personal influ

ence from reading. Of the 235 influences reported, 35.73 

per cent were on concepts, 31.50 per cent were on attitudes, 
and 14.9 per cent were on behavior. Of the responses report
ed, most showed influence in a single area, but there were 

those that showed wider influence, such as those on all areas: 

concepts, attitudes, and behavior especially on both concepts 
and attitudes.

It is noticeable that the total response did not equal 
the total number of students studied. This is because some 
of the answers of the students were related to other varia
bles and do not fall under the concepts, attitudes, and be
havior category. The findings above give the picture that 
adolescents are more easily convinced than moved to action.

Findings of the sub-studies. In some sub-studies, it was 

attempted to find the relationship between certain charac
teristics of the adolescents and the type of readings report
ed. Among these characteristics were sex and age.



Relationship between sex and types of literature. In 

determining the relationship between these two variables, 

the chi-square test of significance was used. For each sex, 

the types of literature was ranked according to frequency of 

reading tallied for each, to find out the preference of male 

and female adolescents for types of literature. The rela

tionship was first determined for each school. It was hypo

thesized that sex is independent of choice of the types of 

material. If the obtained chi-square value is less than the 

required 14.073 at 7 degrees of freedom, at .05 level of sig

nificance, the null hypothesis would be accepted and the con
clusion would be that the factors are independent of each 
other.

In School A, the chi-square value was 7.965. Since 
the obtained value is less than the required value of 14.07, 
then it can be deduced that preference was independent of 
sex of students in School A. (See Table XIV.)

In School B, the same chi-square test was used and 

the value obtained was 6.562, so the same conclusion can be 
drawn. (See Table XV.)

In School C, the chi-square value was 3.672, which 
also shows that sex is not related to the preference of stu
dents among types of reading materials. (See Table XVI.)

The chi-square value for all schools taken together

3George A. Ferguson, Statistical Analysis in Psycho
logy and Education (New York: McGraw-Hill, 1960), Table C.
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TABLE XIV 

RELATIONSHIP BETWEEN SEX AND TYPES OP LITERATURE 

SCHOOL A

Types of Literature
Male Female

Total0 E 0 E
Short Stories 1 1.22 2 1.78 3Novels 38 33.68 45 49.32 83Poetry 9 12.17 21 17.83 30Essays 3 2.43 5 3.57 6
Dramas 0 .81 2 1.19 2
Biographies 1 2.84 6 4.16 7Fables 1 .40 0 .60 - 1
Other Types of
Literature 3 2.43 3 3.57 6

Total 56 82 158

FORMULA:

X2 (at .05 for degree of freedom of 7) = 14.07

(Table C, Ferguson, Statistical Analysis in Psychology and 
Education.)

For computation, please see Appendix C.
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TABLE XV 

RELATIONSHIP BETWEEN SEX AND TYPES OF LITERATURE 
SCHOOL B

Types of Literature
Male Female

Total0 E 0 E
Short Stories 20 17.45 12 14.55 32
Novels 14 15.80 15 13.18 29
Poetry 8 10.90 12 9.1 20
Essays 5 4.90 4 4.10 9
Dramas 1 1.09 1 0.91 2
Biographies 2 1.637 1 1.363 3
Fables
Other Types of 3 1.637 0 1.363 3
Literature

Total
1

54
0.545 0

45

0.455 1

99

FORMULA:

2X (at .05 for a degree of freedom of 7) = 14.07
(Table C, Ferguson, Statistical Analysis in Psychology and 

Education.)

For computation, please see Appendix C.
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TABLE XVI 

RELATIONSHIP BETWEEN SEX AND TYPES OF LITERATURE 
SCHOOL C

Types of Literature
Male Female

Total :0 E 0 E
Short Stories 61 62.75 101 99.25 162
Novels 9 10.45 18 16.45 27
Poetry 20 17.04 24 29.96 44
Essays 7 5.83 8 9.17 15
Dramas 3 3.485 6 5.515 9
Biographies 0 0.775 2 1.225 2
Fables 2 1.55 2 2.45 4
Other Types of

Literature 1 1.16 2 1.84 3
Total 103 163 266

FORMULA:

X2 (at .05 for degree of freedom of 7) = 14.07

(Table C, Ferguson, Statistical Analysis in Psychology and 
Education.)

For computation, please see Appendix C.
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was 8.6908. This finding revealed again, as the findings 

in the individual schools did, that preference for types of 
literature is independent of the sex of the students under 

study. In other words, the null hypothesis is accepted and 

the conclusion is that the factors were independent. (See 
Table XVII.)

Relationship between age and types of literature. 

The investigator attempted also to find out the relation

ship between age and types of literature. It was hypothe

sized that age is independent of preference for types of 
materials. If the obtained chi-square value is less than 
the required 14.07 at 7 degrees of freedom, at .05 level of 
significance, the null hypothesis would be accepted and the 
conclusion would be that the factors were independent.

In this study, the below average age for School A was 
13 years old to 15 years and 6 months old. All the students 
in School A who fell in that age range were called "below 
average age." The "above average age" level for students in 

School A was from 15 years and seven months up to 19 years. 
All the students that fell in that age range were called 
"above average age” students.

The average age for students of School B was 16 years. 
All students who fell within the age range of 13 years up 

to 16 years were called ’’below average age” students, and 

those who fell within the age range of 16 years and one month

Ibid.
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TABLE XVII 

RELATIONSHIP BETWEEN SEX AND TYPES OF LITERATURE 
SCHOOL A, B, C

Types of Literature
Male Female

Total0 E 0 E

Short Stories 82 83.50 115 113.50 197
Novels 61 58.90 78 80.10 139
Poetry 37 39.80 57 54.20 94
Essays 15 12.70 15 17.30 30
Dramas 4 5.51 9 7.49 13
Biographies 3 5.09 9 6.91 12
Fables 6 3.39 2 4.61 8
Other Types of
Literature 5 4.24 5 5.76 10

Total 213 290 503

FORMULA:

X^ (at .05 for degree of freedom of 7) = 14.07

(Table C, Ferguson, Statistical Analysis in Psychology and 
Education.)

For computation, please see Appendix C.
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old up to 19 years old were classified as "above average" 
students.

The average age for students of School C was 15 years 
and eleven months. All students who fell within the age 

range of 13 years up to 15 years and 11 months were called 
"below average age" students and those who fell within the 
age range of 16 years up to 19 years were classified as 
"above average age" students.

The average age for the three schools were 15 years 

and 8 months. In the sub-study comprehending all the schools, 
those who fell within the age range of 15 years and 8 months 
were called "below average age" and those who fell within the 

age range of 15 years and 9 months up to 19 years were clas
sified as "above average age" students.

Findings revealed when the chi-square values were com
puted were: in School A, the chi-square value was 8.442. 

Since this is less than the required 14.07, the null hypothe
sis was accepted, that the factors were independent. (See 

Table XVIII.)

In School B, the chi-square value was 16.5969. Since 
this is more than the required value, the null hypothesis 
was rejected and the conclusion is that the factors are de
pendent. In School 0, the chi-square value was 14.2958 which 
is more than the required value; hence, it can be concluded 
that the factors in School C are dependent. The chi-square 

value for the three schools taken together was 19.1651 or
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TABLE XVIII 

RELATIONSHIP BETWEEN AGE AND TYPES OF LITERATURE 

SCHOOL A 

AVERAGE AGE: 15.6

: Types of Literature

Below Average 
___  Age

Above Average 
_____ Age______

Total0 E 0 E

: Short Stories 2 2.27 1 .73 3
: Novels 60 56.50 25 2.65 83
: Poetry 20 20.40 10 9.6 50
: Essays 5 4.08 1 1.92 6
: Dramas 1 1.36 1 .64 2
: Biographies 3 4.76 4 2.24 7
: Fables
: Other Types of

1 .68 0 .102 1
: Literature 2 4.08 4 1.92 6

: Total 94 44 138

FORMULA:

X2 (at .05 for degree of freedom of 7) = 14.07

(Table C, Ferguson, Statistical Analysis in Psychology and 
Education.)

For computation, please see Appendix D.



157
19.2 which is more than the required value to be signifi
cant at .05 level, with a degree of freedom of 7. The null 
hypothesis is rejected and the conclusion is that the fac
tors in the three schools taken together are dependent. (See 
Tables XIX - XXI.)

On this basis, the hypothesis that preference of the 
types of materials among the adolescents in School B and C, 
and in the three schools taken together is dependent on age, 
while the preferences of types of materials among the adoles
cents in School A is independent of age.

It is interesting to note that in School B and C there 
was a significant correlation between the reading of poetry 
and the age of the students. The findings revealed that the 
"below average age" adolescents read less poetry than what 
was expected of them, while the ’’above average age” adoles
cents read more poetry than what was expected of them. This 
interpretation is derived from chi-square values that are 
larger than what is expected at the .05 level of signifi- 

 cance which is 14.07.5
When all the three schools together were taken into 

consideration, the students that belonged to the ’’below ave
rage age” read less poetry than what was expected of them, 
and more novels, but the ’’above average age” adolescents 
read more poetry and less novels than what was expected of 
them.

5Ibid.
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TABLE XIX 

RELATIONSHIP BETWEEN AGE AND TYPES OF LITERATURE 
SCHOOL B 

AVERAGE AGE: 16

Types of Literature
Below Average 

_Age
Above Average
_____ Age______

Total0 E 0 E

Short Stories 11 12.3 21 19.7 32
Novels 12 11.13 17 17.87 29
Poetry 4 7.68 16 12.32 20
Essays 4 3.45 5 5.55 9
Dramas 1 .768 1 1.232 2
Biographies 2 1.15 1 1.85 3
Fables
Other Types of

5 1.15 0 1.85 3

Literature 1 .384 0 . 616 1

Total 38 61 99

X2 (at .05 for a degree of freedom of 7) = 14.07

(Table C, Ferguson, Statistical Analysis in Psychology an^ 

Education.)

For computation, please see Appendix D.
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RELATIONSHIP BETWEEN AGE AND TYPES OF LITERATURE

Types of Literature
Below Average 

Age
Above Average 

Age_
TotalO E O E

Short Stories 
Novels
Poetry 
Essays 
Dramas 
Biographies 
Fables
Other Types of 
Literature

Total

77 
15 
10
8 
4
2
2
1

119

72.5 
12.10 
19.70
6.71
4.03
.895 

1.790
1.34

85 
12 
34
7
5 
0
2
2

147

89.50
14.90
24.30
8.29
4.97 
1.105
2.21
1.66

162 
27 
44
15
9 
2
4

3
266

FORMULA: X2 = (0
E

pX = 14.2938

df = 7

2
X (at .05 for a degree of freedom of 7) = 14.07
(Table C, Ferguson, Statistical Analysis in Psychology and 

Education.)
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TABLE XXI 

RELATIONSHIP BETWEEN AGS AND TYPES OP LITERATURE 
SCHOOL A, B, C 

AVERAGE AGE: 15.8

Below Average 
Age

Above Average 
Age

Types of Literature 0 E 0 E Total

Short Stories
Novels
Poetry
Essays
Dramas
Biographies
Fables
Other Types of 
Literature

Total

90
87
34
17
6
7
6
4

251

90.84
69.50
46.90
15.00
6.49 
6.00 
4.00
5.00

107 
52 
60
13
7 
5
2
6

252

106.16
69.50
47.10
15.00
6.51
6.00
4.00
5.00

197
139
94
30
13
12
8

10

503

X^ (at .05 for a degree of freedom of 7) = 14.07

(Table C, Ferguson, Statistical Analysis in Psychology and 
Education.)

For computation, please see Appendix D.
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Relationship between sex and general types of read

ings . The investigator also made a study of the relation

ship between sex and general types of reading: namely, works 

of fact and works of imagination. In this study, works of 

fact are those that are true to life; they may be about 
events, ideas, characters, and places. Works of imagination 
are those that were born of the writer’s creativity, with no 
factual background.

For this sub-study, the value of chi-square was deter

mined. For the variables to be significantly related, the 
chi-square value must be at least 3.84; which figure is sig
nificant at 5 per cent level with one degree of freedom for 
a two-by-two contingency table. The findings were as fol
lows: in School A, chi-square value was 1.11879 or 1.12. 
In School B, chi-square value was .6214 and in School C, the 
chi-square value was .20145. The chi-square value for the 
three schools was .08709. (See Tables XXII - XXV.)

From the statistics presented above, it can be deduct

ed that the choice of general types of materials by adoles
cents in individual schools and in general is independent of 

sex.

Relationship between age and general types of read
ings . A study was also made to relate age with the general 
types of readings. The chi-square was also used to test the

6Ibid.
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TABLE XXII 

RELATIONSHIP BETWEEN SEX AND GENERAL TYPES OF READINGS 
SCHOOL A

General Types 
of Readings

Male Female
Total0 E 0

Works of Fact 7 7.71 12 11.29 19

Works of Imagination 49 48.25 70 70.71 119

Total 56 82 138

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

Note: For computation, please see Appendix E.
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TABLE XXIII 

RELATIONSHIP BETWEEN SEX AND GENERAL TYPES OF READINGS 

SCHOOL B

General Types 
of Readings

Male Female
Total0 E 0 E

Works of Fact 9 7.64 5 6.36 14
Works of Imagination 45 46.36 40 38.64 85

Total 54 45 99

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix E.
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TABLE XXIV 

RELATIONSHIP BETWEEN SEX AND GENERAL TYPES OF READINGS 
SCHOOL C

General Types 
of Readings

Male Female
Total0 E 0 E

Works of Fact 8 7.75 12 12.25 20

Works of Imagination 95 95.25 151 150.75 246

Total 103 163 266

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix E.
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TABLE XXV 

RELATIONSHIP BETWEEN SEX AND GENERAL TYPES OF READINGS 
SCHOOL A, B, C

General Types 
of Readings

Male Female
Total0 E 0 E

Works of Fact 23 22 29 30 52

Works of Imagination 190 191 261 260 451

Total 213 290 503

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix E.
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hypothesis that the choice of reading was independent of 

age.

In this sub-study, the chi-square for School A was 
2.4424; for School B, 2.7762; and for School C, .95145. For 

all the schools together, the chi-square value was .20628. 
(Please see Tables XXVI - XXIX.)

From the statistical findings presented above, it can 
be seen that age has no influence on the choice of general 

types of readings either in the individual schools, or among 
the three schools together. This means that the variable age 
has no bearing on the choice of general types of materials.

These findings from the students’ responses to the ques 
tionnaire, regarding the relationship of sex and age to types 
of materials are similar to the findings of Whitehead who 
found difference in sex, age, and school less important than 
the types of materials in affecting the reader’s ease of iden- 

 tification.7

Relationship between sex and situation in which read- 
ing was done. A study was also made regarding the relation

ship of sex to required and voluntary reading. Of the read
ings reported, 21.77 per cent were required reading and 78.23

per cent were voluntary reading. Voluntary reading included: 

-------  
Frank Whitehead, "The Attitude of Grammar School Pu

pils toward Some Novels Commonly Read in School," British 
Journal of Educational Research, 21: 104-111, 1956, as cited
by James Squire, "What Does Research in Reading Reveal about 
Attitude towards Reading," English Journal, 58• 526, April,
1969.
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TABLE XXVI 

RELATIONSHIP BETWEEN AGE AND GENERAL TYPES OF READINGS 
SCHOOL A 

AVERAGE AGE: 15.6

General Types 
of Readings

Below Average:Above Average

Total
Age___________ Age

0 E 0 E
Works of Fact 10 12.93 9 6.06 19

Works of Imagination 84 81.06 35 37.954 119

Total 94 44 138

X^ (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix F.
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TABLE XXVII 

RELATIONSHIP BETWEEN AGE AND GENERAL TYPES OP READINGS 

SCHOOL B 

AVERAGE AGE: 16

General Types
Below Average
_____ Age

Above Average 
_____ Age______

of Readings 0 E 0 E Total
Works of Fact 7 4.094 6 8.01 13
Works of Imagination 31 33.00 55 53.00 86

Total 38 61 99

X2 (at .05 Tor degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix F.
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TABLE XXVIII 

RELATIONSHIP BETWEEN AGE AND GENERAL TYPES OF READINGS 
SCHOOL C 

AVERAGE AGE: 15.11

General Types 
of Readings

Below Average 
Age

Above Average 
_____ Age______ _

Total

Works of Fact

Works of Imagination
Total

11

108

119

8.95
110.00

9

138
147

11.05
136.00

20

246
266

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix F.



170

TABLE XXIX 

RELATIONSHIP BETWEEN AGE AND GENERAL TYPES OF READINGS 

SCHOOLS A, B, C 

AVERAGE AGE: 15.8

General Types 
of Readings

Below Average 
Age___

Above Average 
___ Age______

Total0 E 0 E

Works of Fact 
Works of Imagination

Total

28

223
251

26

225

24

228

252

26.1

226

52

451
503

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix F.



(1) reading specified by student as voluntary, such as "it 

is my hobby," "recommended by friends," "easy to read," 
"attractive title," "written by my favorite author," "short," 
"attractive illustration," and "big letters;" (2) those chos
en from a bibliography furnished by the librarians; and (3) 

reading pertaining to research projects on topics chosen by 
the students. Assigned or required readings were specific 
reading materials chosen by the teacher. Apparently students 

were influenced more by voluntary reading than by specifi

cally assigned reading. This finding is in line with that 

of Carlsen,8 who reported that what is vital to students is 
frequently revealed in their choice of books, not what is 
prescribe for them.

With the use of the chi-square, the relationship bet
ween sex and reading situation was determined. The findings 
revealed that for School A, the chi-square value was .001; 
for School B, the chi-square value was 6.708; and for School 
C, the chi-square value was .16. For the three schools, the 
chi-square value was 6.2955. (See Tables XXX - XXXIII.)

The findings revealed that in School A and C, the 
situation in which reading was done was not related to age. 

However, the hypothesis that sex and situation are indepen
dent is rejected for School B, since the statistics clearly 
show that the situation in which reading was done is depen-

D. R. Carlsen, "Behind Reading Interest," English 
Journal, 43: 1-12, January, 1954.
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TABLE XXX 

RELATIONSHIP BETWEEN SEX AND SITUATION 
IN WHICH READING WAS DONE 

SCHOOL A

Situation in Which 
Reading Was Done

Male Female
Total0 E 0 E

Required Reading

Voluntary Reading
Total

10

50
60

9.94
50.10

16

81

97

16.01

80.94

26

81

157

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,
Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix G.
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TABLE XXXI 

RELATIONSHIP BETWEEN SEX AND SITUATION 
IN WHICH READING WAS DONE 

SCHOOL B

Situation in Which 
Reading Was Done

Male Female
Total0 E 0 E

Required Reading 17 10.89 15 21.06 32
Voluntary Reading 31 37.1 78 71.9 109

Total 48 93 141

X2 (at .05 for degree of Freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix G.
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TABLE XXXII 

RELATIONSHIP BETWEEN SEX AND SITUATION 
IN WHICH READING WAS DONE 

SCHOOL C

Situation in Which 
Reading Was Done

Male Female
Total0 E 0 E

Required Reading 48 46.40 57 58.60 105
Voluntary Reading 70 71.6 92 90.40 162

Total 118 149 267

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix G.
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TABLE XXXIII 

RELATIONSHIP BETWEEN SEX AND SITUATION 
IN WHICH READING WAS DONE 

SCHOOL A, B, C

Situation in Which 
Reading Was Done

Male Female
Total0 E 0 E

Required Reading

Voluntary Reading
Total

75
151
226

65.20

178.5

88

251
559

97.80

258.9
163
402

565

X2 (at .05 for degree of freedom of 1) = 5.84 (Table C,
Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix G.



dent on sex in this particular school. This is because the 

chi-square value of 6.708 for this particular school is 
larger than the chi-square value of 3.84 at the 5 per cent 
level of significance. Whether the segregation of the boys 

and the girls in the classroom situation in this particular 

school has something to do with this finding is a line of 
thought that needs further study.

For all the schools, the findings revealed that sex 

is significantly related to the situation in which readings 

were done, at the 5 per cent level of significance.

Relationship between age and situation in which read
ing was done. The investigator attempted also to correlate 
the situation in which reading was done with age. The chi- 
square was again used. The chi-square value for School A was 
.020; for School B, .020; and for School C, .031. The chi- 
square value for the three schools was .1684. (See Tables 
XXXIV - XXXVII.)

From these values, one can deduce that within individ

ual schools and for all three schools, age did not influence 

the situation in which reading was done.
However, when the individual school was related to 

the situation in which reading was done, the values obtained 
were significant at 1 per cent level. This means that on the 

whole, the situation in which reading was done is highly re
lated to the kind of school. (See Table XXXVIII.)

Another feature worth pointing out is that for cell
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Situation in Which 
Reading Was Done

Below Average 
_____ Age______

Above Average 
Age

Total0 E 0 E

Required Reading 20 20.3 8 7.7 28
Voluntary Reading 94 93.7 35 35.3 129

Total 114 45 157

df = 1

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education,)

For computation, please see Appendix H.

TABLE XXXIV 

RELATIONSHIP BETWEEN AGE AND SITUATION 
IN WHICH READING WAS DONE 

SCHOOL A 

AVERAGE AGE: 15.6
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Situation in Which 
Reading Was Done

Below Average 
Age

Above Average
Age______

Total0 E 0 E

Required Reading 10 10.32 17 16.68 27
Voluntary Reading 44 43.68 70 70.22 114

Total 54 87 141

TABLE XXXV

RELATIONSHIP BETWEEN AGE AND SITUATION 
IN WHICH READING WAS DONE

SCHOOL B
AVERAGE AGE: 16

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix H.
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Situation in Which 
Reading Was Done

Below Average
Age______

Above Average 
___ Age______

Total0 E 0 E

Required Reading 59 59.7 50 49.3 109

Voluntary Reading 87 86.5 71 71.7 158
Total 146 121 267

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix H.

TABLE XXXVI 

RELATIONSHIP BETWEEN AGE AND SITUATION 
IN WHICH READING WAS DONE 

SCHOOL C 

AVERAGE AGE: 15.11
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TABLE XXVII 

RELATIONSHIP BETWEEN AGE AND SITUATION 
IN WHICH READING WAS DONE 

SCHOOL A, B, C 
AVERAGE AGE: 15.8

Situation in Which 
Reading Was Done

Below Average 
Age

Above Average
_____ Age______

Total0 E 0 E

Required Reading
Voluntary Reading

Total

89

225
314

91.2
222.8

75
176

251

72.8

178.2

164
401

565

X2 (at .05 for degree of freedom of 1) = 3.84 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix H.



181

TABLE XXXVIII 

RELATIONSHIP BETWEEN SCHOOLS AND 
SITUATION IN WHICH READING WAS DONE 

SCHOOL A, B, C

Situation in Which
Reading Was Done

School A School B School C
Total0 E 0 0 E

Required Reading
Voluntary Reading

Total

26

131
157

44.75

112.25

32
109

141

40.2
100.80

103
164

267

76.05

190.95

161
404

565

X2 (at .05 for degree of freedom of 2) = 5.99 (Table C,

Ferguson, Statistical Analysis in Psychology and Education.)

For computation, please see Appendix I.
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one alone, the chi-square value of 7.89 is already signifi
cant at 1 per cent level. This shows that voluntary read
ing was done in School A more than required reading. The 
opposite of this finding is found in cell three where the 
chi-square value 9.59 shows that students from School C read 
more required reading and less voluntary reading. This may 
imply that students from School A are rebellious against the 
teachers' assignments or that the library has done a good 
job of selling the library books to them.

The findings in School C may imply either of two fac
tors: that there are no materials available for outside 
reading or that the students are afraid to go beyond the li
mits of assigned reading. This again is food for thought for 
staff members of that particular school.

The students in School B read less of both the required 
and voluntary reading than was expected of them.

Computation of significance of the difference to de
termine relationship between percentages of sex and degree 
of influence. Sex was also correlated with the degree of in
fluence. To make values parallel, the frequencies were trans
muted to percentages. The tables show that two-thirds of the 
students, irrespective of sex, from all the schools belonged 
to the high influence group. (See Tables XXXIX - XLII.) 

In order to test whether the males were more highly 
influenced than the females, the significance of the difference
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Degree of Influence
Male Female

TotalF % F %

Low Influence 17 32.6 18 21 35
High Influence 35 67.4 68 79 103

Total 52 100.00 86 100 138

TABLE XXXIX 

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES 

OF SEX AND DEGREE OF INFLUENCE 

SCHOOL A

Desired z at 1 per cent level of significance is 2.33.
(Table II, Walker, Elementary Statistical Methods.) For 

computation, please see Appendix J.
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TABLE XL 

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES 

OF SEX AND DEGREE OF INFLUENCE 
SCHOOL B

Degree of Influence
Male Female

TotalF % F %

Low Influence 13 24.5 15 33.3 28

High Influence 40 75.5 30 66.7 70

Total 53 100.0 45 100.0 98

Desired z at 1 per cent level of significance is 2.33. 
(Table II, Walker, Elementary Statistical Methods.) For 

computation, please see Appendix J.
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TABLE XLI 

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES 

OF SEX AND DEGREE OF INFLUENCE 
SCHOOL C

Degree of Influence
Male Female

TotalF % F %
Low Influence 37 31.9 51 33.6 88

High Influence 77 68.1 101 66.4 178

Total 114 100.0 152 100.0 266

Desired z at 1 per cent level of significance is 2.33. 
(Table II, Walker, Elementary Statistical Methods.) For 

computation, please see Appendix J.
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TABLE XLII 

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES 

OF SEX AND DEGREE OF INFLUENCE 

SCHOOL A, B, C

Degree of Influence
Male Female

TotalF % F %

Low Influence 75 33.4 94 34 169
High Influence 149 66.6 182 66 331

Total 224 100.0 276 100 500

Desired z at 1 per cent level of significance is 2.33. 
(Table II, Walker, Elementary Statistical Methods.) For 

computation, please see Appendix J.



between the percentages for males and that for females was 

computed. The study would like to answer the question whe
ther the difference in percentages between the male and the 
female population is so great that it cannot be reasonably 
presumed to be an outcome due to sampling of the two groups.

The question to be answered is whether the difference 
between 79-67.4 for students of School A; 75.5-66.7 for stu
dents of School B; 68.1-66.4 for students of School C; and 
66.6-66 for the three schools together is so great as to con

tradict the hypothesis that the influence of reading among 
males is the same as that among females.

To answer this question, the standard error of the 
difference was computed. The values taken from the computa
tion of the standard error of the difference were tested by 
computing the corresponding z values in order to find out if 
they are significant at the 99 per cent level of confidence. 
The desired value in order for the value to be significant 

 at that confidence level is 2.33.9 If the value obtained 
was less than the desired value, then it can be said that 
the value obtained was just due to error of the sampling.

In School A, the standard error of the difference was 
.076 with a z value of .1354. In School B, the standard er
ror of the difference was .091 with a z value of .87 and in

9Helen M. Walker and Joseph Lev, Elementary Statisti
cal Methods (revised edition; New York: Holt, Rinehart and 
Winston, 1958),  Table II.
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School C, the standard error of the difference was .588 with 

a z value of .195. The standard error of the difference for 
the three schools together was .104 with a z value of .0187.

From the values obtained, it can be concluded that 

sex has no correlation with type of response since the stan
dard error of the three schools and among the schools was be
low that at the 1 per cent level of significance. There
fore, the hypothesis that male and female are both highly 

and equally influenced is accepted.

II. THE INTERVIEW

To validate the findings on the questionnaire, the 
investigator interviewed certain students after the data 
from the questionnaire were analyzed and tabulated. The in
terview was done two months after copies of the question
naire were distributed. There were thirty students inter
viewed: ten from School A, ten from School B, and ten from 
School C.

The names of the subjects were taken at random from 
the pile of questionnaires that the students answered. With 
the help of the guidance counselor and the teachers of each 
school, the subjects were called one by one to give free res
ponses to the same questions that were asked in the question
naires. They were asked to clarify certain portions of their 
answers, the interpretation of which the investigator was not 

sure of.



Out of the thirty students who were asked to clarify 
their answers and to answer the questions the investigator 
asked them, only six students signified that readings did 
not influence them or gave vague answers regarding the in
fluence of reading on them.

Below were the answers which the investigator thought 
exhibited evidence that the student reacted in some ways to 
the readings. The investigator jotted down only the impor
tant elements which she thought showed evidence that the stu
dents were influenced by their readings.

The answers were tallied under the high influence 
group or low influence group according to the nature of their 
responses to the interview.

The High Influence Group. Student 1 made the follow
ing statement regarding the book she read: "What influenced 
me most was Evangeline’s character. She had the patience 
and the hope even when there seem to be no hope at all. She 
was not so involved with her problems because in her search 
for Gabril, her sweetheart, she was able to help the sick and 
the needy. Because of this she was able to find Gabril even 
if it was too late.”

Question: Is this all that you think the book influ
enced you?

Answer: Well, I also admire the faithfulness of both 
Evangeline and Gabril but most of all, I wish that I could 
have Evangeline’s patience. I think that’s the character
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trait that I need most since I am sensitive and. impatient 
sometimes. Everytime I remember Evangeline, I will always 
say, "Go another mile," and. my impatient nature was over

come .
(Book evaluated, here is Evangeline, The Tale of Arca- 

die, by Henry Wordsworth Longfellow.)
The following is the report of Student 2. "I com

pared Lincoln's life with my own because he was also tall 
and thin and had many of the same problems that I do have. 
I admired him very much for he had a strong personality and 
a strong body. He was always honest and not afraid to stand 
up for what he believed to be right. He could control a 
crowd and thus made a good leader. If he failed he was will
ing to keep on trying."

Question: Is comparing your life with Lincoln the 
only thing you got from the book?

Answer: The book did change my ways of thinking in 
many different ways. It gave me different perspective to 
look at different things. Learning the ways how Lincoln 
solved his own problems helped me to solve mine, too. I 
think that is one important thing I have learned from read
ing.

(Book evaluated is Love is Eternal, by Irving Stone.) 

Student reported that his reading the book, Captains 
Courageous encouraged him to become a well disciplined child.

"I had been a spoiled brat. I belong to a good fami-



ly and can get what I want, that is why my parents sent me 
to School A so that I will become responsible. I think I 
follow the same instinct as I had before not until I read 
this book."

Question: What is in the story that influenced you 
most?

Answer: It is about a child who became good and a 
well-disciplined child. First the child was not respectful 
and quite bashful, but when he lived with a fisherman after 
a shipwreck, he transformed into a well-disciplined child and 
respectful, too. If a child like that could transform, I be
lieved I could do the same and tried. I will not say that I 
am really a good boy now, but I keep on trying.

(Book evaluated was Captains Courageous, by Rudyard 
Kipling.)

Student 4. "I was shocked to read that Carton died 
in place of Darney. It is a great thing to die for one's 

friend."
Question: Why did you think it is shocking to die for 

one’s friend? Did it have any effect on you that you were 

shocked?
Answer: Yes, for that’s the time I understand what 

true friendship is. I was not aware of this before, but read
ing the friendship and loyalty of Carton made me decide to be 
a good friend to somebody.

(Book evaluated is Tale of Two Cities, by Charles
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Dickens.)

Student 5. "The novel enlightened me concerning the 
practice of medicine and I now appreciate those taking up 
medicine. I also feel like taking up medicine or any relat

ed field."
Question: Have you taken any step to support your 

decision that you will take up medicine or any related field?
Answer: Yes, I tried to read books or any materials 

on medicine. Aside from the knowledge I gain from reading 

the book, I also enjoyed the novel.
(Book evaluated was Disputed Passage, by Lloyd Douglas.) 
Student 6. "A real soldier doesn’t acknowledge defeat 

before the battle is over. I like the book because the story 
of Helen Keller gave idea to me which I can apply to my life."

Question: How did you apply this idea?
Answer: I easily got discouraged before, but it is 

not much now, especially when I remember Helen Keller. If a 
blind person like her can succeed in life, I cannot see any 
reason why I cannot succeed when I have my pair of eyes to 

help me.
(Book evaluated was Helen Keller, by V. W. Brooks.)
Student 7. "I felt something heavy in me. I felt I 

was guilty of my not being so thankful for Him for creating 

me. "
Question: Have you done something before which made 

you feel guilty?
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Answer: Yes, I did not even appreciate the beauty 

of nature, but reading the poem made me realize that there 
is God, and I also realized that death is not the goal of 

life, but that there is life after death. Because of that 
I am beginning to do good for I hope to enter that life eter

nal .
(Poem evaluated was "Psalm of Life," by Henry Words

worth Longfellow.)
Student 8. "She has a nice loving heart for other. 

Patience and very industrious she was. Aware of the welfare 
of the people though her parents were against it. I felt 
proud of her who helped so great during the war. I agree 
with her belief and I have desire to follow her."

Question: Do you mean to say, you want to be a nurse 
as a result of your reading?

Answer: Yes, but not a nurse only. I wanted to be 
a doctor.

Question: Had you no plan about this even before your 
reading the book?

Answer: I did, but the book increased my interest, 
and I began to understand that to be a doctor is not only to 
earn money but also to help the needy.

(Book evaluated was Florence Nightingale, by Ruth F. 
Hume.)

Student 9. "'Psalm of Life' gave me a feeling of a 

sense of responsibility. I felt I should be good and every-



thing for I figured that I was lazy sometimes."

Question: What are you doing now to show that you 
have changed your behavior?

Answer: I do the homework as early as I can, and sub
mit them on time. I also helped in the house.

Student 10. "I liked the way Scarlet O'Hara took care 
of her family in the story and it shows if you have courage 
you can get things done, and also that you have to be bold 
and not shy.

Question: How did Scarlet O’Hara’s boldness or cou

rage influence you?
Answer: Well, I admire, the way she talked to peo

ple. She just talked to everybody with ease. Reading about 
her made me think that I can do the same. I tried and I can 

now overcome my shyness. I don't feel embarrassed whenever 
I meet people now.

(Book evaluated was Gone with the Wind, by Margaret 
Mitchell.)

Student 11. "The events were so applicable to the 
daily life of an individual. Full of reality which it is 
hard for the reader not to feel a part of it. There were 
events that could make one cry, and there were events when 
the leading character was persecuted, and one can feel great 
hatred for the persecutors."

Question: What do you admire most in this person 
which has influenced you?
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Answer: I admire her struggle, and began to under

stand that if one is to succeed, she has to struggle in 

order to reach her goal.
(Book evaluated was Diwata, by M. Bautista.)

Student 12. Reading the article "Cheating" in Action 

Now made me realize that cheating in school is to be blamed 
on the students and the teachers. Cheating occurs if a per
son isn't prepared in his lesson and if he can't understand 

the way the teacher explained the lessons.
Question: Have you cheated before?
Answer: Yes, by helping others. I told them the an

swers to the questions during our examination.
Question: Were you justified in your cheating?
Answer: I realized my mistakes and when I read the 

article, my conscience told me not to cheat. I tried to 
avoid cheating now. I want also to make suggestion that our 
High School Library should acquire some of this interesting 
article that really concerns the teenagers of today. It 
should have these books that the youth of today are inter
ested in reading which really concerns them so that they can 
evaluate their own self.

Student 13. "In most of L'Amour books there is a man 
who is an outlaw or gunslinger. During the story he falls 
in love with a girl. At the end he risks his life for her 
and then becomes a respectable man."

Question: What does this story have to do with you?
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Did you also fall in love like the man in this story?

Answer: No, I just want to show that the author is 
a good writer who wrote exciting and interesting books. Al
so, before I read the books, I handled guns dangerously and 
carelessly. Our friend has a gun, everytime I got one I 
pointed it to some of my friends just for fun. After read
ing, I thought about it for a long while. I now handle guns 
carefully for the book had given instruction when, where, 
and how to handle guns.

Question: Which book has given you that instruction? 
Answer: To Tame a Land, by Louis L'Amour.
Student 14. "The book has given me the idea that we 

should not revenge those who did not have any relations to 
the things that damaged us even though they are the sons or 
the closest relatives of our enemies. Also, we should be 
helpful to those who need our help. We should not lose hope 
because not all the time are we to suffer sorrows and oppres
sion."

Question: What is your feeling towards the charac

ter in the story?
Answer: I pity the character who was arrested al

though he did not commit the crime, and that made a change 
in my feeling. I believe that justice should not be denied 
to these kinds of people.

(Book evaluated was the Count of Monte Cristo, by 
Alexander Dumas.)



Student 15. "A boy at the passing of his mother won

dered why during the wake, people came up to their house and 
made it like a carnival. There were drinking, gambling, and 
laughing. He wondered why these people did not come to help 

his mother when she was struggling between life and death.
"The boy noticed signs before his mother’s death. The 

sudden shriveling of the Ilang-ilang and the dap-dap trees 
and barking of the dog was considered by the boy as the signs 
of the unknown destroyer which is death.

"I was sad after I read the story and thought how peo
ple could be so heartless and cruel."

Question: Is the cruelty of the people the only thing 
you have understood from the story?

Answer: No, I was also worried who will take care and 
guide the boy.

Question: What do you mean by this statement: I made 
it a point to be always ready for unexpected events?

Answer: My parents are already old, and I want to be 
ready when they will die. (Note: The father died two months 

after the interview was held.)
Question: What are you doing now to prepare yourself 

for this unexpected event?
Answer: I tried to pray before going to sleep. The 

story completely moved me to change my negative attitude to
wards my mother. I almost leave to her to do the household 
chores. I now realized the sufferings and love she dedicated
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to us, her children. I tried to do what I can do to ease 
her burden.

(Story evaluated was "Mother Closes the Gate of the 
Garden," by I. V. Mallari.)

Student 16. "The character in this story is a weak
ling. People teased him by calling him Sebiong Pasmado. An 
event that changed the attitude of the people towards him 
was when he saved his sweetheart to be bitten by the snake 
called dahong palay. By this means, he proved to the people 
that he is not a weakling but a hero."

Question: What has the story taught you?
Answer: It taught me not to lose self-confidence.

I wanted to be like Sebio, since I am also small by stature. 
Question: What do you do in order to be like him? 
Answer: I do exercise in order to develop my body. 
Student 17. "The poem 'Charge of the Light Brigade' 

by Alfred Lord Tennyson, gave me lessons like in my P.M.T. 
that we should obey before we complain. It also shows cou

rage of men. My behavior was changed.
Question: What are you doing now in order to show 

evidence that you have changed your behavior because of this 
poem?

Answer: I learned to obey now what my Commandant in 
P.M.T. asked me to do. I felt interested and I enjoyed read
ing the poem and it’s the most enjoyable poem I have ever 

read.



Student 18. "The incident that happened in the sto

ry is very sad. The father died and the mother cannot afford 
to support her children."

Question: If you were the mother, what would you do?
Answer: I felt sad of what happened to the mother 

and the children. I admire the mother. If I were one of the 
children, I will help my mother support my sisters and bro
thers and not allow them to live with other people. The sto
ry changed my attitude towards my brothers and sister and 
even with my classmates. I do not quarrel with them anymore.

(Story evaluated was the "New Sky," by Conrado Pedroche.) 

Student 19. "The poem 'Universal Prayer,' by Alexander 
Pope taught me moral lesson that are true to life. I seemed 
to cry because of some sad idea."

Question: What did you do about those ideas which 
you think influenced you?

Answer: I followed some of the ideas which I did not 
do before. They improved my character and made me see the 
beautiful view of life.

Student 20. "Ulysses was a man of adventure, coura
geous and militant. He wants to discover more lands and not 
to yield to failure. He was not tired of adventure even when 
he was old and retired. He could sacrifice to leave his fa
mily just for the sake of adventure. These are the qualities 
of Ulysses which I admired most."

Question: What did you do in order to prove this ad
miration?
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Answer: When I am in my misfortune or when I pass a 

great disaster I didn’t lose hope, for there is one great 
person who will guide me always and I believed in Him. I 
felt striving for myself to the highest and I would like to 
follow the character of Ulysses. I want also to read books 
to increase my knowledge and stories of different people.

(Poem evaluated was "Ulysses," by A. L. Tennyson.) 
Student 21. "It’s usefulness is that when you recall 

this expression and if I have problems which brought me sor
row, it made me optimistic towards that problem that I could 
solve it."

Question: How does this idea became useful to you?
Answer: I felt that I have courage to face life 

squarely, and this makes me happy for I have learned that 

for every problem I have, I will have a solution to that prob
lem. The idea really help me to look forward to the future.

(Poem evaluated was "Ode to the West Wind," by Percy 
Bysche Shelley.)

Student 22. "The mother is brave enough to hide her 
grief after the death of her husband from her children. The 
incident was when brother Carlos died. Carlos is taking up 
engineering and sister stop teaching for her ill health. I 
really admire the mother."

Question: Is the mother correct in hiding her grief 
from her children?

Answer: If I were the mother, I will do the same. I 
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cried because I feel very sad about the story and I went to 
bed still thinking of the miserable and terrible situation 
of the mother.

(Story evaluated was the "New Sky," by Conrado Ped- 
roche.)

Student 23. "The essay 'Ningas Cogon' by Francisco 
Icasiano taught me to avoid the manana habit.

Question: Were you influenced by this idea?
Answer: Yes, it taught me to change my attitude — 

to change my habit.
Question: I noticed that in your paper, you had not 

listed any book or novel which you have read. Are you not 
interested in reading novels?

Answer: I am sorry but I have no time to read novels 
since I have so much work to do, besides there are not enough 
novels in the library. We do not also have books at home.

Student 24. "I am sorry for the character for he
died to prove his bravery."

Question: What have you learned from the story which 

influenced you to change your attitude?
Answer: Judge the person not by his personal appear

ance. I like to be Sebio for he shows his courage in the 
right way.

(Story evaluated was "Dahong Palay," by Arturo Kotor.)

The Low Influence Group. Below are the students who 

were not influenced by their readings.
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Student 25. "Old Yayo was a person who lacked under

standing from his neighbor."
Question: Is this all that you learned from the sto

ry?
Answer: I guess that’s all except that I felt sad 

of the fortune of Old Yayo.
(The story evaluated was the "Tamarind Tree," by A. 

Bayot.)
Student 26. "I love to read and this is quiet stu

pid test. I read the articles accidentally for I had nothing 
to do and so I read."

Question: I have noticed that your readings are most
ly about the Beatles. Are you one of the admirers of the 
Beatles?

Answer: Yes, and reading the article made me admire 
the Beatles more. (Article on "The Beatles.")

Student 27. "I like the story of the Merchant of Ve
nice but I cannot recall the story."

Question: If you think this is a good story, why can 
you not recall it?

Answer: My teacher was not able to explain it very 
well, so I don’t think I have anything to say about this.

Student 28. "I believe that the story of ’Snow White' 
is very interesting."

Question: Have you not read any book aside from the 
story of "Snow White?"



Answer: I have not read much, except those that the 
teachers required us to read, and I don't think they are 
very good, and "Snow White" is the only available one.

Student 29. "I felt that the story might also happen 

to me."
Question: What do you mean by your statement that 

the story might also happen to you?
Answer: I have also an elder brother who might inter

fere with my happiness.
(Story evaluated was "The Riddle," by J. Sionil.)

Student 30. "The story had an undesirable effect
that I had to ponder about it. So I closed my eyes first 
and then recall the incidents which I like best."

Question: What idea have you learned from the story?
Answer: This story tells me that children are really 

children, and the parents acted as what parents should do.
Question: Is that all you learned from the story or 

are there any ideas that changed some of your view?
Answer: After reading the book, I felt happy and ex

cited, but I don’t think there is anything that changed my 
attitudes or influenced me significantly.

(Book evaluated was Little House in the Big Woods, by 
Laura Ingalls Wilder.)

The answers to the interview questions given above by 
both the high and low influence groups of adolescents con
firm their answers to the questionnaire. Therefore, the
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findings from the responses to the questionnaire that read
ing influenced the concepts, attitudes, and behavior of 
adolescents is valid.

III. THE CASE STUDIES

Students whose questionnaire and interview responses 
showed extreme patterns of high and low influence were se
lected for case studies. According to Hurley,"Case stu
dies that describe methods used by librarians in guiding the 

reading of individual students represent the most needed 
form of research." In a class lecture in reading guidance 
attended by the writer, it was mentioned that there is one 
masterly piece of research in the field. This is the thesis 
of Francis Henne,entitled "Preconditional Factors Affect
ing the Heading of Young People." Among the preconditional 
factors studied was motivation for reading, so several stu
dies were analyzed to determine techniques that might be 
used to motivate young people’s reading.

The other factors which were included in the study 
were: (1) characteristic of the readers, (2) availability

10Richard J. Hurley, ’’School Libraries,” Encyclope
dia of Educational Research (third edition; New York: Mac- 
millan, 1960), p. 1205, as cited in a class lecture.

11Francis Henne, "Preconditional Factors Affecting 
the Reading of Young People" (unpublished Ph. D. disserta
tion, University of Chicago, 1949), p. 289, as cited in a 
class lecture.
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of materials, and (5) the accessibility of materials; but 

what this study was most interested in were the case studies 
which followed a similar method to the one presented in this 
investigation.

Henne also summarized the general findings on reading 
patterns from her own and other previous researches as fol- 

 lows:12
1. Each individual has a unique reading patterns and 

generalizations based on group studies at best 
can be only suggestive.

2. Boys read less than girls. . .
3. As students advance in high schools, they tend to 

read less but maturity and quality increases.
4. Fiction predominates in the reading patterns.
5. Many high school students read no books during 

summer. During the academic year there are al
ways students who do no reading.

6. Many high school students, especially ninth and 
tenth graders, still read comic books.

7.Most high school students are regular readers of 
at least one daily newspaper.

8. High school students read magazines extensively.

The following is the background information needed 
about the student, which Henne used in her case studies:

Sex
Age
Grade

IQ
Scores on other ability or achievement tests given by

12Ibid.
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the schools.
Reading test scores
Grade level of reading ability
Attitude of student toward reading
General description of his reading pattern (quantita

tive and qualitative)
Types of records of the student’s reading kept by 

the school (nature and length of time covered)
What books does the student own in his own library?
Nature of home library
What magazines does the home subscribe to?
What are the student’s ten favorite books?
What are his favorite magazines? Which does he read 

regularly?
General overall description of the student’s reading 

ability

Family background (number in family, general atmos
phere, etc.)

Occupation of parents
Education of parents
Economic status of the family
Social status of the family
Religion
Race
Nationality of child and parents
Marital status of parents
Neighborhood conditions

Academic rank and ability (grades, ratings of teachers 
as to actual and potential academic ability, etc.)

Type of curriculum in which he is now enrolled and 
subjects

Any pertinent information about his schooling before 
entering high school

Study habits

Emotional characteristics
Personal and social adjustment (to self, to peer 

group, to teachers, to other adults)
General personality characteristics
Number and kind of friends
How do teachers appraise this student in general



How do students appraise this student in general?13

In this present investigation, the case studies pre
sented were not as intensive or as elaborate as those of 
Henne since not all the necessary information was available 
to the investigator, but the case studies served the purpose 
of validating the findings of the questionnaire and the in
terviews .

After qualitative analysis of the interview respon
ses, twelve students representing the extreme in high and 
low influence among the thirty students interviewed were 
chosen. The criteria for the selection of the six subjects 
most highly influenced were the following:

1. Evidence of a combination of concept, attitude, 

and behavior influence.
2. Statements disclosing development of:

a. Self-understanding.
b. Understanding of self in relation to others.
c. Understanding and empathy for others.

3. Statements revealing decisions formulated.

 13Frances Henne, "Preconditional Factors Affecting 
the Reading of Young People" (unpublished Ph.D. disserta
tion, University of Chicago, 1949), p. 305-306. This is 
the pattern used for background information in nine reading 
guidance case studies, which were reported in full in the 
appendix of this thesis, as cited by Elizabeth Chambers. 
"The Role of the Library in Guidance; Reading Guidance" (term 
paper, University of Illinois Library School, Urbana, Illi
nois, I960), p. 76.
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4. Statements revealing self-observed action taken by 

the subjects regarding decisions formulated.
The students, with the guidance of the investigator, 

chose their own books to evaluate for these case studies. 
All books used in these case studies were borrowed from the 
library of School A in order to eliminate inequalities in the 
material factor. This expedient was taken because of the com
plaint of students from Schools B and C that there were not 
enough materials for them to read in their own libraries.

The same questionnaire administered to 396 students 
was used in the case studies. The students evaluated the 
books which they borrowed from School A. The second ques
tionnaire were administered two months after the interview. 
The selections evaluated in these case studies were: Moby 
Dick, by Herman Melville; Christy, by Catherine Marshall; 
Old Man of the Sea, by Ernest Hemingway; Quo Vadis, by H. 
Sienkiewicz; Sister Carrie, by Theodore Dreiser; The Green 
Years, by A. T. Cronin; Ben Hur, by Leo Wallace; Roller 
Skates, by Ruth Sawyer; A Wrinkle in Time, by Madeline L' 
Engle; "The Fall of the House of Usher," by Edgar Allan Poe; 

Ramona, by Helen Hunt Jackson; The Bridges of Toko-Ri, by 

James Michener.
Below are the six cases considered as highly influ

enced. this study they will be called Cases 1-6.

Case 1. Case 1 was a male senior student from School



C. He was seventeen years old when the investigator admi

nistered the second questionnaire. His father is a civil 
engineer and his mother is a teacher.

In a mental test given by the school counselor to stu
dents of School C, this boy got a score of 47 which has the 
percentile rank of 95. This means that there were 94 students 
in 100 who got lower scores than he did and 5 students who 
got higher scores. He was an active student leader in school 
and was elected governor of the Junior Council when he was in 
the third year and Vice-President of the Student Council in 
his fourth year. The school has also chosen him as a model 
male student for the years 1968-1969 and 1969-1970.

He was a bright student as he got an average grade of 
85 when he was in the first year; 86 when he was in the se
cond year; and 88 in his third year. When this study was con
ducted, he had a grade of 87, with a grade of 85 in his lit
erature subject.

The following were the comments of his teachers about 
his work from his first year to fourth year:

First year teacher: "He was patient in his work." 
Second year teacher: "He had a strong determination 

in his studies."
Third year teacher: "A responsible student."
Fourth year teacher: "A militant leader and a very 

good student."
Mother: "Industrious as he helped fetch water and
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worked as a laborer in his father’s construction job during 
vacation time."

This student chose to evaluate Moby Dick, by Herman 
Melville.

Statement on influence. "The revengeful attitude of 

Captain Ahab revealed his real personality that he is a man 
who would do everything to revenge the loss of his leg to a 
dumb senseless creature like Moby Dick. The story made me 
realize how man hungers for revenge whether it is a dumb ani
mal or man who did him wrong. Of course, I sympathized with 
Captain Ahab, but I didn’t blame Moby Dick for his death. 
This story also give me some knowledge of how whales are 
caught in high seas and their usefulness in life."

From his verbal and written response, Case 1 may still 
be considered a high influence adolescent, as his response 
showed change in concept and at the same time showed him as 
a construct synthesizer.

Case 2. Case 2 was a female junior student from School 
A. She was sixteen years old when the investigator adminis
tered the second questionnaire. This girl belongs to a mid
dle class family.

In an aptitude test given by the Student Personnel Ser
vices of School A, the student got these scores: mechanical 
reasoning, 50; verbal reasoning, 55; space relation, 15; 

spelling, 50; grammar, 75.

This means that the student has an above average 
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aptitude for all the subjects except space relation. She is 
capable of succeeding in all types of careers, but not in 
space science.

She was active in class and was in fact one of the 
officers of the Junior Class organization. She was even in
terviewed by the American Field Service Scholarship Committee 
as one of the candidates for the said scholarship, but she 
lost out to someone who was older than she.

She is a bright student for her general average was 

92 when she was in the first year; 94, in her second year; 
in the fourth grading period of her third year she had the 
general average of 92, with a grade of 90 in literature.

The following were the comments of the teachers regard
ing this particular student:

"She shows willingness to work, is courteous to her 
teachers and dependable, has the right attitude toward work, 
leads in class activities, both curricular and extra-curri
cular, and is clean in person and clothing.

Case 2 evaluated the book entitled Christy, by Catherine 

Marshall.
Statement on influence. "The book really touched me 

and it seemed to me that in one way or another the events and 
the way it pictured life in the mountains where there is po
verty and superstition prevailing, affected me. I always 
think and try to recall them. This book is one of the first 
best books I have read. Its application to my personal life 
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is just great that it seemed to me it urged me to follow the 
example set in the book. I could still recall that attitude 
of Christy when she went to Cutter Gap, Tennessee to teach. 
She wanted to share every little knowledge she had to the 
highlanders who need the attention of some benevolent people 
like her. It was indeed a great experience in her life which 
enriched her personality and character.

"This book gives me a realization of a true life which 
is described in it. It says about Jesus caring for his peo
ple. Yes, and it really inspired me so much. It helps me 
to see vividly human life. We must ask Him and do what He 
pleases, for each of us was given a task to accomplish and 
if we try to examine and face them bravely we may be able to 
overcome some evils and go on to finish that task."

From the verbal response of this student, it can be 
deducted that she is highly influenced by her reading. There 
is a combination of attitude and concept influence and, at 
the same time, a prompting for her to synthesize.

Case Case 3 was a male junior high school student 
from School A. He was sixteen years and two months old when 
the investigator administered the second questionnaire to 
him. He belongs to a well-off family, for the parents were 
able to send him to School A, although they reside in Negros.

In an aptitude test given by the Student Personnel 
Services of School A, this student got the following scores: 
space relation, 75; spelling, 99; grammar, 55; verbal 
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response, 50; abstract reasoning, 90; mechanical, 90; and 
clerical, 90. Fifty is the average score for this test. 
From his scores it can be deduced that Case 3 has great ca
pacities in many fields.

He was a very active student in class as he was one 
of the officers of the Junior Class Organization. He was also 
one of the candidates for the American Field Service Scholar
ship, but was not able to make it.

A very bright student since he was in the first year, 
he obtained the general average of 89 in his first year and 
90 in his second year. In the fourth grading period of his 
third year he had the general average of 90.

The following are the comments of his teachers: "Very 
courteous, industrious, dependable, works without being told, 
leads in class activities, exercises self-control at all 
times."

Case 3 evaluated the book entitled Old Man of the Sea, 
by Ernest Hemingway.

Statement of influence. "I like the idea expressed 
in the story that 'A man can be destroyed but not defeated.' 
This idea is very useful to my life because it helps streng
then my conviction in my hope that man’s physical appearance 
may be destroyed or hurt but his inner soul or spirit is un
conquerable. It also reflects our life in this world. Some 
circumstances may hinder us in our undertakings but still 
courage in our spirit and soul is not touch or conquered
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because a man can be destroyed but not defeated.

"The author reflects in clear language the ideas he 
wanted to express and the book gives me knowledge how to live 
and to adjust in our pre-occupation [sic]. This book gave 

me great courage to live as a man in this world with the 
inspiration not to lose hope in the resources of man in the 
face of dangers and calamities. It helped me realized that 
we must, in order to live as men, struggle to reach our goal 
and not to yield when our time hasn’t come."

Case 3is certainly a student highly influenced by his 

reading. His verbal response to the questionnaire reflects 
a change in concept and his self-involvement in the book is 
that of a synthesizer.

Case 4. Case 4 was a male senior student from School 
C. He was seventeen years and two months old when the second 
questionnaire was administered by the investigator. This 
student belongs to a poor family, for his father died a month 
after the first questionnaire was administered on September 
12, 1969. Being fatherless, he had to work hard to help his 
old mother do the household chores as well as work during 
weekends to earn a living.

In spite of the poverty of the family, he was still 
able to go to school and try to maintain a good grade. In 
a mental test given by the school counselor to this student, 
he scored 55. 1^ this score, he belonged to the 95 percent
ile rank.



He was active in class and led in student activities, 

for he was even elected Vice-President of the Student Coun
cil. Usually quiet, he still ranked third in his class 
which was the highest section of the senior class. His am
bition was to take commerce.

The following were the comments of the teachers from 
his first year to his fourth year:

First year teacher: "Good in class and very coopera
tive."

Second year teacher: "A model student. Quiet and 
good."

Third year teacher: "A very good student. Active 
but financially needy."

Fourth year teacher: "He could be a good potential 
leader if he is just financially able. A kind of student 
who can do good if given a chance. The only drawback is his 
financial handicap. Does household chores and helps the fa
mily."

This student evaluated Quo Vadis, by H. Sienkiewicz.
"The events of the story touched me very much, espe

cially the execution of the Christians in the arena. They 
faced their death calmly and believed that it was the begin
ning of life after death as promised to them by Christ. That 
included how Peter and Paul died. The faithfulness of Ursus 
to Lygia as his princess symbolizes to me the faithfulness 
of a citizen to his country. I was also touched by the true
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love of Vinicius and Lygia. I may say unending love endured 

through suffering and exposure to death. I pity the early 
Christians for they died for their faith. I hope this kind 

of persecution will not also happen here in the Philippines." 
This boy exhibited evidence of having been influenced 

in his concept. He also shows construct reaction.

Case Case 5 is a female senior student from School 
B. She was sixteen years and four months old when this ques

tionnaire was administered to her. The father is a fish 
dealer in the terminal market of the City.

In a mental test given to her, she scored 89. She be
longed to the 85 percentile rank. She had good grades from 
her first year, for she always managed to be in section one. 
Her ambition was to be a teacher.

The following were the comments of her teachers:
First year teacher: "Speed efforts on assignments." 
Second year teacher: "Cooperative and responsible." 
Third year teacher: "Has a pleasing disposition." 
Fourth year teacher: "Does her work well." 
This student evaluated Sister Carrie, by Theodore 

Dreiser.
Statement of influence. "I like the story for it 

teaches me a lesson not to trust a man by his face, but you 
should know first his character before going with him. I 
am glad that the character learned in time that his boy 
friend stole the money from a certain company in order to



buy things. That saved her from getting involved with a bad 
character."

This student exhibited evidence of having been influ
enced, for her attitude and concept were changed as a result 
of her reading. Also, she formed a construct which might 
help her later in her life.

Case 6. Case 6 is a female junior student from School 
C. She was fifteen years and two months old when the second 
questionnaire was administered. The girl belongs to a well- 
to-do family.

In an aptitude test given to her, she scored 55. She 
belonged to the 95 percentile rank. Her average grade was 
89 in both her first and second years. In the fourth grad
ing period of her third year, she got a grade of 87, with a 
grade of 90 in literature.

The following were the comments of her teachers: 
"Very quiet and well-behaved. Shows more interest and en
thusiasm by taking more active part in class discussion. 
She shows willingness to cooperate, courteous, works without 
being told, and exercises self-control at all times."

This girl evaluated the Green Years, by A. T. Cronin.
Statement of Influence. "Sadness gripped me, sharing 

with the feeling of the important character. This book has 
added new ideas and philosophies in life for me. It’s in
deed a wonderful story full of reality. The events of the
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whole story itself may happen to anyone or anywhere. I wish 
there will be books like this that I could read.. I like the 
conflicting ideas in the story, I could, say everything in it.

"This book tops my list of all the books I've read 
until now. It had. added new dimensions in my life. As clear
ly stated, a person can’t live alone within the limits of a 
small world. He has to explore to learn more, to go and 
search for individual improvement. He couldn’t depend upon 
other people for his means of living and the idea of others 
couldn’t make him a complete man, only he may derive his own 
ideas from it. I admire the steadfastness of the character's 
spirit because he did not yield to the pressure of private 
opinions. He followed his own will. In spite of the deadly 
adversities in life, he remained steadfast, unheeding the 
hazards of life in meeting trials."

The student showed influence from her reading, both 
in her concept and self-involvement reaction. Her statements 
showed that she was influenced in the area, "philosophy of 
life," and that she formed a construct from what she read.

Below are the six cases considered as poorly influ
enced. Like the above-mentioned cases, they will be called 
Cases 7-12.

The criteria for the selection of the five cases of 

low influence were:
1. Assertion by the student that no specific books, 
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stories, poems, and articles had influenced his point of 
view, attitude, or behavior.

2. Vague, general statements about the influence of 

reading.
The examples below were taken from the 30 students 

who were interviewed. Like those highly influenced, these 
students were from the three schools which participated in 

this study.

Case 2. Case 7 is a male senior student from School 
C. He was seventeen years and four months old when the sec
ond questionnaire was administered by the investigator. The 
student belongs to a poor family, since his father was a gar
bage collector. In a mental test given by the school coun
selor to students in School C, Case 4 scored 36. He belonged 
to the 75 percentile rank.

The boy had been an average student from his first 
year. He improved academically when he reached his third 
year. During the fourth grading period, he got a general 
average of 80 in his literature subject. He was an active 
student leader, for he was the president of the Student Coun
cil .

The following were the comments of his teachers:
First year teacher: "Good student and participates 

in class work."
Second year teacher: "A responsible leader and good
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student. "

Third year teacher: "An active leader. Has improved 
his grades."

Fourth year teacher: "An active leader, boisterous 
and talkative."

This last statement was contradicted by the guidance 
counselor who asserted that Case 7 was wrongly blamed for an 
incident that happened in a school dance held on the campus 
of School C, by the teacher in character education. This 

was her reason for giving a failing grade to the student.
Parents: "Industrious and does household chores at 

home."
This student chose Ben Hur, by Lew Wallace for his 

evaluation.
Statement of Influence. "I was just curious to read 

the book and felt like telling the story to my friend."
The student did not exhibit evidence of having been in

fluenced.

Case 8. Case 8 is a female third year student from 
School C. She was fifteen years and nine months old when she 
answered the second questionnaire. She belongs to a middle 
class family, and both mother and father had to work to earn 
a living. In her first year, she had the ambition to take up 
teaching, but she shifted to commerce in her second year.

In a mental test given to her by the school counselor, 
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this girl scored 55, and she belonged to the 75 percentile 
rank. Her general average, when she was in the first year 
was 85 and 84, in the second year. At the time of the data 
gathering, she earned 80 in her literature during the fourth 
grading period.

The following were the comments of her teacher regard
ing her attitudes to her work and studies:

First year teacher: "She is too lazy to study and 
also lazy in cleaning the room. She is fond of escaping 

when assigned to work."
Second year teacher: "Active in class but lazy."
Third year teacher: "Shows a little improvement in 

classroom participation, but still lazy to do her work."
Parents: "Helps the mother but not much."
The girl chose Roller Skates, by Ruth Sawyer for her 

evaluation.
Statement of Influence. The student had a vague sense 

of the influence of the novel, which shows she also belongs 
to the low influence group. Perhaps any kind of reading 
given to her will not influence her. Of course, this state
ment is not meant to be definitive, but all her answers, whe
ther verbal or written, showed that she was not influenced by 
her reading.

Case 9. Case 9 is a male junior student from School 
B. He was fifteen years old when the second questionnaire 

was administered to him. He belongs to a good family.
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According to the record, he got a general average of 85 in 
his first year and 88 in his second year. He got 85 in lit
erature in his third year.

In a mental test given to him, he got a score of 59 
and belonged to the 85 percentile rank. His ambition was to 
be an engineer.

Comments of the teachers: "Friendly and helpful, good 
in class, very cooperative."

The book evaluated by the student was A Wrinkle in 
Time, by Madeline L'Engle.

Statement of Influence. It seemed that the reading has 
a vague influence. The only reaction he reported was, "I feel 
relaxed and happy in my readings." He is rated as belonging 
to the low influence group.

Case 10. Case 10 is a female senior student from School 
B. Her father is a labor leader. She was 16 years and 3 
months when the second questionnaire was administered.

In a mental test given to her, she scored 53 which has 
a percentile rank of 95. She got a general average of 86 in 
the first year, 86 in the second year, and 87 in the third 
year. She was also an active leader in school.

The following were the comments of the teachers: "Res
ponsible but talkative. Shows interest in her studies. Ac
tive student leader but talkative in class. Good leader, 
shows responsibilities in her studies, but very talkative."
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In spite of her good grades, this girl belonged to 

the low-influence group. She chose the short story entitled 
"The Fall of the House of Usher," by Edgar Allan Poe.

Statement of Influence. "I began to understand that 
the 'Fall of the House of Usher' means the destruction of 
the house and the fall of the race upon the death of both 
Roderick and Madeline Usher. The story gave me a morbid 
feeling because of the bizarre language and description used 
by Edgar Allan Poe."

The influence exhibited is that of an observer in this 
particular case. The reader has exhibited improvement in her 
reaction to her readings.

Case 11. Case 11 is a female senior student from 
School A. She was sixteen and nine months old when the se
cond questionnaire was administered by the investigator. 
Her father is a jeepney operator.

In a mental test given to her, she got a score of 49 
which has a percentile rank of 95. She got a general average 
of 83 in her first year, and this steadily increased until 
she reached her fourth year. Her ambition was to be a nurse.

The following were the comments of her teachers: "Nice 
girl, very cooperative, helps in household chores."

This girl chose Ramona, by Helen Hunt Jackson for her 
evaluation.

Statement of Influence. "The personality of the char
acters suited the event of the story. Alessandro possesses
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characteristics that any woman may consider him a responsible 
person and can be trusted by anyone else. Ramona the main 
character has a personality known to the whole world. A beau
ty that can upset the admiration of the people in spite of her 

being a half-Indian.
"The events of the story are so thrilling and amusing 

that sometimes it made me mad and sometimes happy. After I 
read it, I felt satisfaction of what I have read and I like 
to repeat reading because of that interesting story."

The reader of this novel shows evidence that she was 
influenced by her readings but to a lesser degree than most 
high influence readers.

Case 12. Case 12 is a male senior student from School 
A. He was sixteen and four months old when the investigator 
administered the second questionnaire. The boy belongs to a 
prosperous family, since both the parents were working; the 
father is employed in one of the biggest firms of the coun
try and the mother is one of the staff members of School A.

In an ability test given by the Student Personnel Ser
vices, in order to predict the success of students in college 
work, this student got a very high score. The following were 
his scores: commercial, 85; mechanical, 37; professional, 
99; esthetic, 98; secretarial, 55; agricultural, 80; verbal, 
75-90; quantitative, 87-96. The total score is 88-93. The 
average score for this kind of test is 50.



From the results of this ability test, it can be seen 
that this boy has the ability to succeed in college except 
in mechanical subjects.

This student was also active in school. He partici
pated in all youth activities and won the title of Mr. YMCA.

As revealed by his grades, he started as a bright and 
diligent student. In his first year he got a general average 
of 91, but he kept on decreasing for he got only 86 in the 
second year, 83.8 in his third year, and 81 during the fourth 
grading period of his fourth year, with his grades ranging 

from 75 to 95.
From the results of the ability test and his grades it 

can be deduced that this student was a low achiever. He was 
capable of getting high grades, but it seems that he was not 
challenged or is lazy.

The following were the comments of his teachers: "He 
is intelligent, but does not work hard. He is just a lazy- 
bone. He covers up for what he does not know by trying to 
discuss nonsense topics in class. He is a very good student 
and has a good voice. I am sure he will get good grades if 
he would only study his lessons."

When the student was asked why he did not study, his 
answer was: "The subjects taught were not challenging, and 
I don’t like the teacher." From the incidents gathered by 
the investigator from some of his classmates and teachers, 
and the principal, Case 12 is quite a problem student in
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school. He cooperates only with the teacher he likes and 
makes it hard for the teacher he does not like. Whether the 
teacher factor has something to do for the deterioration of 
Case 12's attitude in his studies is a thing that needs fur
ther investigation.

Statement of Influence. "The book wasn’t really a ne
cessity. I could have been entertained and given some ideas 
in some other way. It was just that I had nothing to do and 
I remembered the book which was recommended to me to read. 
But, really, that book didn't bother me much. It just made 
me relax."

The book evaluated was Bridges at Toko-Ri, by James 
Michener.

From the statement given by this student on his read
ing, Case 12 belongs to the indifferent type. He is not the 
type to be affected by his readings, whether it be materials 
he likes to read or those recommended to him. This student 
is still to be classified under the low influence group.

The case studies revealed that whether students are 
bright or poor in class, whether active or lazy, reading af
fect them to some degree. Out of the 12 students studied, 
only three students revealed in the questionnaire that read
ing did not influence them at all, or if influenced, the in
fluence was vague. It would also seem that bright students 
are the most influenced by their readings. If this observa
tion is true, then further study on this relationship is



necessary to determine the nature of relatedness between in
telligence and the influence of reading.

Since the case studies further confirm that adolescents 
are influenced by their readings, it can be therefore conclud
ed that the students' answers to the questionnaire and during 
the interview were honest expression of their reaction to 
their readings whether in their early or late teens, and to a 
greater rather than smaller degree.
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CHAPTER VI

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

I. SUMMARY

This investigation was concerned with the fourth level 
of reading, the interaction between the reader and his book. 
The purpose of this study was to find out the Filipino adoles
cents’ reactions to their readings, from the responses of 
junior and senior high school students (a) to a questionnaire, 

(b) during interviews, and (c) in case studies. In this stu
dy, the adolescents were asked to report any change that hap
pened in them as a result of their readings.

The subjects were 396 junior and senior students from 

three schools in the City of Iloilo. In this study, these 
schools were called School A, School B, and School C. School 
A and School B are private schools. School C is a public 
secondary school. A modified critical-incident technique was 

used as a basis for collecting data through self-observation 
of students about their internal behavior. The questionnaire 
was the basic instrument used to gather data, the findings 
from which were supplemented and validated by interviews and 
case studies.

The first device used to gather information was the 
questionnaire which was designed to determine: (1) types of 
materials considered by the students as having influenced
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them; (2) the area of influence; (3) changes in concept, at

titude, and behavior; (4) self-involvement reaction of stu
dents to their readings; (5) the parts of readings which in
fluenced the students; (6) reasons of students for choosing 
the selection; (7) the nature of influence; (8) the situation 

in which readings were done.

The data gathered from this questionnaire were later 
transmuted into percentages in order to make parallel values 
comparable, hence meaningful.

The chi-square value and the significance of the dif
ference of percentages (or proportions) was used to determine 

the relation of sex and age to types of literature, nature of 
influence, general types of reading, general types of litera
ture, and the situation in which reading was done.

The second device was the interview. Thirty students 
were interviewed in order to validate their responses to the 

questionnaire. The subjects were taken at random from the 
students who answered the questionnaire.

The third device was the case study, which further de
termined the validity of the students' responses to the ques
tionnaire and during the interviews.

Six students who showed that they were highly influ
enced and six who were hardly influenced at all were selected 
for the case study. Criteria for the selection of the two 

groups were set up.
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Data for studying these twelve cases included infor

mation from counselor’s records, teachers' observation, rat
ing scales, cumulative records, and written responses to 

the same questionnaire previously administered.

II. CONCLUSIONS

The conclusions drawn from the findings in this study 
can be classified on the basis of the source of the data.

1. On the basis of the data derived from the ques

tionnaire, it can be concluded that:
a. The students from the three schools were highly 

influenced by their readings, irrespective of age and 

sex.
b. These students on the whole prefer to read short 

stories.
c. The students were greatly influenced by the fol

lowing parts of readings in the order given:
(1) Events of the story
(2) Personality of the character
(3) Usefulness of the idea in personal life

d. The students were greatly influenced in the fol
lowing areas: (1) philosophy of life; (2) self-image, 
more in reference to their own selves than in relation 
to others. The observation should be made, however, 
that the range of areas read about and reacted to was 
very wide: in fact so wide that some do not fall in
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the different categories listed by the investigator.

e. The adolescents questioned showed changes in 

concepts, attitudes, and behavior as a result of read
ings. The fact that they are more likely to change 
in concepts and attitudes than in behavior shows that 
adolescents are more often convinced than persuaded 

to action.
f. These adolescents showed self-involvement in 

their readings and most of them fell into the roles 
of either observer, participator, or synthesizer in 

that order.
g. These adolescents, whether male or female, re

gardless of age, were more influenced by voluntary 

readings than specifically assigned readings.
h. The adolescents on the whole, whether male or 

female, young or old, are more influenced by works of 
imagination than by works of fact.

i. Adolescents’ preferences for types of literature 

are not related to sex.

j. Adolescents’ preference for types of literature 
is related to age in Schools B and C, and in all schools 
taken together, except in School A.
2. Findings from the interviews revealed that twenty- 

three out of thirty students were noticeably influenced by 
their readings.

3. Findings from the case studies revealed that six



232
highly influenced students showed the same reaction as to 

their questionnaire, even if given different materials to 

read. Three of the six students who were classified as low 
influence showed that they could be influenced by their read
ing if given good books.

III. RECOMMENDATIONS

On the basis of the findings, the following recommen

dations are given:
1. That, since the reports of the adolescents in this 

study showed that reading can contribute to ideas and a philo
sophy of life, teachers, especially literature and character 
education teachers, should make use of the reading program 
for the development of character values.

2. That the influence of reading on the personality 
at different reading levels of the case studies of this in
vestigation be explored. It is worthy of note that some of 
the case studies of this investigation showed more mature de
velopment than others.

3. That the introspective reports be used by teachers 
to ascertain the kind of reading materials that influence 
their students. In this way the teacher would become aware 
of reading interests and materials that influence students 
constructively or adversely. The students themselves might 
derive personal value and achieve insight and self-understand
ing from their introspective accounts. One student from
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School C wrote: "I am glad that I am given the opportunity 

to answer this test. This made me think about the value of 
my reading.”

4. That teachers put more emphasis in their teaching 
to attracting students to read more of what is assigned to 
them. Librarians should “sell” more of their books to stu
dents and not keep them safe inside locked shelves.

5. That librarians should make their students aware 
that there are other worthwhile types of reading than novels 
and short stories, by having book display and bulletin board 
exhibits and other devices to attract readers to read; and 
that academic teachers, other than literature teachers, should 
encourage students to read books that are in their particular 

subject field.
In addition, the study has pointed the need for further 

investigations.
1. A study should be conducted to determine further 

the relationship between sex and reading, specially in schools 
where boys are segregated from girls.

2. The case study method be used to study individual 
patterns of response. Dimension of influence on concept, at
titude, and behavior as well as dimensions of self-involvement 

might be further studied in idiographic research, which is 
concerned with the study of an individual case. Such studies 
might shed more light on the mental processes involved in read
ing.
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3. Further studies be made to study the relationship 

between reaction of adolescents and reading comprehension.
4. Studies be made to discover relationship between 

reading and other variables such as socio-economic class and 
other personality characteristics.

5. The negative influence of reading on the reader be 
further investigated. There is a need to know more about the 
elements in reading material that influence adolescents ad

versely.
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APPENDIX A

CENTRAL PHILIPPINE UNIVERSITY 
Iloilo City 

Office of the President

September 3, 1969

Mr. Norberto C. Baylen, Superintendent 
Division of City Schools 
Iloilo City

Dear Superintendent Baylen:

This is to introduce Mrs. Norma Pineda-Jayme, Assistant Lib
rarian, Central Philippine University, Iloilo City, who is 
working on her thesis entitled, "A Study of Filipino Adoles
cents’ Reactions to Their Readings."

The thesis study requires her to explore the "influence of 
reading" on four hundred Filipino adolescents from the dif
ferent high schools, whose cooperation are hereby solicited, 
namely, two hundred adolescents from Iloilo City High School, 
one hundred from the High School Department of the Univer
sity of San Agustin, and one hundred from the High School 
Department of Central Philippine University.

These adolescent high school students are supposed to repre
sent the private and public schools, as well as the Roman 
Catholic and Protestant groups in this particular study.

I am writing, therefore, to request permission from you to 
allow Mrs. Jayme to give a reading test to 200 of your high 
school students. Results of the thesis study will be acces
sible to students and researchers from all schools.

I shall appreciate very much your cooperation, which at any 
time the undersigned and Central Philippine University will 
be only too glad to reciprocate in any way or form.
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APPENDIX A (continued)

Personal regards.

Cordially yours,

(Sgd.) REX D. DRILON
President 
d-s
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APPENDIX A (continued)

CENTRAL PHILIPPINE UNIVERSITY
Iloilo City

Office of the President

September 5, 1969

Very Rev. Fr. Dr. Juan Manuel Chaguaceda, O.S.A. 
Acting Rector and Dean, University of San Agustin 
Iloilo City

Dear Fr. Dr. Chaguaceda:
This is to introduce Mrs. Norma Pineda-Jayme, Assistant Lib
rarian, Central Philippine University, Iloilo City, who is 
working on her thesis entitled, "A Study of filipino Adoles
cents’ Reactions to Their Readings."

The thesis study requires her to explore the "influence of 
reading" on four hundred Filipino adolescents from the dif
ferent high schools, whose cooperation are hereby solicited, 
namely, two hundred adolescents from Iloilo City High School, 
one hundred from the High School Department of the Univer
sity of San Agustin, and one hundred from the High School 
Department of Central Philippine University.
These adolescent high school students are supposed to repre
sent the private and public schools, as well as the Roman 
Catholic and Protestant groups in this particular study.
I am writing, therefore, to request permission from you to 
allow Mrs. Jayme to give a reading test to 100 your high 
school students. Results of the thesis study will be acces
sible to students and researchers from the University of 
San Agustin and other institutions.
I shall appreciate very much your cooperation, which at ny 
time the undersigned. and Central Philippine University will 
be only too glad to reciprocate any way or form.
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APPENDIX A (continued)

Personal regards.

Cordially yours,

(Sgd.) REX D. DRILON
President 
d-s
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APPENDIX A (continued)

Name_____ ___________________ Age (Years and Months)
Class _____ __________________  Date Today __________________ __

The Influence of Reading
I. A. Think of the books, stories, poems, and articles you 

have read. Can you still remember certain books, sto
ries, poems, and articles? (Give the authors, titles 
or both, if you can still remember.) If so, please 
write at least five of those which you can remember.

B. Which of these changed your point of view, attitude or 
behavior?
___________ 1.

___________ 2.

___________ 3.

___________  4.

(Note: You may use the extra attached sheets for evaluation 
if you have checked more than one.)
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APPENDIX A (continued)

II. Title of Book, Story, Poem, Article that Changed. Your Con
cepts, Attitudes, and Behavior.
1 was years old when I read this.

A. Direction: Please answer the following questions about 
this particular reading. (If there are 
words or expression in the dialect which 
you may want to use, feel free to do so.)

1. What specific part or parts of the reading influenced 
you?

 a. A line or phrase?
 b. The events of the story?
 c. The personality of the character?

_______  d. The usefulness of the idea in your per
sonal life?

 e. The outcome of the story?
 f. The beauty of the language?
 g. The illustration?

2. If you chose a, d, or f above, can you recall the 
expression or the idea?

5. If you chose b, c, e, g above, can you describe the 
incident, event or character? Write your answer 
here.
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4. Why did you choose to read this selection?
 Required reading  Big letters
 Recommend ed by a friend Attractive title
 Written by my favorite  Easy to read 
author

_____ Short
 Attractive illustration 
and cover

 Other reasons (Please give your reason) 

5. How long did this change in concept, attitude, or 
behavior last?

 One day  One month
 One week  More than a month
 Other periods (Please write the specific period.)

B. 1. Describe briefly how this book, poem, story, or arti
cle affected your attitude, your ideas or behavior?
a. How did you feel before your reading?

b. How did you feel after your reading?

c. What did you do before your reading?

d. What did you do after your reading?

2. Any other comments you wish to make.
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WISCONSIN STATE UNIVERSITY 
Eau Claire, Wisconsin 54701

Reading Study Center January 7, 1968

Mrs. Norma Jayme
Assistant Librarian
Central Philippine University
Iloilo City, Philippines

Dear Mrs. Jayme:
Thank you for your letter of December 25, inquiring 

about the article entitled “The Influence of Reading on 
Adolescents” which appeared in the November 1968 issue of 
the Wilson Library Bulletin.

I am glad to enclose a copy of the questionnaire which 
was used to collect the data for this study. A more detailed 
account of this investigation will appear in the February 
issue of the Journal of Reading.

Sincerely,

(Sgd.) Fehl L. Shirley

Encl.
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Name     Age (Years and Months)    

Class      Date Today     

THE INFLUENCE OF READING
I. Think of the books, stories, poems or articles you have 

read. Do you definitely remember any that changed your 
point of view, attitude, or behavior?

II. Tell exactly how these books, poems or articles affect
ed your attitude—tendency to act in a certain way— 
your ideas or behavior. How did you feel before your 
reading? How did you feel after your reading? What 
did you do before your reading? What did you do after 
your reading?

III. What specific part of the reading influenced you—a 
line or a phrase, the events in the story, the perso
nality of a character, the usefulness of the ideas in 
your personal life, the outcome of the story, the beau
ty of the language, or anything else? Give examples 
or descriptions.
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IV. How old were you when you did this reading?

V. What was the situation in which you did this reading? 
Did you read it at home? At school? Where? Did you 
do this reading voluntarily? Or was it required as an 
assignment?

VI. Why did you pick this publication at that particular 
time?

VII. How long did this change in attitude or behavior last?

VIII. Any other comments you wish to make?

249
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TABLE I

RELATIONSHIP BETWEEN SEX AND TYPES OF LITERATURE

SCHOOL A

Male Female
Types of Literature 0 E 0 E Total
Short Stories 1 1.22 2 1.78 3Novels 38 33.68 45 49.32 83
Poetry 9 12.17 21  

17.83 30
Essays 3 2.43 3 3.57 6
Dramas 0 .81 2 1.19 2
Biography 1 2.84 6 4.16 7Fables 1 .40 0 .60 1
Other Types of 

Literature 3 2.43 3 2.57 6
 Total 56 82 138

x2 (at .05 for degree of freedom of 7) = 14.07

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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COMPUTATION OF CHI-SQUARE TO DETERMINE RELATIONSHIP 
BETWEEN SEX AND TYPES OF LITERATURE

SCHOOL A

MALE FEMALE

Cells 0 E 0-E (0-E)2 (0-E)2 
E Cells 0 E 0-E (0-E)2 (0-E)2 

E
1
2
3
4
5
6 
7
8

1
38 
9 
3 
0
1 
1
3

1.22 
33.68 
12.17
2.43 
.81

2.84 
.40

2.43

-.22
4.32
-3.17 

.57 

.81
-1.84 

.60 

.57

.0484 
18.6624 
10.0489

.3249

.6561 
3.3856
.3600
.3249

.04

.554 

.826 

.134 

.81
1.2 
.90 
.134

9
10
11
12
13
14
15
16

245
21
3
2
6
0
3

1.78
49.32
17.83
3.57
1.19
4.16
.60

3.57

.32
-4.32 
3.17 
-.57 
.81

1.84
-.60
-.57

.0484 
18.6624 
10.0489

.3249

.6561
3.3856 
.3600 
.3249

.027 

.38 

.574 

.09 

.55 

.816 

.60 

.09

251DF = 7

2X = 3.127
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TABLE II 

RELATIONSHIP BETWEEN SEX AND TYPES OF LITERATURE

SCHOOL B

Types of Literature
Male Female

Total0 E 0 E
Short Stories 20 17.45 12 14.55 32
Novels 14 15.80 15 13.18 29
Poetry 8 10.90 12 9.1 20
Essays 5 4.90 4 4.10 9
Dramas 1 1.09 1 0.91 2
Biographies 2 1.637 1 1.363 3Fables
Other Types of

3 1.637 0 1.363 3
Literature 1 0.545 0 0.455 1
Total 54 45 99

2X (at .05 for a degree of freedom of 7) = 14.07

(Table 0, Ferguson, Statistical Analysis in Psychology and

Education.)
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COMPUTATION OF CHI-SQUARE TO DETERMINE RELATIONSHIP 
BETWEEN SEX AND TYPES OF LITERATURE 

SCHOOL B

MALE FEMALE

Cells 0 E 0-E (0-E)2 (0-E)2
Cells 0 E 0-E (0-E)2 (0-E)2

E E
1
2

20
14

17.45
15.80

2.550
-1.800

6.5
3.24

.372

.205 9
10

12
15

14.550
13.180

-2.550
1.800

6.503
3.240

0.493 
.2413

4
8
5

10.90 
4.90

-2.900
0.100

8.410 
.010 .771

.002
11
12

12
4

9.100
4.10

2.900 
.100

8.410 
.010

.941
5 1 1.09 -0.090 .008 .007 13 1 0.910 .090 .008 .0096 2 1.647 0.363 .132 .881 14 1 1.363 -.363 .132 .0977 8 3 1.363 1.363 1.850 1.130 15 0 1.363 1.363 1.850 1.3581 .545 .455 .207 .380 16 0 .455 .455 .207 .455

DF = 7 253



Types of Literature
Male Female

Total0 E 0 E

Short Stories 61 62.75 101 99.25 162
Novels 9 10.45 18 16.45 27
Poetry 20 17.04 24 26.96 44
Essays 7 5.85 8 9.17 15
Dramas 3 3.485 6 5.515 9
Biographies 0 0.775 2 1.225 2
Fables 2 1.55 2 2.45 4
Other Types of

Literature 1 1.16 2 1.84 3

Total 103 163 266

x2 (at .05 for degree of freedom of 7) = 

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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TABLE III 

RELATIONSHIP BETWEEN SEX AND TYPES OF LITERATURE 

SCHOOL C



 MALE FEMALE

Cells 0 E O-E (O-E)2 (0-E)2 
E Cells 0 E O-E (O-E)2 (O-E)2 

E
 1 61 62.75 -1.750 3.063 .0488 9 101 99.25 1.75 3.065 .031 2 9 10.45 1.45 2.153 .206 10 18 16.55 1.45 2.153 .0155
 3 20 17-04 2.960 8.762 .514 11 24 26.96 -2.96 8.762 .326 4 7 5.83 1.170 1.369 .253 12 8 9.17 -1.17 1.369 .149
 5 3 3.485 -.235 .235 .067 13 6 5.515 .485 .235 .043
 6 0 0.775 -.775 .601 .775 14 2 1.225 .775 .601 .490
 7 2 1.550 .450 .203 .131 15 2 2.45 -.450 .203 .083 8 1 1.160 -.16 .256 .221 16 2 1.84 -.160 .256 .014

DF = 7 255

APPENDIX C (continued)

COMPUTATION OF CHI-SQUARE TO DETERMINE RELATIONSHIP 
BETWEEN SEX AND TYPES OF LITERATURE 

SCHOOL C
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TABLE IV

RELATIONSHIP BETWEEN SEX AND TYPES OP LITERATURE 

SCHOOLS A, B, C

Male Female
Types of Literature o E 0 E Total
Short Stories 82 83.50 115 113.50 197Novels 61 58.90 78 80.10 139Poetry 37 39.80 57 54.20 94
Essays 15 12.70 15 17.30 30
Dramas 4 5.51 9 7.49 13Biographies 3 5.09 9 6.91 12
Fables 6 3.39 2 4.61 8
Other Types of

 Literature 5 4.24 5 5.76 10
 Total 213 290 503

X2 (at .05 For degree of freedom of 7) = 14.07

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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COMPUTATION OF CHI-SQUARE TO DETERMINE RELATIONSHIP 
BETWEEN SEX AND TYPES OF LITERATURE 

SCHOOLS A, B, C

 MALE FEMALE

Cells 0 E 0-E (0-E)2 (0-E)2 
E Cells 0 E 0-E 2 (0-E)

(0-E)2 
E

1 82 83.50 -1.50 2.250 .0270 9 115 113.50 1.50 2.250 .0198
2 61 58.90 2.10 4.410 .0749 10 78 80.10 -2.10 4.410 .0551
3 37 39.80 -2.80 7.840 .1970 11 57 54.20 2.80 7.840 .1445
4 15 12.70 2.30 5.290 .4170 12 15 17.30 -2.30 5.290 .3060
5 4 5.51 -1.51 2.280 .4140 13 9 7.49 1.51 2.280 .0305

6 3 5.09 -2.09 4.368 .8590 14 9 6.91 2.09 4.368 .6520
7 6 3.39 2.61 6.812 2.0100 15 2 4.61 -2.61 6.812 1.4780
8 5 4.24 .76 .577 .136 16 5 5.76 -.76 • 577 .1001

X2 = 4.1349 X2 = 2.7660
 2.76660X2 = 6.9009

DF = 7 257
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TABLE V

RELATIONSHIP BETWEEN AGE AND TYPES OF LITERATURE 

SCHOOL A
AVERAGE AGE: 15.6

Below Average 
__ Age_____

Above Average 
_____Age_____

Types of Literature 0 E 0 E Total

Short Stories 2 2.27 1 .73 3
Novels 60 56.50 23 2.65 83
Poetry 20 20.40 10 9.6 30
Essays 5 4.08  1 1.92 6
Dramas 1 1.36 1 .64 2
Biographies 3 4.76 4 2.24 7
Fables 1 .68 0 .102 1
Other Types of

 Literature 2 4.08 4 1.92 6

: Total 94 44 138

X2 (at .05 for degree of freedom of 7) = 14.07

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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COMPUTATION OF CHI-SQUARE TO DETERMINE RELATION SHIP 
BETWEEN AGE AND TYPES OF LITERATURE 

SCHOOL A

 BELOW AVERAGE AGE ABOVE AVERAGE AGE

Cells 0 E 0-E (0-E)2 (0-E)2 
E Cells 0 E 0-E (0-E)2 (0-E)2:

E :
1 2 2.27 -.27 .073 .032 9 1 .73 .27 .073 .1002 60 56.50 3.50 12.25 .217 10 23 26.5 3.50 12.250 .463
3 20 20.40 -0.40 .16 .003 11 10 9.6 .40 .160

.017
4 5 4.08 .92 846 207 12 1 1.92 -.92 846 .441
5 1 1.36 -0.36 .129 .949 13 1 .64  36 .129

.203
6 3 4.76 -1.76 3.097 .651 14 4 2.24 1.76 3.097 1.38
7 1 .68 0.32 .102 .150 15 0 .32 -0.32 .102

3.19
8 2 4.08 -2.08 4.326 1.060 16 4 1.92 2.08 4.326 2.25

 x2 =3.269 x2 = 5.174
x2 =5.174

8.443

DF = 7
259
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TABLE VI

RELATIONSHIP BETWEEN AGE AND TYPES OP LITERATURE 

SCHOOL B
AVERAGE AGE: 16

Below Average 
Age

Above Average:  
Age : 

Types of Literature 0 E 0 E Total :
Short Stories 11 12.3 21 19.7 32
Novels 12 11.13 17 17.87 29
Poetry 4 7-68 16 12.32 20
Essays 4 3.45 5 5.55 9
Dramas 1 .768 1 1.232 2
Biographies 2 1.15 1 1.85 3
Fables 3 1.15 0 1.85 3
Other Types of

 Literature 1 .384 0 .616 1

 Total 38 61 99

X2(at 05 for a degree of freedom of 7) = 14.07

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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COMPUTATION OF CHI-SQUARE TO DETERMINE RELATIONSHIP 
BETWEEN AGE AND TYPES OF LITERATURE 

SCHOOL B

 BELOW AVERAGE AGE ABOVE AVERAGE AGE 

Cells 0 E O-E (O-E)2 (0-E)2 
E Cells 0 E O-E (0-E)2 (O-E)2

E
1 11 12.3 -1.30 1.690 .1373 9 21 19.7 1.30 1.69 .2222 12 11.13 .87 .7569 .068 10 17 17.87 -.87 .7569 .0423 4 7.68 -3.68 13.542 1.7870 11 16 12.32 3.68 13.542 1 1004 4 3.45 .55 .303 .8780 12 5 5.55 -0.55 .303 .746
5 1 .768 .232 .054 .0704 13 1 1.232 -0.232 .054

.044
6 2 1.15 .85 .723 .629 14 1 1.85 -0.85 .723 3.910
7 3 1.15 1.85 3.423 2.970 15 0 1.85 -1.85 3.423 1.8508 1 .384 .616 .379 .9875 16 0 .616 -0.616 .379 .615

X2 = 7.3088 X2 = 8.429
 8.429X2 =  15-5378

DF = 7
261
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TABLE VII

RELATIONSHIP BETWEEN AGE AND TYPES OF LITERATURE 

SCHOOL C
AVERAGE AGE: 15.11

Below Average 
Age

Above Average 
 Age 

Types of Literature 0 E 0 E Total
Short Stories 77 77.5 85 89.50 162
Novels 15 12.10 12 14.90 27Poetry 10 19.70 34 24.30 44
Essays 8 6.71 7 8.29 15Dramas 4 4.03 5 4.97 9Biographies 2 .895 0 1.105 2
Fables 2 1.790 2 2.21 4
Other Types of 

Literature 1 1.34 2 1.66 3
Total 119 147 266

x2 (at .05 for a degree of freedom of 7) = 14.07
(Table C, Ferguson, Statistical Analysis in Psychology and 

Education.)
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COMPUTATION OF CHI-SQUARE TO DETERMINE RELATIONSHIP 
BETWEEN AGE AND TYPES OF LITERATURE 

SCHOOL C

 BELOW AVERAGE AGE  ABOVE AVERAGE AGE 

Cells 0 E 0-E (0-E)2 (0-E)2 
E Cells 0 E 0-E (0-E)2 (0-E)2

E

1 77 72.5 4.50 20.25 .278 9 85 89.50 -4.5 20.25 .225
2 15 12.10 2.90 8.41 .381 10 12 14.90 -2.9 8.41 .564
3 10 19.70 -9.70 94.09 4.775 11 34 24.30 9.7 94.09 3.8704 8 6.71 1.29 1.664 1.305 12 7 8.29 -1.29 1.664 .200
5 4 4.03 -0.03 .001 .0002 13 5 4.97 .03 .001 .0006 2 .895 1.105 1.232 1.380 14 0 1.105 -1.105 2.232 1.115

7 2 1.79 .210 .044 .024 15 2 2.21 -.21 .044 .0208 1 1.340 -.34 . 116 .0866 16 2 1.66 .34 .116 .070

X2 = 8.2298 X2 = 6.064

DF = 7 263
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TABLE VIII

RELATIONSHIP BETWEEN AGE AND TYPES OF LITERATURE 

SCHOOLS A, B, C 
AVERAGE AGE: 15.8

Below Average 
Age

Above Average:  
Age : 

Types of Literature 0 E 0 E Total

Short Stories 90 90.84 107 106.16 197
Novels 87 69.50 52 60.50 139
Poetry 34 46.90 60 47.10 94
Essays 17 15.00 13 15.00 30
Dramas 6 6.49 7 6.51 13Biographies 7 6.00 5 6.00 12
Fables 6 4.00 2 4.00 8
Other Types of

 Literature 4 5.00 6 5.00 10
 Total 251 252 503

X2 (at .05 for a degree of freedom of 7) = 14.07
(Table C, Ferguson, Statistical Analysis in Psychology and 

Education.)
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COMPUTATION OF CHI-SQUARE TO DETERMINE RELATIONSHIP 
BETWEEN ACE AND TYPES OF LITERATURE 

SCHOOLS A, B, C

BELOW AVERAGE AGE ABOVE AVERAGE AGE

Cells 0 E 0-E (0-E)2 (0-E)2 
E Cells 0 E 0-E (0-E)2 (0-E)2 

E

1 90 90.84 -0.84 0.705 .0077 9 107 106.16 .84 .705 .0066
2 87 69.50 17.50 306.25 4.4100 10 52 69.50 -17.50 306.250 4.4100
3 34 46.90 12.90 166.41 3.5500 11 60 47.10 12.90 4 00 3.54004 17 15.00 2.00 4.000 .26/0 12 13 15.00 -2.00 .26705 6 6.49 -0.49 .240 .0370 13 7 6.51 0.49 .240 .03696 7 6.00 1.00 1.000 .1666 14 5 6.00 -1.00 1.000 .1666

7 6 4.00 2.00 4.00 1.0000 15 2 4.00 -2.00 4.000 1.00008 4 5.00 -1.00 1.00 .2000 16 6 5.00 1.00 1.000 .2000

X2 = 9.5383 X2 = 9.6271
  9.6271X2 =  19.1654

DF = 7 265
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TABLE IX
RELATIONSHIP BETWEEN SEX AND GENERAL TYPES OF READINGS

SCHOOL A

General Types of 
Readings

Male Female
Total0 E 0 E

Works of Fact

Works of Imagination

Total

7
49

56

7.71
48.25

 12
 70
 82

11.29
70.71

19 
119 

138 

Computation of chi-square:
Cells 0_________ E

(0-E)2
(0-E)2 

E

1 7 7.71 -.71 .5041 .654

2 12 11.29 .71 .5041 .446

3 49 48.25 .75 .5625 .01165

4 70 70.71 -.71 .5041 .00714
X2 = 1.11879

DF = 1

X2 (at .05 for degree of freedom of 1) = 3.84
(Table C, Ferguson, Statistical Analysis in Psychology and

Education.)
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TABLE X

RELATIONSHIP BETWEEN SEX AND GENERAL TYPES OP READINGS
SCHOOL B

General Types of 
Readings

Male Female
Total0 E 0 E

Works of Fact 9 7.64 5 6.36 14
Works of Imagination 45 46.36 40 38.64 85

Total 54 45 99

X2 (at .05 for degree of freedom of 1) = 3.84

Computation of chi-square: (0-E)2 
ECells 0 E 0-E (0-E)2

1 9 7.64 1.36 1.8496 .2425

2 5 6.36 -1.36 1.8496 .2910

3 45 46.36 -1.36 1.8496 .0399

4 40 38.64 1.36 1.8496 .0480

DF = 1

2x = .6214

(Table C, Ferguson, Statistical Analysis in Psychology and

Education.)
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TABLE XI

RELATIONSHIP BETWEEN SEX AND GENERAL TYPES OF READINGS
SCHOOL C

General Types of 
Readings

Male Female
Total0 E 0 E

Works of Fact 8 7.75 12 12.25 20

Works of Imagination 95 95.25 151 150.50 246

Total 103 163 266

Computation of chi—square: (0-E)2 
ECells 0 E 0-E

(O-E)2

1 8 7.75 .25 .6250 .0807

2 12 12.25 -.25 .6250 .0510

3 95 95.25 -.25 .6250 .0656
4 151 150.75 .25 .6250 .00415

x2 = .20145

DF = 1

2X (at .05 degree of freedom of 1) = 3.84
(Table C, Ferguson, Statistical Analysis in Psychology and

Education.)
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TABLE XII

RELATIONSHIP BETWEEN SEX AND GENERAL TYPES OF READINGS
SCHOOLS A, B, C

General Types of 
Readings

Male Female
Total0 E 0 E

Works of Fact 23 22 29 30 52
Works of Imagination 190 191 261 260 451

Total 213 290 503

DF = 1

Computation of chi-square: (0-E)2 
ECells 0 E 0-E (0-E)2

1 23 22 1 1 .0455
2 29 30 -1 1 .0345

3 190 191 -1 1 .00526
4 261 260 1 1

X2

.00383

= .08709

X2 (at .05 for degree of freedom of 1) = 3.84

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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TABLE XIII

RELATIONSHIP BETWEEN AGE AND GENERAL TYPES OF READINGS
SCHOOL A

AVERAGE AGE: 15.6

General Types of 
Readings

Below Average 
Age

Above Average 
Age

Total0 E 0 E

Works of Fact 10 12.93 9 6.06 19
Works of Imagination 84 81.06 35 37.954 119

Total 94 44 138

Computation
Cells

of
0

chi-square:
E 0-E (0-E)2

(0-E)2
   E

1 10 12.95 -2.93 8.58 .663
2 9 6.06 2.94 8.64 1.425

3 84 81.06 2.95 8.64 .1065
4 35 37.95 2.95 8.70 .2295

DF = 1
X2 = 2.424

X^ (at .05 for degree of freedom of 1) = 3.84

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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TABLE XIV

RELATIONSHIP BETWEEN AGE AND GENERAL TYPES OF READINGS
SCHOOL B

AVERAGE AGE: 16

General Types of 
Readings

Below Average 
Age

Above Average 
_____Age_______

0 E 0 E Total
Works of Fact
Works of Imagination

Total

7
31
38

4.094
33.00

6

55
61

8.01
53.00

13
86

99

x2(at .05 for degree of freedom of 1) = 3.84

Computation of chi-square: (0-E)2 
ECells 0 E 0-E (0-E)2

1 7 4.094 2.906 8.4681 2.07

2 6 8.01 -2.02 4.0864 .509

3 31 33.00 -2.00 4.0000 .1212

4 55 53.00 2.00 4.0000 .076

X2 = 2.7762

DF = 1

(Table C, Ferguson, Statistical Analysis in Psychology and

Education.)
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TABLE XV

RELATIONSHIP BETWEEN AGE AND GENERAL TYPES OF READINGS
SCHOOL C

AVERAGE AGE: 15.ll

General Types of 
Readings

Below Average 
Age

Above Average 
_____Age______

Total0 E 0 E '

Works of Fact 11 8.95 9 11.05 20

Works of Imagination 108 110.00 133 136.00 246

Total 119 147 266

Computation of chi-square:
(0-E)2 
ECells 0 E 0-E (0-E)2

1 11 8.95 2.05 4.2025 .469
2 9 11.05 -2.05 4.2025 .48

3 108 110.00 -2.00 5.0000 .03635

4 133 136.00 -3.00 9.0000 .0661

X2 = .95145
DF = 1

x2 (at .05 for degree of freedom of 1) = 3.84

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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TABLE XVI

RELATIONSHIP BETWEEN AGE AND GENERAL TYPES OF READINGS
SCHOOLS A, B, C

AVERAGE AGE: 15.8

General Types of 
Readings

Below Average 
_Age

Above Average 
_Age_______

Total0 E 0 E

Works of Fact 28 26 24 26.1 52
Works of Imagination 223 225 228 226 451

Computation of chi-square: (0-E)2 
ECells 0 E 0-E (0-E)2

4.001 28 26 2.0 .1539
2 24 26.1 -2.1 4.41 .0169
3 223 225 -2.0 4.00 .01778
4 228 226 2.0 4.00 .0177

X2 = .20628
DF = 1

X2 (at .05 for degree of freedom of 1) = 3.84

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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TABLE XVI

RELATIONSHIP BETWEEN SEX AND SITUATION 
IN WHICH READING WAS DONE

SCHOOL A

: Situation in which
: Reading was Done

Male Female
Total0 E 0 : E

: Required Reading
: Voluntary Reading
: Total

10

50
60

9.94
50.00

16 :

81 :

97 :

16.06
80.94

26

131
157

Computation of chi-square: (0-E)2
ECells 0 E 0-E (0-E)2

1 10 9.94 .06 .0036 .000362
2 16 16.06 -.06 .0036 .000224

3 50 50.00 -.00 .00 .000
4 81 80.94 .06 .0036 .000445

2X = .001031
DE = 1

x2 (at .05 for degree of freedom of 1) = 3.84
(Table C, Ferguson, Statistical Analysis in Psychology and

Education.)
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TABLE XVII

RELATIONSHIP BETWEEN SEX AND SITUATION 
IN WHICH READING WAS DONE

SCHOOL B

Situation in which 
Reading was Done

Male Female
Total0 E 0 E

Required Reading 17 10.89 15 21.1 32
Voluntary Reading 31 31.1 78 71.9 109

Total 48 95 141

Computation of chi-square: (0-E)2 
ECells 0 E 0-E (0-E)2

1 17 10.89 6.11 37.5321 3.43
2 15 21.1 -6.1 37.21 1.76
3 31 37.1 -6.1 37.21 1.00
4 78 71.9 4.1 37.21 .518

X2 = 6.708

DF = 1

2X (at .05 for degree of freedom of 1) = 3.84

(Table C, Ferguson, Statistical Analysis jn Psychology and
Education.)
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APPENDIX G (continued.)

TABLE XVIII

RELATIONSHIP BETWEEN SEX AND SITUATION
IN WHICH READING WAS DONE

SCHOOL C

Situation in which 
Reading was Done

Male Female
Total0 E 0 E

Required Reading
Voluntary Reading

Total

48
70

118

46.40

71.6
57
92

149

58.60
90.40

105

162
267

Computation of chi-square: (0-E)2
EGells 0 E 0-E (0-E)2

1 48 46.40 1.60 2.56 • 0552
2 57 58.60 1.60 2.56 .0437

3 70 71.6 1.60 2.56 .0357
4 92 90.40 1.60 2.56 .0283

2 = .1629
DF = 1

2X (at .05 for degree of freedom of 1) = 3.84
(Table C, Ferguson, Statistical Analysis in Psychology and

Education.)
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TABLE XIX

RELATIONSHIP BETWEEN SEX AND SITUATION
IN WHICH READING WAS DONE

SCHOOLS A, B, C

Situation in which 
Reading was Done

Male Female
Total0 E 0 E

Required Reading
Voluntary Reading

Total

75
151
226

65.20
178.5

88

251
339

97.80
258.9

163
402

565

Computation of chi-square:
(0-E)2 
ECells 0 E 0-E (0-E)2

1 75 65.20 9.80 96.04 1.471
2 88 97.80 -5.80 33.64 .3455
3 151 178.5 27.5 756.25 4.24
4 251 258.9 7.9 62.41 .241

p
X = 6.2955

DF = 2

x2 (at .05 for degree of freedom of 1) = 3.84

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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TABLE XX

RELATIONSHIP BETWEEN AGE AND SITUATION 
IN WHICH READING WAS DONE

SCHOOL A
AVERAGE AGE: 15.6

Situation in which 
Reading was Done

Below Average 
Age

Above Average 
____ Age______

Total0 E 0 E

Required Reading 20 20.3 8 7.7 28
Voluntary Reading 94 93.7 35 35.3 129

Total 114 43 157

Computation of chi-square: (0-E)2 
ECells 0 E 0-E (0-E)2

1 20 20.3 -.3 .09 .00443

2 8 7.7 .3 .09 .0117

3 94 93.7 .3 .09 .00096

4 35 35.3 -.3 .09 .00255
X2 = .01964

DF = 1

X2 (at .05 for degree of freedom of 1) = 3.84

(Table C, Ferguson, Statistical Analysis in Psychology and
Education.)
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APPENDIX H (continued)

TABLE XXI

RELATIONSHIP BETWEEN AGE AND SITUATION 
IN WHICH READING WAS DONE

SCHOOL B
AVERAGE AGE: 16

Situation in which 
Reading was Done

Below Average 
Age

Above Average
Age______

Total0 E 0 E

Required Reading 10 10.32 17 16.68 27
Voluntary Reading 44 43.68 70 70.32 114

Total 54 87 141

Computation of chi-square: (0-E)2 
ECells 0 E 0-E (0-E)2

1 10 10.32 -.32 .1024 .00994
2 17 16.68 .32 .1024 .00615

3 44 43.68 .32 .1024 .00255
4 70 70.32 -.32 .1024 .00146

X2 = .01990
DF = 1

2X (at .05 for degree of freedom of 1) = 3.84

(Table C, Ferguson, Statistical Analysis in Psychology and 
Education.)
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APPENDIX H (continued)

TABLE XXII

RELATIONSHIP BETWEEN AGE AND SITUATION 
IN WHICH READING WAS DONE

SCHOOL C
AVERAGE AGE: 15.11

Situation in which 
Reading Was Done

Below Average 
_____ Age______

Above Average
Age______

Total0 E 0 E
Required Reading 59 59.7 50 49.3 109
Voluntary Reading 87 86.3 71 71.7 158

Total 146 121 267

Computation of chi-square: (0-E)2 
ECells 0 E 0-E (0-E)2

1 59 59.7 -.7 .49 .0082
2 50 49.3 .7 .49 .00994
3 87 86.3 .7 .49 .005675
4 71 71.7 -.7 .49 .00684

2
X = .030655

DF = 1

2X (at .05 for degree of freedom of 1) = 3.84
(Table C, Ferguson, Statistical Analysis in Psychology and 

Education.)
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TABLE XXIII

RELATIONSHIP BETWEEN AGE AND SITUATION 
IN WHICH READING WAS DONE

SCHOOLS A, B, C
AVERAGE AGE: 15.8

Situation in which 
Reading Was Done

Below Average
_____ Age____

Above Average 
Age_

Total0 E 0 E

Required Reading 89 91.2 75 72.8 164
Voluntary Reading 225 222.8 176 178.2 401

Total 314 251 565

Computation of chi-square:
(0-E)2

(0-E)2 
ECells 0 E 0-E

1 89 91.2 -2.2 4.84 .0531
2 75 72.8 2.2 4.84 .0665
3 225 222.8 2.2 4.84 .0217
4 176 178.2 -2.2 4.84 .0271

p
X (at .05 for degree of freedom of 1) = 3.84
(Table C, Ferguson, Statistical Analysis in Psychology and 

Education.)
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TABLE XXIV

RELATIONSHIP BETWEEN SCHOOLS AND SITUATION
IN WHICH READING WAS DONE

SCHOOLS A, B, C

Situation in which 
Reading Was Done

School A School B School C
Total0 E 0 E 0 E

Required Reading
Voluntary Reading

Total

26

131

157

44.75
112.25

32

109
141

40.2
100.80

103

164

267

76.05

190.95

161
404

567

Computation of chi-square: (0-E)2 
ECells O E 0-E (0-E)2

1 26 44.75 -18.75 353.44 7.89
2 32 40.2 -8.02 64.3204 1.67
3 103 76.05 26.95 729.00 9.59

131 112.25 18.2 353.4400 3.155
5 109 100.80 8.20 67.2400 .67
6 164 190.95 26.95 729.0000 3.82

X2 = 26.795
DF = 2

2X (at .05 for degree of freedom of 2) = 5.99
(Table C, Ferguson, Statistical Analysis in Psychology and Educa- 

tion. )
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TABLE XXV

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES 

OF SEX AND DEGREE OF INFLUENCE
SCHOOL A

: Degree of Influence
Male Female

TotalF % F %

:Low Influence 17 32.6 18 21 35
High Influence 35 67.4 68 79 103

: Total 52 100.0 86 100 138
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APPENDIX J (continued)

TABLE XXV
COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 

DETERMINE RELATIONSHIP BETWEEN PERCENTAGES 
OF SEX AND DEGREE OF INFLUENCE

Desired z at 1 per cent level of significance is 2.33.
(Table II, Walker, Elementary Statistical Methods.)
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APPENDIX J (continued)

TABLE XXVI

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES

OF SEX AND DEGREE OF INFLUENCE
SCHOOL B

Degree of Influence
Male Female

Total:F % F %
Low Influence 13 24.5 15 33.3 28 :

High Influence 40 75.5 30 66.7 70

Total 53 100.0 45 100.0 98 :



286
APPENDIX J (continued)

TABLE XXVI

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES 

OF SEX AND DEGREE OF INFLUENCE

Desired z at 1 per cent level of significance is 2.33. 
(Table II, Walker, Elementary Statistical Methods.)
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APPENDIX J (continued)

TABLE XXVII

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES 

OF SEX AND DEGREE OF INFLUENCE
SCHOOL C

Degree of Influence
Male Female

TotalF % F %
Low Influence 37 31.9 51 33.6 88
High Influence 77 68.1 101 66.4 178

Total 114 100.0 152 100.0 266
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APPENDIX J (continued)

TABLE XXVII

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES 

OF SEX AND DEGREE OF INFLUENCE

Desired z at 1 per cent level of significance is 2.33.
(Table II, Walker, Elementary Statistical Methods.)
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TABLE XXVIII

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES

OF SEX AND DEGREE OF INFLUENCE
SCHOOLS A, B, C

Degree of Influence
Male Female

TotalF % F %

Low Influence 75 33.4 94 34 169
High Influence 149 66.6 182 66 331

Total 224 100.0 276 100 500
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APPENDIX J (continued.)

TABLE XXVIII

COMPUTATION OF SIGNIFICANCE OF THE DIFFERENCE TO 
DETERMINE RELATIONSHIP BETWEEN PERCENTAGES 

OF SEX AND DEGREE OF INFLUENCE

Desired z at 1 per cent level of significance is 2.33. 
(Table II, Walker, Elementary Statistical Methods.)
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